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Abstract  The objective of this study is to examine the 
effect of interactive reading aloud activities on the reader 
self-perception levels. The study is an experimental study, 
which aims for revealing and describing the existing 
situation. The study group consists of 82 students 
receiving education at the second grade in a public school 
affiliated to the MNE (the Ministry of National Education) 
and located in Çankaya district of Ankara province. With 
42 students included in the experimental group, 
"Interactive Reading Aloud" activities covering a total 
period of 33 course hours have been carried out for 11 
weeks; as for 40 students in the control group, they have 
not attended these activities. In the study, "Reader 
Self-perception Scale" developed by Chapman and 
Tunmer [9] and adapted to Turkish language by Yıldız 
and Bulut [35] has been used as data collection tool. The 
obtained data have been analyzed by the statistical 
package SPSS. In consequence of analyses, it has been 
determined that the reader self-perception levels of the 
students having attended the interactive reading aloud 
activities are significantly high.

Keywords  Reading, Reader Self-perception, 
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1. Introduction
Reading is the process of meaning making which prior 

knowledge is used in, and it is based on the effective 
communication between the writer and reader and is 
realized in line with an appropriate method and aim in a 
regular environment [1]. In the process of making 
meaning, the reader's interest, motivation, purpose of 
reading, skills and world knowledge have an influence. 
Reading, in brief, can be defined as an active process 
throughout which the individual generates new meanings 
by integrating his prior knowledge into the information 
introduced in the text [15]. 

It is seen that several affective properties have effect on 

the students' reading skill when the body of literature is 
reviewed. Some of these affective properties are 
self-efficacy [30], attitude [25], motivation [4] and 
self-perceiving [17]. One of the affective properties, 
which are thought to have an influence on reading, is also 
self-perception [35]. Self is the manner of individual for 
perceiving the beliefs and thoughts for his own personality, 
and also his self [3]. Reader self-perception corresponds 
to the children's some belief, observation and attitudes 
towards their own reading acts and reading activities, as 
individuals learning [30]. According to Chapman and 
Tunmer [10], reading-self-concept is a notion consisting 
of the perception of competence for reading, perception of 
disability for reading and attitude towards reading.  

Reading skill is one of the most considerable factors, 
which contribute to the developments of students both in 
the academic and social areas. In order to enhance and 
develop the primary school students' reading skills, a great 
variety of reading studies and activities have been carried 
out. And as well, one of these is the activities for 
"Interactive Reading Aloud" (IRA) [34]. The IRA process 
involves the teacher's actualizing reading aloud practices 
for the students, thinking aloud to strengthen the 
comprehension and be a model over the course of these 
readings, and while listening to their teachers, the 
students' discussing about the book with their peers under 
their teacher's supervision, guessing at, answering the 
questions directed and vocabulary teaching. 

During IRA activities, contrary to only listening, 
students interact with their teacher and the text being read 
at the very moment and therefore, participate in the class 
actively; and meanwhile, the teacher asks questions, 
answers the questions directed, establishes correlations, 
gives explanations for the unknown words and 
summarizes. After each reading act, students give answers 
to several reading comprehension questions. These 
activities allow students to be interaction with the book 
that has been read, their teacher and peers. Students can 
ask questions, correlate, and discuss about the characters 
[16]. 

Interactive reading aloud (IRA) process stands for the 
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activities realized within the scope of student-teacher 
interaction that includes teacher's reading aloud to 
students, thinking aloud to strengthen the comprehension 
during these readings and while listening to their teacher, 
students' making discussions about the book with their 
classmates, guessing at and answering the questions 
directed to them under the supervision of their teacher, 
and teaching vocabulary. 

As for the child's reader self-perception, it is a concept 
required to be evaluated especially by considering the 
social condition in which the child is together with his 
teacher and peers [30]. According to Johnson and Giorgis 
[19], the discussions made after aloud readings performed 
by the parents, teachers and students enable their students' 
comprehension to be well-developed and them to be an 
independent reader. 

When books are read aloud to students, both teachers 
and students delight in reading book [19]. Furthermore, 
Albright and Ariail [2] stated that the teacher's reading a 
book aloud to his students knowing how to read but not 
wanting to read could motivate them to be an independent 
reader. Similarly, Morgan [26] asserted that teachers have 
been able to make their students be motivated to read 
independently when they enable the books to be pleasant 
and read aloud to their students. Duncan [12] put forth that 
teachers perform a literary practice while reading aloud in 
the class and a story enthusiasm may be a way for the 
readers who are not willing to buy a book and cannot 
comprehend what they read on their own to like the book. 
When the students are in cooperation with their classmates, 
think that they will be successful, become a competent 
reader and have their own chances for choosing the book 
they will read, they also become more interested in reading 
[33]. 

It has been seen in several studies that a positive 
correlation exists between the increasing independent 
reading motivations and increasing general academic 
achievements of the students to whom reading aloud is 
performed by their teachers and parents [12, 23, 33, 34]. 
When the literature is reviewed, several studies within the 
scopes of which the effect of IRA activities on cognitive 
and affective properties related to reading skill is analyzed 
have been encountered with. According to Muller [28], 
performing IRA activities to the students is the most 
effective way to enhance their motivation for reading. In 
another study, Spencer [32] pointed out that reading aloud 
to students has developed reading comprehension, 
improved fluent reading and enriched vocabulary. 
Morrison and Wlodarczyk [27] determined the benefits of 
reading aloud as the improvement of linguistic skills, 
improvement of listening and speaking skills, gaining 
vocabulary, development of comprehension and fluency, 
and the increase of motivation for independent reading. In 
the studies they carried out, Trelease [34] and Kindle [22] 
concluded that the scores for their positive attitude 
towards reading and success increased in consequence of 
practising IRA activities to the students. When 

considering the literature, it has been realized that IRA 
activities have an effect on the affective and cognitive 
processes of reading skill. However, in Turkey, any study 
addressing to this close relation has not been observed. 
This study conducted has a place and importance with the 
thought that it can meet the deficit in the literature. In line 
with this general purpose, answer will be sought to the 
following questions.  
• Do the levels of reader self-perception of the classes 

in which IRA activities are and are not carried out 
vary? 

• Do the levels of perception of competence for 
reading vary by the classes in which IRA activities 
are and are not carried out? 

• Do the levels of perception of disability for reading 
vary by the classes in which IRA activities are and 
are not carried out? 

• Do the levels of attitude towards reading vary by the 
classes in which IRA activities are and are not 
carried out? 

2. Method 
The study was carried out by weak experimental design 

included in quantitative research models. Within the scope 
of the study, as only posttest scores and experimental and 
control groups are involved, static group is the 
comparative weak experimental design. In this design, one 
of the groups is dealt with as experimental group and the 
other as control, without random assignment or matching 
of the subjects to the groups [7]. 

2.1. Study Group 

The study group consists of 82 students attending the 
second grade in a public school affiliated to the MNE, in 
Çankaya district of Ankara province, in the second term of 
the academic year 2017-2018. Two experimental and two 
control groups are included in the study. Control 1 (20) 
and control 2 (20) classes are the control groups; in other 
words, the classes in which no additional practice is 
carried out. Experimental 1 (20) and experimental 2 (22) 
classes are the experimental groups. In those classes, IRA 
activities were performed during 11 weeks. In the class 
Experimental 1, the practice was carried out by the 
classroom teacher, but by the researcher in the class 
Experimental 2. Only the practitioners changed their 
places while the same plan and activities were included. 

2.2. Data Collection Tools 

In the study, "Reader Self-Perception Scale" developed 
by Chapman and Tunmer [9] and adapted to Turkish 
language by Yıldız and Bulut [35] was used. The scale is 
in the structure of 3 factors (competence, attitude, 
disability) each of which consists of 10 items. The 
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Cronbach’s Alpha reliability coefficient of the scale in 
general was estimated as α = .86 

2.3. Process of Practising 

Prior to starting the practice, all necessary permissions 
were obtained from the MNE and relevant interviews 
were made with the school administration. After the 
classes in which activities would be carried out were 
agreed, the classroom teachers were informed about the 
activities to be realized, and the details of IRA activities 
were explained to the teacher who would perform the 
practice in person.  

The whole process of practising was actualized in the 
following way:  

11 illustrated children's books which would be included 
in IRA activities were chosen by three specialists in that 
area out of 50 illustrated children's books analyzed by 
using a textbook evaluation form enabling the book 
having been developed for that study to be considered and 
evaluated in terms of its suitability to the development 
level of students, its specific features such as physical 
properties and subject. For each book, certain plans 
appropriate for the IRA activities were prepared. IRA 
activities were put into practice in the way that it would be 
carried out as one class hour per three days a week, 
namely 33 course hours during 11 weeks in total.  

2.4. Data Collection Process 

At the end of practising, to the experimental and control 
classes, the items in "Reader Self-Perception Scale" was 
read aloud to the whole class, by taking the class level into 
consideration, the students were asked to follow the scale 
items read and to mark the choice which they would find 
appropriate. 

2.5. Analysis of Data 

With the objective to analyze whether the students' 
scores obtained from the reader self-perception and its 

sub-dimensions within the scope of the study have 
revealed out statistically significant difference as to the 
experimental and control groups, or not, ANOVA analysis 
in case that the range of scores was normal in all classes, 
and in the contrary case, Kruskal Wallis Test was used. In 
order to examine whether or not the range of scores was 
normal, kurtosis and skewness values were taken as 
criteria. Providing that kurtosis and skewness value was 
between -1 and +1, the range of score was regarded 
normal, but if not so, it was regarded not normal. Data 
obtained in the study was analyzed by the use of statistical 
package program.  

3. Findings 
Descriptive statistics for the reader self-perception 

scores of the students included in the scope of this study are 
given below.  

As is seen from Table 1, the averages of reader 
self-perception score of the students included in both 
experimental and control group are above the mid-level. 
The class including the student with the lowest reader 
self-perception score is 2D, while the one including the 
student who has the highest reader self-perception score is 
2C. When Table is analyzed, it is seen that the skewness 
and kurtosis values of the range of scores for the reader 
self-perception of students in 2D and 2E classes are 
between -1 and +1; and therefore, the range of reader 
self-perception scores in these groups is normal. However, 
since the skewness and kurtosis values of the range of 
scores for the reader self-perception of students in 2B and 
2C classes are not between -1 and +1, the range of reader 
self-perception scores in these groups is not normal. As the 
range of scores for the reader self-perception that belongs 
to each class is not normal, Kruskal Wallis test has been 
applied with the purpose of determining whether reader 
self-perception scores vary by the presence of the students 
in experimental or control groups, or not. Obtained results 
are included in Table 2. 

Table 1.  Descriptive statistics for the reader self-perception scores by classes. 

Class N 𝑿� Standard 
Deviation Minimum Maximum Skewness Kurtosis 

2B (Control) 20 112,55 8,65 97 135 0,44 1,29 
2C (Experimental) 20 124,10 9,79 113 149 1,47 1,51 

2D (Control) 20 110,50 11,03 94 136 0,70 0,14 
2E (Experimental) 22 124,59 7,19 108 137 -0,80 0,78 

Table 2.  Results of Kruskal Wallis test for the analysis of reader self-perception scores as to the experimental and control groups. 

Class N Mean Rank 𝝌𝟐 sd p Difference 
2B (Control) 20 28,05 

30,70 3 0,00* 2C>2B, 2C>2D, 
2E>2B, 2E>2D 

2C (Experimental) 20 52,90 
2D (Control) 20 25,40 
2E (Experimental) 22 58,00 
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As is seen in Table 2, the reader self-perception scores of 
the students participating in the study significantly vary by 
the classes, which they are in (𝑋2 = 30,70;𝑝 = 0,00 <
0,05). When paired comparisons obtained in consequence 
of nonparametric post hoc tests applied to determine from 
which classes that statistically significant difference 
resulted were analyzed, it was detected that the reader 
self-perception scores of the students in 2C and 2E, namely 
experimental groups, were higher that the reader 
self-perception scores of the students in 2B and 2D classes, 
i.e. the control group. As based on this result, it can be said 
that performing interactive reading aloud activities is one 
of the factors contributing to the development of students’ 
reader self-perception in a positive way.  

Descriptive statistics for the scores of the competence, 
disability and attitude sub-dimensions of the reader 
self-perception scale obtained by the students included 
within the scope of the study are given in Table 3.  

As is seen from Table 3, the averages of scores for the 
competence, disability and attitude sub-dimensions of the 
scale obtained by the students included in both 
experimental and control group are above the mid-level. 
While the class including the student with the lowest score 
of competence is 2D, the classes including the student with 
the highest score of competence are 2C and 2E. Similarly, 
2D is the class in which the student having the lowest score 
of attitude is, and 2C and 2E are the classes including the 
student with the highest score of attitude. In terms of the 
scores for the disability sub-dimension, the classes 2C and 
2E are the ones which the student with the lowest score of 
disability is in, while the class 2C includes the student who 
has the highest score of disability. Considering the values 
of skewness and kurtosis that are presented in Table 3, 
since the skewness and kurtosis values pertaining to the 
range of scores for the attitude sub-dimension are between 
-1 and +1 in all classes, the range of scores for the attitude 
sub-dimension in all the classes is normal. However, this 
case is not acceptable for the range of scores obtained from 
the competence and disability sub-dimensions. As the 
range of scores for the attitude sub-dimension per each 
class is normal, ANOVA analysis has been applied in order 
to examine whether students’ scores for attitude vary by 

their presence in the experimental or control groups, or not. 
On the other hand, Kruskal Wallis test has been carried out 
with the aim of examining whether or not the scores for 
attitude vary according to the presence of the students in 
the experimental or control groups, since the range of 
scores for the competence and disability sub-dimensions 
per each class is not normal. Obtained results are included 
in Table 4. 

When the results of ANOVA analysis and Kruskal 
Wallis test applied as related to the scores obtained from 
the sub-dimensions pertaining to the reader self-perception 
scale presented in Table 4 were analyzed, it was detected 
that the scores obtained by the second graders in the 
attitude, competence and disability sub-dimensions varied 
as to be considered statistically significant by the students' 
classes ( 𝐹Attitude(3,81) = 22,37,  𝑋𝐶𝑜𝑚𝑝𝑒𝑡𝑒𝑛𝑐𝑒 

2 (sd=3, 
N=82) =44,72,  𝑋𝐷𝑖𝑠𝑎𝑏𝑖𝑙𝑖𝑡𝑦2 (sd=3, N=82) =11,82). As a 
result of the post hoc test applied in order to determine the 
basis of variance, when considering the students’ averages 
for the attitude sub-dimension, it has been realized that the 
statistically significant difference is between 2C and 2B 
and 2C and 2D in favour of the class 2C, and between 2E 
and 2B and 2E and 2D as to be in favour of the class 2E. As 
based on the result of nonparametric post hoc tests, it has 
been concluded that the statistically significant difference 
existed in the scores for the competence sub-dimension is 
between 2C and 2B and 2C and 2D in favour of the class 
2C, and between 2E and 2B and 2E and 2D as to be in 
favour of the class 2E. According to another result, it has 
been found out that the statistically significant difference 
existed in the scores for the disability sub-dimension is 
between 2B and 2C and 2B and 2E in favour of the class 2B, 
and between 2D and 2C and 2D and 2E as to be in favour of 
the class 2D. In the light of the results attained, the scores 
for the attitude and competence sub-dimensions by the 
students in the experimental groups are higher than these of 
the students included in the control group; however, for the 
scores obtained from the disability sub-dimension, the 
exact opposite situation exists. According to the results 
reached at, it can be stated that carrying out interactive 
reading aloud activities is one of the factors being able to 
decrease the scores for disability by increasing the scores 
for attitude and competence of the students. 
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Table 3.  Descriptive statistics for the scores of competence, disability and attitude sub-dimensions of the scale by the classes.  

 Class N 𝑿� Std. D. Minimum Maximum Skewness Kurtosis 

Competence 

2B (Control) 20 37,45 5,06 27 46 -0,60 0,29 

2C (Experimental) 20 44,90 3,55 40 50 0,08 -1,42 

2D (Control) 20 34,90 6,57 20 47 -0,54 0,44 

2E (Experimental) 22 45,50 3,33 40 50 0,10 -1,26 

Disability 

2B (Control) 20 37,30 3,61 32 44 0,04 -1,13 

2C (Experimental) 20 32,70 7,16 23 49 0,55 -0,20 

2D (Control) 20 36,70 6,95 24 48 -0,27 -1,01 

2E (Experimental) 22 32,36 4,77 23 38 -0,64 -0,94 

Attitude 

2B (Control) 20 38,15 5,32 30 49 0,46 -0,35 

2C (Experimental) 20 46,40 3,33 39 50 -0,76 -0,41 

2D (Control) 20 38,90 5,49 29 47 -0,35 -0,78 

2E (Experimental) 22 46,55 3,01 40 50 -0,49 -0,81 

Table 4.  Results of ANOVA and Kruskal Wallis test for the analysis of the scores for competence, disability and attitude by the experimental and 
control groups 

ANOVA Basis of Variance Sum of 
Squares 

Mean of 
Squares sd F p Difference 

Attitude 

Inter-groups 1301,12 433,71 3 

22,37 0,00* 

2C>2B 
2C>2D 
2E>2B 
2E>2D 

Intra-groups 1512,61 19,39 78 

Total 2813,72  81 

Kruskal-Wallis Group N Mean Rank sd 𝝌𝟐 p Difference 

Competence 

2B (Control) 20 26,53 

3 44,72 0,00* 

2C>2B 
2C>2D 
2E>2B 
2E>2D 

2C (Experimental) 20 56,88 

2D (Control) 20 20,80 

2E (Experimental) 22 59,95 

Disability 

2B (Control) 20 52,13 

3 11,82 0,00* 

2C<2B 
2C<2D 
2E<2B 
2E<2D 

2C (Experimental) 20 33,25 

2D (Control) 20 49,25 

2E (Experimental) 22 32,30 

 

4. Conclusions and Discussion 
In this study, the effect of interactive reading aloud 

activities on the reader self-perception of second graders 
at primary school has been analyzed. For this purpose, the 
reader self-perception scores of the students receiving 
education in two each classes which interactive reading 
aloud activities are and are not carried out have been 
compared. In accordance with the findings obtained from 
the study, it has been detected that the reader 
self-perception scores and the scores for attitude towards 
reading and competence, which are from the 
sub-dimensions of the reader self-perception scale, of the 
students in the classes in which the interactive reading 
aloud activities are practised by the researcher and teacher 
are higher when compared to the classes which interactive 
reading aloud activities are not performed in. Yet, it has 
been concluded that a case exactly opposite exists in terms 

of the students’ perception of disability for reading that is 
the other sub-dimension; in other words, the scores for the 
perception of disability are lower in the classes, in which 
IRA activities are carried out, in comparison to the classes, 
in which IRA activities are not carried out. 

In the researches carried out, Kindle [22], Laminack & 
Wadsworth [24], Morgan [26], Tompkins [33], Trelease 
[34] concluded that IRA activities could increase the 
achievement scores in reading, and also that they could 
improve the students’ comprehension, fluency and 
vocabulary was found by Johnson & Giorgis [19], 
Laminack & Wadsworth [24], Tompkins [33]. Students’ 
attitudes towards reading are also affected by their 
self-perception; and therefore, it can be considered that 
students who feel themselves academically competent can 
be more eager to read, tend to read more by themselves and 
so, they can be more successful at reading [35]. 
Accordingly, the fact that the levels of self-perception 
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towards reading are higher in the classes which IRA 
activities are practised in than the ones in which these 
activities are not carried out is compatible with the body 
of literature. Moreover, another explanatory sign of the 
positive effect of IRA activities on the self-perception 
towards reading is the positive contributions of IRA 
activities on the motivation for reading. In fact, according 
to Bulut and Yıldız [35], one of the key aspects in the 
conceptualization of the self-perception concept of 
reading is the motivation for reading. Also, Muller [28] 
pointed out that IRA activities are solely one of the most 
effective ways to enhance motivation for reading. Thus, 
we can also state that IRA activities have a positive effect 
indirectly by based upon motivation for reading on the 
self-perception towards reading. 

Reading aloud has been one of the earliest practices, 
which enables the achievement at the level of primary 
school, in the history of education [34]. IRA activities 
ensure increase in positive attitude towards reading and 
motivation, besides its improving the comprehension, 
analysis, vocabulary, reading fluency and listening skills [2, 
33, 34]. The researches within the body of literature 
demonstrate that reading aloud to students increases their 
positive attitudes towards reading and their grades for 
achievement [22, 24, 26, 33, 34]. In a similar way, that 
reading aloud activities that it is necessary for students 
to be individuals performed by the parents out of the 
classroom environment have also effect on the students' 
attitudes towards reading in a positive manner is included 
in the studies available in the literature [23]. Braun [6] 
stated that their students' attitudes would be affected 
positively when the teachers realize reading aloud practices; 
Eagley and Chaiken [13] indicated that motivation 
increases on condition that the attitude is positive. Reading 
aloud is a significant means of motivation in enabling 
students to become an independent reader [27]. By the time 
teachers make their students practise text studies, students 
not only become an independent reader, but also learn what 
the learning is [8]. Tompkins [33] revealed that motivation 
is internal and all of us have an innate curiosity that impels 
us to understand something, and also indicated who have 
self-confidence, believe that they will be successful, and 
take pleasure in reading. Hurst et al. [18] stated that 
students enjoy reading aloud in the classroom environment 
and gain self-confidence when teachers provide students 
with the opportunity of reading aloud to their classmates. It 
has been proved many times that reading aloud to primary 
school students effect their perception towards reading in a 
positive manner, and also encourage them to perform 
independent readings [33, 34]. In the light of such 
information, we are able to express that IRA activities will 
positively affect the students' attitudes towards reading, 
their perception for competence and for disability.  

 

 

5. Suggestions 
In order that the reader self-perception of primary 

school students can be improved in a positive manner, 
teachers may include IRA activities in their classes. For 
teachers to be able to realize IRA activities in a more 
systematic and effective way, theoretical and applied 
courses involving IRA practices may be included in the 
curriculum in the relevant departments of faculty of 
education. The MNE may add IRA activities into the 
primary school instructional programme, within the scope 
of activities relevant to reading instruction at primary 
school education. Even if a planned and systematic IRA 
process is not available, parents can read books to their 
children at home, as of early ages. The effect of IRA 
activities on Reader Self-Perception can be analyzed more 
comprehensively by an experimental study within the 
scope of which pretest process is implemented. Also, the 
relations of IRA activities with the other cognitive and 
affective features may be dealt in other researches. 
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