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Abstract

The aim of this study is to determine teachers’ professional image in Turkish school series on television.
Teachers’ professional image was analyzed under four categories as demographic characteristics, positive,
negative and omitted image components. To this end, four school series broadcasted on different TV channels
were analyzed. The TV series were obtained from the websites of the channels or they were downloaded from
YouTube. The study was carried out as an ethnographic study which is one of the qualitative designs. Study
materials were chosen through criterion sampling method. The first three episodes and main teacher character of
the series were included in the study. Data was collected through document review method. To analyze the data
ethnographic content analysis was utilized. The following results were obtained. There were not stereotypes in
terms of gender or age of the characters. On the other hand, three of the characters were seen as teachers in
social sciences while only one of them was a Math teacher. All of the characters were single or widow which
was regarded as a negative image component. Additionally, all of the series were set in high schools. As for the
positive image components, the characters were idealistic, self-sacrificing, concerned, role-model, respectable
and just. The names of the characters can be said to have positive connotations in Turkish language. They had
positive visual image and good relations with their students. The characters could solve their students’ personal
problems. However, some negative image components were present in the series. These can be listed as
financial status, the fierce opposition to the school administration, solving the problems at school informally,
making exam in the first lesson and using insulting words to the students. Teachers were also depicted as an
occupational group which can easily be appointed from place to place as a punishment. It was also determined
that there were some omitted image components. Teachers were not depicted while planning, preparing for the
lesson, training, participating in the meetings, grading the exams or doing extra tasks.

Key Words: Teacher, professional image, media, television series.

1. Introduction

Teaching is one of the most crucial professions for the survival and development of the society and can be
regarded as a profession which will never lose its importance (Arslanoglu, 1992). In this respect, the success of
the teachers affects the whole society. The success of any profession, on the other hand, can be susceptible to
self and professional image since the professionals behave in line with this image (Akyiiz, 1978). The prestige
of teaching profession is the result of factors such as behaviors and attitude displayed by the teachers, dominant
culture of the society, politics and some other societal factor. For this reason, the teachers who are perceived as
role models are expected to behave suitable to their profession’s quality (Aydin, 2013). In today’s knowledge
society in which social interaction has been very dynamic, it has been an obligation for any profession to present
itself accurately and properly (Mynbayeva & Yessenova, 2016). In other words, professionals have to create a
positive image. However, it is not only the professionals creating this image with their occupational or daily life.
The image can be generated by all kinds of media. People can judge professionals based on the news they read
on the paper or a movie they watch on television. So, teachers who carry out an important task for the society
should have a positive image in media or the media should reflect them positively.

1.1. Definition of Image

According to Unsal & Baggeci (2016), the success of any profession depends on the image of the members’
quality, performance, expertise and skills. Image can be defined as the sum of the views about a person,
institution or an occasion (Balta Peltekoglu, 1997). On the other hand, Ibicioglu & Avci (2003) defines it as the
impression a person or institution forms in the eyes of other people and institutions. Bolat (2006) puts forward a
more comprehensive definition. According to him, image is the sum of impressions and thoughts about a person
or organization which are created as a result of conscious or unconscious broadcast of information or data to
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public. These impressions and thoughts may consist of subjective or objective judgments. Polat & Arslan (2015)
point out some features of image. It can change over time; it is subjective; it can be positive or negative; it can
be formed consciously or unconsciously and it is the result of the interaction between the source and holder of
the image.

1.2. Professional Image

Nearly all the professions have an image that is prescribed to their members and this image includes certain
qualities, features and competencies. For example, a manager is expected to be “competitive, rational,
enterprising and having technical competencies (Demaiter & Adams, 2009). In its broadest sense, professional
image can be expressed as the people’s generalizations about a profession. Among these generalizations are
personalities of profession’s members, the kind of tasks they carry out, their lifestyles and income, working
conditions, aptness of the profession to different individuals (Gottfredson, 1981). Factors such as historical,
societal, cultural and politics are among the determinants of professional image (Grandy & Mavin, 2011). The
attitude and behaviors, achievements and communication styles of the members are also among important factors
(Baggeci, Cetin, & Unsal, 2013). In addition to these, level of the professionalism it requires, the status it
provides for the members, ethical connotations of the profession and the personal qualities of the members can
have a positive or negative influence in development of the image (Akkol Gok & Derin, 2014). At the same
time, the experiences people have with the members of a profession can contribute to the image they hold about
this profession (Celik, Pasinlioglu, Kocabeyoglu & Cetin, 2013). According to Gottfredson (1981) professional
image originates more from the lifestyle it offers for the members but less from the tasks the members carry out
or the admission requirements for it which can be regarded as a misconception.

The image the society hold about any profession is closely related to the status of that profession and is also very
important for the members of the profession (Sis Celik and et al., 2013). In addition to its personal value,
professional image is regarded as one of the factors in the creation and development of organizational image
(Taslak & Akin, 2005). Considering the teaching profession which is directly serving to the students and
indirectly to the whole society, it can be said that teachers’ professional image becomes much more important
(Baggeci, Cetin ve Unsal, 2013). It can also be said that perceived image of teachers brings about professional
prestige (Hoyle, 2001).

Professional image of the teachers have different functions. These are as following (Mynbayeva & Yessenova,
2016); informing the society and students about teachers’ personality traits; contributing to students’ and even
adults’ character formation through a positive image; promoting professional development of teachers and
improvement of teaching through a positive image; broadening teachers’ horizons; motivating teachers to self-
actualize and leading them to personal achievement. To sum up, in the formation of a professional image not
only the factors originating from its members but also external ones can be influential. Among these factors,
media is the one whose scope is the widest. In this sense, the relationship between media and teachers’
professional image is an issue which should be taken into consideration seriously.

1.3. Media-Image Relationship

Image can be defined as the opinions which occur as a result of an informing process. People make a decision of
impression by judging the information and data they receive from various channels (Giiriiz, 2004). Among these
channels media is the most influential one. With the development of different kinds of media, its potential
power in affecting society’s values and perceptions has been realized (Newman, 2001). In this sense media,
whose original function was to meet communicational needs, has become a powerful actor influencing the
society. This means a very quick transformation. Firstly, media draws a purposeful image and later it imposes
this image to the society (Bal, 2011). According to Tiirkkahraman (2011) media, especially television, creates a
pseudo image and suspends people from the reality. Society is tried to be led to a magical and brilliant world by
means of mass media. Grandy & Mavin (2011) mentions two basic functions of media: ‘creating perception’
and ‘providing perception’. In its first function, media designs individul’s interpretation of complex
phenomenon. In the latter one, media can make purposeful guidance about certain facts. So, we can say that
media may have a role in creating, maintaining and changing the image of any profession. Thus, in the literature
it is possible to come up with studies investigating the relationship between professional image and different
kinds of media (Weaver, Salamonson, Koch, & Jackson, 2013; Wittenberg, 1997; Grandy & Mavin, 2011; Rucks
(1978) ve Thompson (1972) cited in Wotruba, 1990; Park & Berger, 2004; Akbaba Altun & Kirkit, 2005).
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In terms of teachers’ professional image, as mentioned above, media is a major determinant. In their study based
on teachers’ views, Unsal & Baggeci (2016) states that media is one of the top factors in the creation of
professional image. The image people hold about schools and teachers can originate from the things they see,
read or hear in media (Dalton, 2004; Swetnam, 1992; Cunningham, 1992). Fictional television programs
depicting teachers can have a bearing on the society’s perceptions and expectations of teachers (Townsend &
Ryan, 2012; Swetnam, 1992). In another study, Dagaz & Harger (2011) found that media depictions of teachers
affect students’ expectations from their instructors at university. On the other hand, teachers’ self-image is not
independent from media effect (Townsend & Ryan, 2012). Schwarz-Franco (2016) focuses on a similar point
and state that the messages in the movies are bilateral. Teachers are depicted as super heroes in movies and it is
inspiring for inexperienced ones. On the other hand, it may convey the message that if a teacher wants to create
a change, she / he has to confront some challenges. Burbach & Figgins (1993) and Swetnam (1992) draw
attention to the omission of some image components about teachers in media which is also an influential factor
in the creation of professional image.

Burbach & Figgins (1993) state that teachers’ image in movies can be divided into three sub-groups: positive,
negative and omitted image. According to them, while positive image components are idealism, being
extraordinary, commitment, negative ones are incompetency, being excessively humoruous, the message of
anyone can become a teacher, desperation, opposition, depicting female teachers’ as a symbol of sexuality.
Character development, love affairs and teaching activities are not reflected enough in movies. Swetnam (1992)
lists the components spoiling teachers’ image as demographics, subconscious messages, prejudices about
teachers and teachers as extraordinary characters. The image media conveys is very important particularly for
the ones who do not interact with teachers one by one. In this sense, it is a requirement to determine teacher
image in media especially on television.

Today image has a deep and significant impact on our culture. Many people spend much time in front of
televesion so their thoughts and interpretations are shaped to a great extent by television (Newman, 2001).
Television series whose themes are schools and teachers provide affluent records waiting to be investigated in
terms of these series’ impact on teachers’ image and perception of the society (Terzian & Ryan, 2015; Trier,
2001). Studies in English, especially in the scope of movies are plentiful on teachers’ image (Schwarz-Franco,
2016; Townsend & Ryan, 2012; Dagaz & Harger, 2011; Ryan & Townsend, 2010; Weaver, 2009; Beyerbach,
2005; MccCullick, Belcher, Hardin, & Hardin, 2003; Newman, 2001; Trier, 2001; Burbach & Figgins, 1993;
Kaplan, 1990). On the other hand, literature in Turkish is very limited (Akcan & Polat, 2016; Efendioglu, 2013).
According to Swetnam (1992), depiction of teachers in mass and printed media is a salient topic to be studied in
terms of preference of teaching as a career and the support to the teachers in the society. For a better educational
system it is important to have more realistic expectations which will increase the cooperation between schools
and society.

Considering the ratings of television channels and studies carried out, television series in Turkey are breaking
track records and becoming a usual part of people’s daily speeches (Karadas, 2013).  This proves the force of
television series in influencing the society. The current study aims to determine image components in school
series and draw attention to them.

2. The aim of the study

This study aims to determine teachers’ professional image in school series on television. In line with this aim, it
seeks answer to the following question:

a) What are the demographics of the teachers in school series on television?

b) What are the positive image components in school series on television?

c) What are the negative image components in school series on television?

d) What are the image components omitted in school series on television?

3. Method

3.1. Research Design

The current study utilizes ethnography which is one of the qualitative research designs. Ethnographic design
focuses on the perception and behaviors of individuals as well as social structure and mechanism, the definition
of cultural units such as values and norms (Yildinnm ve Simsek, 2016). Ethnographic content analysis is a
method used to determine themes and categories generated from data collected through movies, videos and
photos (McCullick, Belcher, Hardin, & Hardin, 2003; Seggie ve Bayyurt, 2015).
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Data was collected through document review. In ethnographic approach, document review is based on the
principles of qualitative research. While analyzing television news, series and movies, it allows using data from
narration (Altheide, 1987). Movies, videos and photos can be used in qualitative research (Yildirim & Simsek,
2016). These kinds of materials can be data collection tools. According to Mertens (2010), document review
provides an important advantage for the researchers because there is not time or space limit. It also allows
researchers to reach information which is not normally accessible.

3.2. Study Material

The population of the study consists of recent school series on television (since 2000). Marshall & Rossman
(1999 cited in Yildinnm & Simgek) state that movies, videos and photos provide some advantages for the
researchers. The first one is that they present facial expressions and gestures in their original form and within
permanence. The second one is that the researcher can watch them more than once and at different times. The
third one is that they allow determining the events and phenomena which rarely occur and are difficult to repeat.
Lastly, these documents can be used by other researchers; the findings can be verified and compared to the ones
by other studies. In this sense, it can be said that the material of this study, namely school series on television,
accommodates these advantages. Since 2000, there has been six school series which can be analyzed in the
scope of this study (see Table 1). Yet, in the series named “Kogum Benim” the main character is not a teacher
S0 this one was not included in the study. The information about series is presented in Table 1.

Table 1. Information about the school series

Name of Director Actor / Actress Character Date Tv Channel
Series
Kogum Benim  Vecihi Ener / Serdar Akar Tarik Akan Kog Can 2002-2004 TRT-1
Hayat Bilgisi Tarkan Karlidag Perran Kutman Afet Gugverir 2003-2006 Kanal D / Show
TV
Arka Hamdi Alkan Biilent Emin Yarar Kemal Giingor 2007-2012 FOX TV
Siradakiler
Ogretmen Hamdi Alkan Biilent Emin Yarar Kemal Giingor 2010 FOX TV
Kemal
Elde Var Hayat Cem Tabak Emre Altug Kenan Ogretmen 2010-2012 TRT-1
Hayat Bazen Hamdi Alkan Birce Akalay Hayat Ogretmen 2016 Star TV
Tathidir

As can be seen in Table 1, six series on various television channels have been determined since 2000. Both the
character and the actor in “Arka Siradakiler” and “Ogretmen Kemal” are the same. In addition to this, the
records of “Arka Siradakiler” were not accessible so only “Ogretmen Kemal” was analyzed. Since there were
too many episodes of each series, it was impossible to analyze all of them. On the other hand, in the first three
episodes the characters are introduced in detail. Also, there are a lot of teacher characters in series so it was
impossible to analyze all of them. Yildirim & Simsek (2016) state that it is impossible to analyze all the
documents so researchers can use sampling methods. Based on these, in this study criterion sampling one of
purposeful sampling methods was employed. The first three episodes and main characters were included in the
study. Patton (2002) defines purposeful sampling as choosing situations purposefully and strategically which are
rich in data we want to gather. The type and size of situations may vary based on the aim of the study and
resources in hand. Criterion sampling is based on including all the situations in the study which meet the criteria
set in advance. In this study criteria are being the main character and acting in the first three episodes of the
series as a teacher character.

3.3. Data Collection and Analysis

Forster (1995; cited in Yildirim and Simsek) proposed some steps that can be applied in document review. Yet,
these steps can be adjusted based on the research problem and how detailed the documents or data will be
analyzed. These steps are as following; (1) accessing to document, (2) checking its originality, (3) understanding
the documents, (4) analyzing the data and (5) using the data. The series in this study were reached from the
websites of the channels they were broadcasted or if not available they were downloaded from Youtube.
Descriptive analysis was utilized in the study. In this approach, the data is summarized and interpreted
according to themes determined in advance. Data is organized based on the themes derived from research
questions. Also, direct quotations are given to reflect the observation more saliently (Yildirim ve Simsek, 2016).
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In this study the categories by Burbach & Figgins (1993) which are positive, negative and omitted image were
used and also demographic characteristics were also analyzed. To support the findings lines and visuals from
different scenes were given. The researchers watched the episodes carefully and noted down lines which can be
interpreted as an image component. Visuals from some scenes were shot and used in the study. These were
thought to increase the validity of the findings.

3.4. Validity and Reliability

To increase the validity of the study the process from determining the study material to analysis was presented in
detail and the findings were compared to literature. Also, visuals related to findings were presented to support
their validity. As for the reliability, the researchers categorized the image components separately and using the
formula by Miles & Huberman (1994) the reliability was calculated.  According to this, intercoder reliability
was found p> %70 which proved the coder reliability of the study.

4. Findings
Findings on Demographic Characteristics of Characters

Tablo 2. Demographic characteristics of characters

Characters’ Name  Gender  Age Branch School Level Marital Status
Afet Gligverir Female 54 History High School Single
Kemal Giingor Male 56  Turkish Literature  High School Widow
Kenan Dagasan Male 40 Mathematics High School Widow
Hayat Sariyaz Female 32  Turkish Literature  High School Single

Table 2 shows the demographic characteristics of the characters in the series. Three of the characters are female
and two of them are male. Considering the actors real ages, it ranges from 32 to 56. There are characters in his/
her 30’s, 40’s and 50°s. Another variable presented in table is teachers’ branch in series. It can be seen that
three of them are teachers in social sciences while only one of them is a Math teacher. Considering meanings of
the names of the characters in Turkish, they all have positive connotations. For example, “Giigverir” means
giving power; “Hayat” means life; “Kemal” means maturity, perfection; “Dagasan” means climbing over the
mountains. This can be interpreted as a positive image component. As for the marital status, two of them are
single and three of them are widow which can be regarded as a negative image component. They do not have a
usual family life. On the other hand, all the series take place in high schools which is another salient finding.

Findings on Positive Image

In this section of the study, the positive image components about the main teacher characters in series are
presented. To this end, the researchers watched the first three episodes of the series carefully and they tried to
find the scenes which reflect a positive image component in terms of teaching profession. First of all, it can be
said that all the characters have a positive image visually. Their outfits, hair styles, makeups and shavings are
appropriate for a teacher. They give a positive impression. The photos taken from the series below support this
finding (see photo 1,2,3,4).

g il
Photo 1 Photo 2 Photo 3 Photo 4
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As can be seen in the photos, male teacher wear a suit and the female ones wear quit elegantly. The men are
shaved and the women are made up. So, we can say that teachers have a positive visual image in television
series.

Secondly, it can be said that teacher characters in the series are committed to their profession and students. They
are self-sacrificing and idealistic teachers. They love their jobs. It can be interpreted from both their speeches
and acts. For example, in “Elde Var Hayat” teacher Kenan is appointed to school on summer holiday. He
immediately inquiries the level of academic success at school. He finds out that the students are not good at
Math. On finding out this, he wants to open a free course for students to tutor them during the holiday. Below
you can see the dialogue between him and the school principal on this issue.

In principal’s room (Episode 2):

Principal: How did you find our school, Mr. Dagasan?

Teacher Kenan: Quite frankly, I could not walk around much but as far as | can see it is a nice school. In fact it
does not mean anything to me when there are not students in it.

Principal: | agree with you. In summers it is just a building. We miss our students but I do not think they miss
us.

Teacher Kenan: They are too young to miss, my dear director. When they get to ages in which they start to lose,
they will become acquinted with missing.

Principal: You are absolutelyright.

Teacher Kenan: | wonder the overall success of the school.

Principal: Actually, | can not say that we are as successful as we would like. The students are not much
interested especially in sciences.

Teacher Kenan: It is not a problem. | am used to these kinds of situations. May | have a look at student files to
know the students’ past grades?

Principal: Of course, you may.

Then, assistant principal comes in. The principal says that assistant principal can help Teacher Kenan. The
assistant principal accepts and says:

Assistant Principal: You may feel sorry for what you find out.

Teacher Kenan: If the grades are low, it means that the students have lots to learn. It also means that | have to
spend more time for students. Yet, it is not a problem. | really like to spend time with my students. It is a
pleasure for me.

The dialogue among principal, assistant principal and Teacher Kenan is given above. The expressions above
prove that Teacher Kenan is dedicated to his profession. He is concerned about the students and love them
which gives a positive impression about him. Also, we can see that he is a self-sacrificing teacher because he
volunteers to lecture the students during the summer holiday.

In “Hayat Bilgisi” Teacher Afet has an image of a teacher who is dedicated and loves her porfession. She also
loves her profession. The dialogue between her and school principal is as following:

In the garden to the principal (Episode 1)
Teacher Afet: | have always loved the school but the ones (implying principal and assistant principal) at school
does not love me.

To the principal who wants her to be realistic she says:

Teacher Afet: | am not realistic. | am a teacher. Here is a slum school. Any of the students will not inherit
houses or villas from their parents. The only thing these children need is education. And | am here to educate
them. We are their only chance.

The expressions above show how a dedicated teacher she is. She wants to say she will do whatever she can for
the students. She is worried about their future. And the only thing she cares about is the education which again
gives a positive teacher image.

In “Ogretmen Kemal” a friend of Teacher Kemal who is a principal at a private school offers a job. To persuade
him to work at a private school she focuses on the good salary he may get. Teacher Kemal says:
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Teacher Kemal: You know that you can not convince me by talking about money.

Here we can see that the teacher is not a materialistic one which can also be regarded as a positive image
component. Teacher Kemal loves his job and does not care much about money.

There are scenes which portrays the teachers as just. In “Hayat Bilgisi” and “Hayat Bazen Tatlidir” we can see
examples of just teachers. When Teacher Afet sees that her brother who is a student at the same school with her
fights with one of his classmates, she takes both of them to the principal’s room to be punished. The dialogue
between her and the principal is as following:

In principal’s room (Episode 2):

Teacher Afet: They should serve their sentence, dear principal!

Principal: Yet, in this situation | have to punish your brother, too.

Teacher Afet: Of course you will. He must be punished, too. Here is a school not a monarchy.

In the same series, Teacher Afet says that she will make an oral exam in the second lesson. Her brother Kerem
is in the classroom and he is the first student to take the exam. She asks some questions to her brother but he can
not answer them. So he gets a low grade. In “Hayat Bazen Tatlidir” there is a similar scene. Teacher Hayat’s
sister is a student in the same school. But she wants her sister to call her as “teacher” not “sister”. These
examples indicate how just and professional the teachers are in the series. They do not bestow on their sisters or
brothers.

Teachers in these series are concerned about not only educational problems but also personal ones. They try to
solve the students’ problems which are actually the main theme of the series. A salient example can be given
from “Hayat Bazen Tathidir”. Teacher Hayat finds out that one of the best students whose father dies a while ago
drops the school and starts to work to earn his family’s living. The student also has to pay the loan his father
gets from moneylender. Hayat teacher decides to persuade the student to come back to school and she goes to
his home.

- i . AN

bs

Photo 5. Teacher Hayat is at Onur’s home

Following this scene (see Photo 5) Teacher Hayat finds out the street address of the moneylender and opposes to
him. She in a way pays the money and the student comes back to school. In the second episode of “Hayat
Bilgisi” Teacher Afet comes to the classroom and she sees that some of the students are absent. She asks where
they are and why they are absent one by one. Especially these two characters do their best to settle the students’
problems and they fiercely oppose to the school management in favour of students. In “Hayat Bilgisi” the
principal uses school garden as toll parking and sells the school’s coal so the school does not heat enough. The
one who opposes to the principal is Teacher Afet. In photo 6, she makes a trick with her students to the
principal. She puts rocks into the coal sacks which the principal will sell. In “Hayat Bazen Tatlidir” the
principal gets money from students for the computers which a benefactor donated to the school for free use of
the students and refuses to install banks in the school garden for the sit of the students. Teacher Hayat does her
best to find solutions to these problems and in the end she does.
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Photo 6. Teacher Afet and the students are i the boiler room.

In the series teachers are presented as role models for the society. In a scene, teacher Kemal is shown in front of
a bookshelf full of books in his new home (see Photo 7). Additionally, teacher Hayat is shown while reading
book in some scenes (see Photo 8). She also wears her seatbelt and makes her sister wear it while driving to
school. Teacher Afet never sacrificies of her principles. So she was often appointed to different schools. She
says “Instead of doing wrong at the same place during 20 years I prefer following my own truths in different
places.”

Photo 7 Photo 8 Photo 9

In Photo 9 above , Teacher Kenan helps a laborer working in the refurbishment of the school. It is another
indication of his selfsacrifice and commitment. In this scene he shows an extra role behavior and he does more
than expected from him formally.

When it comes to their personal lives, we can say that Teacher Hayat and Afet are good sisters and Kenan is a
good father which presents them as role models. For example, in “Elde Var Hayat” teacher Kenan spends the
whole night by his son who has a fever (see Photo 10). Teacher Hayat is also shown while she is caressing her
sister’s hair while the sister is sleeping (see Photo 11). Based on these findings, it can be said that the characters
are not only good teachers but also good parents.

Photo10 Photo 11
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Another finding which supports the positive image of the teachers is their status in the society. A good example
of this can be given from “Hayat Bazen Tatlidir”. While going home from school, teacher Hayat is at the
greengrocer’s. When the greengrocer finds out that she is a teacher, they have such a conversation (Episode 2):

Greengrocer: Are you a teacher?

Teacher Hayat: Yes, | am.

Greengrocer: That is very nice. You have a good job. My daughter is also a teacher candidate.
Teacher Hayat: Really?

Greengrocer: You have a sacred profession.

Teacher Hayat: Thank you very much.

Greengrocer’s describing teaching as a sacred profession indicates that teaching is a high status profession in the
society. In “Hayat Bilgisi” another scene shows the high status of teaching in the society. Teacher Afet looks
for a house to rent for a long time and they go to Metin’s house. The following is the dialogue between Metin
and the teacher (Episode 1):

Teacher Afet: How much is the rent, sir?

Metin: | thought 400 TL but since you are a teacher it is 300 TL. | will also ease the damage deposit for you. If
you have any problem, | am nextdoor.

Teacher Afet: It is OK for me.

The dialogue above shows that the landlord makes things easier for her since she is a teacher which is an
indication of the respect in the society. Lastly, the teachers have a good communication and are loved by the
students. It also gives a positive impression about the teachers to the viewer. For example, in “Elde Var Hayat”
the principal and assistant principal have a dialogue as following (They are talking about Teacher Kenan):

Principal: The students in his ex-school rose up. They wanted him not to leave them. Do our students do the
same for you?

The principal’s expression shows that Teacher Kenan is popular among students. The other characters are also
popular and have good communication with their students. This also contributes to teachers’ professional image
positively. For example, Teacher Kemal’s ex-students visit him and they have very intimate conversation with
their teacher. In “Elde Var Hayat” Teacher Kenan plays basketball with his prospective students. (see Photo 12).

Photo 12

Findings on Negative Image

One of the features of image is that it can not only be positive but also negative. In this sense, some negative
image components have been determined in the first three episodes of the series. The most striking one is the
financial status of the teachers. The cars they have, the houses they rent and the conversations they have with
their collegues are the indicators of this situation. The cars they have, for example, are very old and in addition
to this they often break down. However, the characters do not have their cars repaired or buy new ones. This
gives the impression that teachers do not earn enough and they have a low financial status (see Photos 13-14-
15).



3" INTERNATIONAL CONFERENCE ON LIFELONG EDUCATION AND LEADERSHIP FOR ALL
ICLEL 2017 / September 12-14, 2017 / Polytechnic Institute of Porto, Porto - PORTUGAL

ICLEL

INTERNATIONAL CONFERENCE ON
LIFELONG EDUCATION
AND LEADERSHIP

Photo 13 Photo 14 Photo 15

Another negative impression on teachers’ financial status is from a scene in the greengrocer’s. Teacher Hayat is
shopping and the dialogue between her and the greengrocer is as following:

Greengrocer: | think you are on a diet. (He says this because the teacher buys a few fruits and a little
vegetable.
Teacher Hayat: The diet is an obligation. This is all I can buy with a teacher’s salary.

In “Hayat Bilgisi” when Teacher Afet finds out the rent of the house, she says to the estate agent “I think you
misunderstood us. We will rent the house. We will not buy it.” In the same series, one of her collegues asks
Teacher Afet “Do you have a part time job?” and she replies “We are new in Istanbul. When we have difficulty
with the conditions here, we will do something.” Teacher Kenan’s car breaks down on the road. He takes his car
to the repairman but the cost of the repair is too much. He finds out that he does not have enough money in his
account on going to the bank. He becomes really sad. He calls one of his collegues to borrow some money but
when she complains about lack of money he does not. In the end, he has to sell the bracelets which belong to his
lifeless wife. Based on these examples, we can say that teachers are presented as people who have some
financial challenges.

Another interesting finding is that in series teachers are appointed to different places easily and without their
will. Especially Teacher Hayat and Afet work in a lot of different cities and schools. The reason is their
opposition to principals, not sacrificing of their principles and being on the side of justice. This gives a message
to the teachers. If they oppose to the principals and if they have their strict principles, they may have to move
from place to place. On the other hand, while they are opposing to the principal, the characters do not follow
formal procedures since they do not work. So, they have to solve the problematic situations in informal ways.
This can also be regarded as a factor contributing to teachers’ image negatively. For example, the principal in
Hayat Bilgisi makes the school garden toll parking. To solve this problem, Teacher Hayat plays football with
the students in the garden and they break the cars” windows and mirrors intentionally (see Photo 16). On seeing
that she will not give up opposing him, the principal surrenders. The students go on playing in the garden freely.

Photo 16

Another finding on negative image is that teachers make exams on the first lesson they meet the students. Later,
they use the exam results to show the students that they have much to learn. However, this gives the impression
that teacher’s only and most used weapon is the exam so can be regarded as being negative.
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Lastly, it is possible to see the teachers while teasing on the students. For example, Teacher Afet plans to make
an exam in the first lesson. One of the students says “Teacher, you have just come. What about meeting each
other?” And she replies “Why are we meeting? We will not marry so no need to meet each other.” Some of the
students come late to the lesson and she says “Why did you bother to come? We would come to you.” As can be
understood from the examples, she is often sarcastic.

Findings on omitted professional image

The omitted professional image in the series is also very important because of their possible contribution to
teachers’ professional image in real life. In fact, teachers do much less than in the series than they do in real life.
They show a much higher performance than they do in the series. However, when we watch the television series
we see that teachers spend very little time in teaching activities since the screenplay of the series is mostly about
the personal lives of teachers and students. Teachers in the series find solutions to the personal problems but
they do not spend much time for finding solutions to the educational problems. Teachers are not portrayed while
doing teaching in the classroom. Teachers do not get prepared for the next day’s lessons; do not do planning or
grading the exam papers which are the tasks most of the teachers in real life have to deal with at home. Shortly,
we can say that teaching in the classroom and getting ready for the teaching at home are the omitted image
components.

Conclusion and Discussion

The aim of this study is to determine teachers’ professional image in school series on television. In this respect,
the first three episodes of four series have been watched. Only the main character who is a teacher was
analyzed. The series “Ogretmen Kemal” and “Arka Siradakiler” stars the same actor and as the same character,
and also the archieve of “Arka Siradakiler” were not accessible, only “Ogretmen Kemal” was included in the
study. Teachers’ professional image was analyzed under four categories: demographics, positive, negative and
omitted image.

In terms of demographics, there were not gender or age stereotypes. As for their marital status, school and
branch, the situation is different. All the characters are single or widow; they teach in high schools and in social
sciences. In this sense, it can be said that the series have an unrealistic portrayal.

The depiction of teachers committed, self-sacrificing, idealistic, just, objective, respectful and prestigious is a
factor contributing to teacher image positively. They communicate very well with their students and love them
so much. They are presented as role models for the society. They also have a positive visual image. There are
similar findings in the literature (Akcan & Polat, 2016; Efendioglu, 2013; Ellsmore, 2005; Burbach & Figgins,
1993; Swetnam, 1992).

When it comes to negative image, the financial status of the teachers in the series are the most salient point.
They are depicted as low-level income people. They are easily appointed from city to city and oppose to the
principals fiercely. So they have problems with the principals and in the end solve them informally. During the
lessons, they threaten the students by making exam. The last thing that can be regarded as a negative image
component is teachers’ being sarcastic against students.

The omitted aspects of teaching profession was also investigated in the study. Teachers are not depicted while
planning, teaching, engaging in professional development, grading exams and doing extra tasks. Swetnam
(1992) had a similar finding in his study investigating the factors damaging teachers’ image.

It can be suggested that the series on television should depict teachers more positively. They should be
broadcasted with the approval of Ministry of National Education and there should be educational experts in
screenplay writing process. The actual teaching process should be involved more in the series. The series
should avoid from scenes that reflect teaching profession negatively as much as possible.
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Abstract

Students’ conceptions on the teaching/learning process influence the way they learn. In a course we teach in a second
cycle of studies of Bologna, they must engage in two on line discussion forums to co-construct knowledge on essential
topics concerning the teaching of the mother tongue and deliver an individual essay, one of the topics being the
expression of their views on their contribution to their training. To determine how these students conceive the
teaching/learning process and the role ICT play in it and to discuss their probable consequences, we selected relevant
phrases/sentences in the essays and submitted them to content analysis, concluding that they have a very traditional
conception of the teaching/learning process, which prevents them from taking profit of an organization that places them
at the center of it and affects negatively their ability to propose this kind of interaction to their future pupils.

Keywords: Teacher education; Mother tongue; Conceptions; ICT.

Introduction

This text discusses the results of the analysis of Higher Education students’ conceptions on the way online
discussion forums affect the process of learning they are engaged in while attending a course included in a
second cycle of studies of Bologna centered in their reflection on several aspects of the process of
teaching/learning the mother tongue.

Teaching didactics of the mother tongue, supervising teacher training and directing seminars on educational
research within Bologna cycles of studies, along with cocoordinating LEIP/Laboratory for Research on
Portuguese Language Education, led us to reflect on factors that may affect the teaching/learning process,
namely in Higher Education.

Students’ conceptions are one of them, as proved by research, either at national and international level
(Pardal et al., 2011; Richardson, 1996). We have been doing research on the importance of students’
conceptions to promote a teaching/learning process in which they must engage actively since 2010 (Sa,
2010). Some of these studies — focused on their views on assessment as a way to regulate the
teaching/learning process — led us to conclude that they fail to perceive its formative nature, which affects
negatively their performance and training (see, for example, Sa, 2013, 2015). Others — focused on their
views on the competencies they develop during the training process — revealed that the growing attention
they pay to the student centred methodology combined with a formative assessment system the teacher
adopted in the courses helps them to develop more competencies essential to their future professional
practice (see, for example, Sa, 2014).

1 This work is financially supported by National Funds through FCT — Fundagio para a Ciéncia e a Tecnologia, I.P.,
under the project UID/CED/00194/2013.
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ICT are also more and more important in the teaching/learning process due to their omnipresence in the 21
century society. One must reflect not only on the role they can play in the teaching/learning process (see, for
example, S4, 2016), but also on their impact on teacher education (Macario, Sa & Moreira, 2014a, 2014b; Sa
& Macario, 2014) and the promotion of a teaching methodology that places the students in the center of the
process and leads them to develop critical thinking (see, for example, S, 2016). This interest on ICT is
supported by international documents on educational policy, which underline their importance and place their
adequate use among the transversal competencies essential to integration in the 21st century society (cf.
European Commission, 2007).

In this text, we reflect on student’s views concerning the role ICT play in their training.

Method
This study is focused on a course of didactics of the mother tongue we teach in a second cycle of studies of

Bologna designed to train early childhood educators and primary school teachers. While they are attending
that course, the students must take part in two online discussion forums, selected among the several we have
conceived alone or with a coauthor. They are supposed to give the students a leading role in their training
process and to help them to coconstruct knowledge on important topics concerning the process of
teaching/learning the mother tongue. At the end of the semester, as a part of their assessment portfolio, the
students must deliver an individual written essay expressing their views on the contribution of ICT for their
training among other topics mentioned in the guidelines presented by the teacher.

In order to determine how the students conceive the role played by these online discussion forums in their
training, we used documental analysis to collect phrases/sentences on this topic in their essays, which were
afterwards submitted to content analysis (cf. Bardin, 2013) combined with descriptive statistics (absolute and
relative frequencies) when necessary.

Findings

We reatgjJ 117 texts produced along five academic years (from 2010-11 to 2014-15) and collected 302 relevant
statements (each one designed by S followed by a number corresponding to its order in the total sequence).
We shall use some of them to illustrate aspects the data analysis.

In Table 1, we present the results of the analysis of the aspects of the teaching/learning process the students
have related with the use of the online discussion forums:

Table 1. Pedagogical aspects mentioned in the reflection on the use of online discussion forums

Variable N %
Acquiring knowledge 199 35.2
Collaborative work 161 28.5
Reflection 122 21.6
Developing competencies 41 7.3
ICT and construction 36 6.4
of knowledge

Future didactic use 6 1.0

Total 565 100




3" INTERNATIONAL CONFERENCE ON LIFELONG EDUCATION AND LEADERSHIP FOR ALL
ICLEL 2017 / September 12-14, 2017 / Polytechnic Institute of Porto, Porto - PORTUGAL

ICLEL

IN'I'EI!H.!I‘II'.IN.QL CDNFERENtE oM
EQUCATION
lNI'l LEAI!EI'IEHIP

The table shows that the majority of the statements (83.6) concerns three categories: acquiring
knowledge/collaborative work/reflection.

The most valued category is acquiring knowledge as referred in S21 — [...] The use of the interactive forums
[...] reveals the importance of ICT to acquire knowledge and motivates us to assimilate more easily
knowledge on reading/writing and other relevant topics.

The students believe that collaborative work has played an important role in this context, as mentioned in
S197 —[... ] the forums were a very important work device in what concerns the analysis of the contents of
this course. As they allowed us to share our ideas with other students [...] we learned by reflecting on other
people’s views. According to them, collaboration promotes the coconstruction of didactic knowledge, as
referred in S117 — [...] Moreover the interaction in the online discussion forums encouraged people [...] to
share their ideas — often different — on several topics and thus allowed us to organize that knowledge and
transform it into something we could use in our practice.

The use of these forums was also related to reflection, resulting not only of collaborative work, but also of
individual analysis of the resources presented in them, as stated in S101 — During the semester | became
aware of the important role played by the forums in the acquisition of knowledge. The topics dealt with in
them were very interesting and they allowed us to begin by reflecting individually. [...] It was also
strengthened by the comparison of the students’ opinions with texts of expert authors presented in the
forums, as mentioned in S65 —[...] After we had written down the ideas of the whole work team [on the topic
of the forum] we were invited to read a document which presented information produced by experts on that

topic. [...]

Some students (almost as much as the ones who mentioned developing competencies) explicitly referred to
the role played by ICT in the acquisition of knowledge, as exposed in S53 —[...] the work done in the forums
made me become aware of the importance attached to the use of ICT in the presentation of contents and the
acquisition of knowledge and the development of competencies concerning the process of teaching/learning
how to read and write.

Nevertheless, only a few students expressed the intention of using ICT with their future pupils. Those who
did so, argued that this strategy allowed the pupils to engage more actively in the learning process and to
develop collaborative work (S80 — After interacting in the forums during this semester | understood that they
are very useful, because they allow the pupils to present their ideas, share them with their colleagues and
discuss them. [...]) and the teacher to follow more closely his/her pupils (S80 — [...] Helps the teacher to
follow the work the pupil does at home [...]) and made learning more appealing (S80 — [...] the use of a
computer connected to the web makes the work more appealing, more interesting, because the pupils use
them in their everyday life with great pleasure.)

In Table 2, we present the results of a further analysis of the statements related to the category ICT and
construction of knowledge:
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Table 2. Role of ICT in the teaching/learning process

Variable Number %

Student centered teaching 37 56.1
Presentation of contents 17 25.8
Motivation 6 9.1
Communication 5 75
Following the students 1 15
Total 66 100

This table reveals two opposite ways of conceiving the role played by ICT in education. For some students,
they are mainly a way of presenting contents, as one can read in S13 — These forums [...] functioned as a
kind of guides for research on relevant topics, as well as sources of information presented by the teacher, in
order that we could compare our ideas with those of experts. Others present them mainly as instruments to
promote a teaching methodology centred in the student, as referred in S39 — [...] forums were a means of
making us think about our future practice and pay attention to what is really important, such as the
competencies one must develop, the strategies one must adopt and the importance of teaching Portuguese. —
or in S107 — [...] working with ICT [...] promoted collaborative work, based on permanent research and
reflection, individually and in group, sharing knowledge and experiences. To me this is essential to our
professional training and promotes interest in changes, adaptation to the moment and the needs, since
everyone we deal with may become our teacher for a moment.

Results, Conclusions and Recommendations
The reflection of these results allowed us to characterize the way these students view the teaching/learning
process they are engaged in and the role ICT plays in it.

We concluded that most of them reveal a very traditional conception of the teaching/learning process: the
teacher is supposed to communicate knowledge that the student must assimilate. We relate this conclusion
whith the fact that they concentrate mainly on the acquisition of knowledge (putting aside the development of
competencies) and tend to consider that collaborative work and reflection are essential to learn the contents
of the course. ICT are viewed as ideal means to present the knowledge on the topics dealt with in the course
to be assimilated, produced by the teacher, other students or experts.

But we also observed that some students pointed to a very modern conception of the teaching/learning
process, where they were supposed to play the main role. Such conceptions were related to the importance of
developing competences and the teaching methodology used in this course, as presented in S225 — In the
course, the teacher has adopted several methods, such as theoretical expositions, practical work and
interaction in forums. These different strategies made the classes more dynamic, productive and fruitful. In
these statements, ICT tend to be viewed specially as means of putting the student in the centre of the
teaching/learning process, as described in S265 — Among the distinctive features of this course, | must refer
the interaction in the forums, which allowed a better understanding of some of the topics dealt with in it,
mainly because we worked in team. [...] Consequently, there was place for mutual findings and feedback
related to a frequent sharing of ideas. [...] there were also moments of individual work [...] and the other
members in the team were able to accept the ideas expressed by each person.
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Therefore there is much work to be done to make students aware of the importance of accepting to be at the
center of the teaching/learning process, being able to take profit of that opportunity and reflecting on how to
use that teaching methodology with their future pupils.

We believe that presenting them these studies and discussing with them their results and implications will
help to solve the problem.
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Abstract

Entrepreneurship education includes developing a mindset enabling and encouraging individuals to act in
an entrepreneurial manner. According to the report presented to the European Commission by the unit of
Entrepreneurship Education (2011), entrepreneurship education requires developing a culture, which is
through, for and about entrepreneurship. In line with the findings and suggestions of the relevant research,
we conducted a study with pre-service Physical Education teachers enrolled at Cukurova University,
College of Physical Education and Sports. This paper provides a synthesis of the material gathered during
the course of this particular study and an Erasmus Plus project funded by the European Commission.
Keywords: Entrepreneurship, teacher training, sports

Introduction

European Council recommends entrepreneurship as one of the eight key competences for lifelong learning.
According to the European Framework of Key Competences for Lifelong Learning (2006),
entrepreneurship includes creativity, innovation, showing initiative and risk-taking, as well as the ability to
plan and manage projects in order to achieve objectives. Entrepreneurial culture can be developed through
education. Education can contribute learners in acquiring a broad set of competencies, which bring them
social and economic benefits in every aspect of their lives. There is ample amount of research done
showing the essential role that education plays in the development of such mindsets, and in particular the
central role that teachers play in this process. The Joint Research Centre for creativity in Schools (2010),
for example, recommends teachers to be equipped with the right skills, knowledge and attitudes to be able
to provide their students with the new curricula, pedagogies and learning environments that they will need
if they are to acquire entrepreneurial competencies. Similarly, Roe Odegard (2006) highlights the
importance of teachers by stating that teachers as being important role models play a vital role in promoting
a positive attitude among young people in schools toward entrepreneurship. The researcher further adds that
this reorientation requires that teachers have knowledge of entrepreneurship. Thus, offering specific
training to teachers is crucial in order to make entrepreneurship education generally available and effective
(European Commission, Entrepreneurship Education, 2011). However, research carried out by the
European Commission shows that the core skills and values linked to entrepreneurship education are
seldom a priority in initial teacher education programs. As a contribution to filling the gap in the field, and
in line with the findings and suggestions of the relevant research, we conducted a study with pre-service
Physical Education teachers enrolled at Cukurova University, College of Physical Education and Sports
with the purpose of an improvement in their entrepreneurship skills. This paper describes our novel
approach in which student teachers take a more active involvement in entrepreneurship education through
opportunities we offered to raise their awareness about and to reinforce the development of entrepreneurial
skills.
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Method

Since entrepreneurship education is a transversal competence, it should be taught as a theme rather than as
a separate subject at all stages and levels of education (ECOTEC, 2010). Following this line of reasoning,
we integrated entrepreneurship education into our existing curriculum. To this end, we supported our
program by systematically adding modules for entrepreneurship training. These modules were prepared by
“Youthsport” EU project partnership under Erasmus Plus Program. “Youthsport” is a European project
funded within the Erasmus+ Program by the Italian National Agency for Youth (Agenzia dall'Agenzia
Nazionale Giovani). It operates through a partnership in 4 countries: Italy, UK, Romania and Turkey. The
main aim of the project is the creation and implementation of an innovative and unique training program for
the development of key competences to stimulate youth entrepreneurship in the sports environment. The
curriculum prepared for this particular training program is structured in 12 modules of differing lengths
(from 1 — 2.5 hours each). The evaluation of the training program implemented was conducted using
feedback gathered at the end of the study through self-evaluation matrix, which was developed in
accordance with the content of the modules used during the implementation period. Self-Assessment Scale
for Entrepreneurship Skills describes in a comprehensive way what knowledge; skills and attitude
individuals should have for developing a sense of initiative and entrepreneurship. These descriptors are
aligned with the objectives of the “Youthspor”t Project training curriculum. Further to the quantitative data
collected through self-evaluation matrix, follow-up interviews with the participants were also made for
gathering more extensive and reflective data. A total of 30 tertiary level students participated in the study.
The students were senior level pre-service teacher candidates enrolled in the department of physical
education of Cukurova University, College of Physical Education and Sports. They participated in the
training on a voluntary basis. Their age ranges from 23 to 29. The data collected through the matrix was
analyzed descriptively using the Statistical Program for Social Sciences (SPSS). The self-evaluation matrix
includes six dimensions of social entrepreneurship in sports: management, social and emotional
competence, communication skills, leadership and teamwork, social entrepreneurship and financial
management and marketing. The scale defines four levels of competence (1 representing beginner level
while 4 represents expert level) against which an individual can evaluate his/her conformance with each of
the 55 descriptors defining entrepreneurship qualifications. Maximum score that can be achieved is 220
point (level 4 - expert). The lowest score is 55 (level 1 — beginner) followed by 110 for level 2
(intermediate) and 165 for level 3 (advanced). As for the qualitative data gathered through interviews, the
transcriptions were read thoroughly and the key expressions reflecting the participants’ thoughts regarding
the training program were noted.

Findings

The findings provided us insights on how the pre-service teachers perceive their competence in
entrepreneurial skills. Overall, the participants were pleased with their entrepreneurship skills and
perceived themselves as individuals with a good knowledge of entrepreneurship. The total mean score of
the participants from the self- evaluation matrix was 168,3 and this represents level 3 (advanced) in the
scale. However, a close look at the individual dimensions revealed that the participants did not perceive
themselves as equally competent at all aspects of entrepreneurship. To put it in a more concrete way, the
findings revealed that the participants, as their weakest areas, evaluated management skills (mean: 2,7) and
financial management and marketing skills (mean: 2,8). On the other hand, they perceived themselves as
more qualified in communication skills (mean: 3,4), leadership and teamwork (mean: 3,3) social
entrepreneurship skills (mean: 3,2) and social and emotional competence (mean: 3,1). That is, the
participants viewed themselves as competent/advanced in four of the six dimensions included in the matrix
as components of entrepreneurship. Although the mean scores for management, finance and marketing are
comparatively lower, they could be still considered as satisfactory since they are within the range from
level 2 corresponding to intermediate to level 3 which means advance. The following figure shows the
scores of the participants in individual items in management skills. As it can be followed from the chart, the
participants’ evaluation of their management skill shows variations considering the individual items in this
category. For example, while they think of themselves as intermediate (level 2) at the
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first item which states, “I am equipped with the required skills and knowledge to manage enterprises”, they
consider themselves as better when it comes to identifying the strengths and weaknesses within the process
(shown as item 4 on the horizontal line). Similarly, the participants perceive themselves as advanced (level
3) in the last item in this category, which is about willingness to defend opinions that are believed to be true.

Figure 1. Management skills
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As for the category relating to financial management and marketing, the participants’ scores show
variations between 2, 8 and 3 as displayed in Figure 2. The participants evaluated themselves as less
competent in conducting cost analysis (item 1), dealing with crisis economy (item 2), market research (item
8) and cost- benefit analysis (item 9). On the other hand, they thought that they could establish good
customer relations (item 4) and survey for customer need analysis (item 6).

Figure 2. Financial management and marketing
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The informal interviews with the participants yielded parallel results. The participants stated that although
they benefited from the training in general, they still perceived themselves as in need of improvement in
certain aspects of entrepreneurship skills. The most important contribution of the training was reported as
an increase in their awareness regarding entrepreneurship skills. The participants also highlighted the
importance of being innovative and taking initiative for being an entrepreneur. Last, the participants stated
that although the program developed their self-confidence as young entrepreneurs, they would like to
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continue their training for a more developed understanding of the concept and more hands-on experience
under guidance.

Results, Conclusions and Recommendations

Acknowledging the critical role teachers play in the development of entrepreneurship education, European
Commission, Directorate for Enterprise (2012) envisages a progression from the current position where
entrepreneurship education has been highly dependent on the personal effort of individual teachers and
their willingness to carry out activities as an extra-curricular activity to one where it is systematically
available to every student in every school. The Directorate further reports that this in turn entails
entrepreneurship education to be an intrinsic part of both initial and in-service teacher training. In parallel
with the proposal made by the Directorate for Enterprise, in their final report, European Commission,
Entrepreneurship Education (2011) also mentions a paradigm shift in delivering effective entrepreneurship
education and argues that this new understanding requires teachers to be key agents of change. Therefore,
according to Entrepreneurship Education (2011), from the beginning it is important that there is a scientific
understanding of how teachers perceive entrepreneurship education; and the development of this
understanding should inform the development of teacher training with the purpose of identifying core
teacher competences within the related scope. However, as Entrepreneurship Education (2011) further
argues, the role of teacher education in the development of entrepreneurship is lagging behind since it is not
existent in most initial teacher education and continuing professional development. The result of the present
study is significant as it shows the importance of establishing a framework of training with respect to
entrepreneurship in teacher education programs. As current literature puts forward, since teachers are
central to embedding entrepreneurship education more systematically in educational institutions, their
attitudes, beliefs and perceptions are important factors to take into account in the entrepreneurship
education implementation phase. Thus, by shedding light on pre-service teacher candidates’ schema
regarding perception of entrepreneurship skills, the study sets out some implications for teacher education.
To sum up, as European Commission, Directorate of Enterprise (2012) points out teacher training is clearly
a vital component in supporting teachers to deliver effective entrepreneurship education, and for this
reason, entrepreneurship education needs to be incorporated into existing teacher training.
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Abstract

Modern society is becoming an aging society. At present, this process is strongly dynamic, and demographic indicators
indicate that this trend will intensify in the near future. It is a process that leads to huge transformations in many areas of life
- politics, economy, culture, education, medical care, the media, and ultimately the future of all of us. Older people are often
perceived by others as weak, insecure, alone, dissatisfied with life, abandoning participation in social life. These are the first
symptoms leading to the marginalization and social exclusion of this category of persons. This may be due to a lack of
knowledge about the functioning of the elderly, stereotypes or prejudices, as well as their image in the media. In the social
sense, often mediated by the media old age and old man is the object of embarrassment, the sense of danger, which is
reflected in senseless euphemisms. The aim of this article is to try to present the image of a senior and his social functioning
in the media and social space.

Keywords: old age, senior, image, media, ageism

1.The social dimension of old age and aging

Old age is the last of the seven stages of human life. It causes quite often the fear of what is unknown and at the
same time inevitable. This period, depending on the characteristics of the individual unit, may vary widely. The
concept of old age is identified primarily with a decrease in the overall capacity of the organism, the loss of
certain social roles, the deterioration of health, the reduction in the number and intensity of social ties. This is the
result of biological, psychological and social changes. The age-old system of biological and psychological
processes and changes in the social sphere, in particular the behavioral traits, is dynamic and simultaneously
synergistic. Dynamism mainly concerns the time axis of events. Synergy is depicted in the parallel occurrence of
aging processes of individuals, which in the short term can lead to complete exclusion of individuals from
society (Szatur-Jaworska, Bledowski, Dziegiclewska, 2006: 45). Changes in biological level determine
significant changes in functional status, occupational activity and participation in various spheres of social life. It
is also an individualized process and runs differently in each unit, so it is again difficult to estimate the time
when an individual becomes old. In the literature of the subject, the view prevails that this age is in the range of
60-65 years. This was not the case in Poland until the retirement age. However, there is a tendency to prolong
this age. More and more societies are "aging", thus the proportion of elderly people in the social structure is
systematically increasing (Btaszczuk, Rynkowska, 2016: 28).

Researchers dealing with aging and aging highlight that this process takes place in four aspects:

» Diological - as a natural, irreversible and worsening changes in metabolism and physicochemical properties

» mental - Manifested by decreased psychophysical activity, leading to the non-proliferative nerve cells dying
or succumbing to damage, loss of neurotransmitters and fibrinogenic degeneration leading to Alzheimer's
disease,

» social - a third stage age is usually of age, the angle yellow rime PART hundred seq ¢ loss occurs autonomy
need for care food t manual carriers.

« spiritual - Characterized by greater sensitivity to the affairs of faith, catching up on the field of spiritual life,
charity, and still-born questions after death? ((Pikuta 2011:15)

Many authors differently define the concept of old age, which means that the term has a multidimensional
meaning. These definitions are the result of an earlier point of view. From a medical point of view, old age is a
factor pointing to its biological character and a process that is irreversible within each species and every living
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organism. . Psychology points to the degenerative changes in the sphere of human personality: withdrawal from
social contacts leading to deepening loneliness. Old age is inscribed into every person's life, but as the process
goes on, it is an individual matter. It consists of factors of a genetic, social, cultural, psychological nature and
ecological. It is therefore very difficult to determine at what age or at what stage of life begins aging (Chabior
2000: 23-24). Currently, the criterion is metric, meaning arbitrarily determine the age at which the aging begins.
Dominant positions, including the World Health Organization as the beginning of old age is 65 years old. It is a
contractual age and can not be accepted by gerontologists as an objective indicator of old age. This is because
individual nations and races are aging according to the pattern typical of a given area of residence. While the
calendar age is facilitating demographic analysis and social policy planning, it does not mean that people over
the age automatically go beyond the limits of old age and the biological effects associated with them. The end of
this phase of life is death, which in the literature of the subject, especially the gerontological, gives the age of
110-120 years as the maximum length of human life (Brzezinska, Graczkowska 2012: 14). Due to the subject of
this article, attention has been paid to the social aspect of aging. The aging of a person in society is defined as
"the transformation of the needs and social roles, the way of life and the economic security of an aging person,
and how the individual perceives the process of aging and how society relates to it." Between the individual
experience of aging and the society in which a person functions " (Zych 2010: 168).

Modern civilization is a tribute to youth and high physical fitness. Today there is no mention of wisdom, of life
experience, but features unfavorable qualities of old age such as infirmity, dependency, need for care. In Poland,
the use of "old man" in public discussions turns out to be politically incorrect. The use of the adjective "old" to
describe a man in an advanced age produces a living protests or even indignation.According to many The use of
this term is a form of discrimination, exclusion and even some form of violence against the oldest generation in
society. The situation of the elderly in society is evolving and even degrading. Old age appears as the dark side
of life, infirm, difficult, afflicted, frustrated.

In the 1960s the term "ageism™ came into being, which means discrimination against older people only because
of their age. Old age arouses dislike, is identified with weight, and does not fit in the modern image of society.
Based on the concept of ageism, several types of discrimination can be identified among older people: avoiding
close contact with older people; Dissemination of beliefs about the negative characteristics of the elderly; To
classify, according to the law of the elderly, a category of society without rights; Segregation, or isolation of the
elderly from the social environment. (Pikla 2011: 45) Numerous manifestations of ageism are an expression of
fear, fear of the consequences of natural aging and old age. Older people experience many difficulties and the
consequences of their old age also in the social dimension. This is a time when there are many changes in
positions, social roles, family, social and professional life.

We live in a time of worship youth and the young, healthy body. The consequence of this is the very serious
phenomenon of gerontophobia, which is a panic fear of the old age of young people. It deepens the negative
stereotype of old age, which is a harmful and untrue social image.

Aging and old age are phenomena that are associated with a number of stereotypes. Because of the protection of
the dignity of an aging human being, it is important to shape the right image of old age on the basis of
knowledge that shows the changes taking place during this period of life. This can contribute to weakening or
even overthrowing the myths of old people, often very damaging to them, but also to reducing the fear of old age
and their own aging. (Tobiasz-Adamczyk 2000: 78-80) The most common myth refers to mental health Older
people say that these people are much more susceptible to stress and worse deal with it than young people.
However, it has been found that people over the age of life have gained life skills very useful in the fight against
stress. M. Seligman cites evidence that the number of stressful situations is decreasing over the years and older
people are less likely to experience them. They are no longer experiencing the stresses of working and raising
children, and older people are cautious, careful, and prone to risk. This is conducive to a regular schedule, a clear
pattern of dishes, and more frequent contact with nature. Religious practices also have implications for finding
peace in critical situations (Stras-Romanowska, Frackowiak 2008: 32).

Ageism manifests itself in excessive exaggeration of external signs of old age: deformed silhouette, grayness,
toothlessness, wrinkles, deterioration of sight and hearing, memory problems, difficulty in movement. Such
ageist behavior is characteristic for both young and old people, but older people treat themselves as exceptions to
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the rule. Older people now have the time to take care of themselves, go for walks, take a diet, go for
rehabilitation treatments, which allows them to stay healthy and look good for a long time.

Often it is said that a retired man has a lot of free time, he can not manage it, and therefore evokes memories,
lives myths. Every person living in his or her own environment, in society, adopts the patterns he or she
professes. Every region of the world is getting old. This is due to upbringing and a different culture (Jakubowska
2009: 15-29) .Story has positive and negative aspects. Positives include retirement.Pension is a free time that
allows you to contact family, culture - television, cinema, theater, to participate in various forms of education,
including. At the University of the Third Age. Retirement gives you the opportunity to become more involved in
family life by organizing family gatherings, helping grandchildren to teach, and giving a sense of usefulness and
satisfaction. It is also an opportunity to improve or rebuild ties between spouses who have been neglected due to
lack of time. Now spouses - retirees can become re-entired, because they have time for themselves, to go out
together, even for walks, they have time to share conversations and realize common passions. Families richer
with life experience experience the second youth and enjoy each other. The negative effects of aging can also be
attributed to retirement, which brings less income, which causes discomfort and the withdrawal of many
pleasures for eg buying drugs. Older people have problems with their duties or moving. Stairs, lack of platforms
for convenient entry, and even too fast change of traffic lights become a cumbersome obstacle and, at times,
makes it impossible to get out of the house. Difficulties for older people make civilization and technical
progress. The problem is the support of the cell, the computer, the ATM, and even the support of home
appliances. Often, an older person encounters a lack of understanding even in the immediate family, who does
not always notice the lack of fitness and helplessness of an older person. This causes a feeling of loneliness and
regret to the ones nearest. They can not accept the fact that they are aging and that their silhouette changes, the
body that more and more wrinkles appear on the face. Then they are less likely to leave home fearing the
negative reaction of their friends. In this way stereotypes are passed down from generation to generation. Even
TV commercials show the old man as a frail and afflicted person, and this gloomy picture juxtaposes with youth,
health and fitness. The society receives an image of a nonproductive and demanding person. Even when older
people live with their families, they rarely have good contact with their grandchildren who do not understand and
sometimes even dismiss the old man without looking for any positive value. These two generations are alien to
each other, and young people see an unattractive partner in an older person in terms of appearance and intellect
(Baranowska, Koscinska, Wasilewska-Ostrowska 2013: 106-107).

Older people experience different consequences of old age not only in the social dimension. The position of
older people often depends on the stereotype of a given socio-cultural environment. The cult of youth in modern
societies causes that "it is not necessary to be old." The problem is complicated by the media, where there is still
room for building a positive image of old age, for example by promoting a culture of active aging.

2. Image of old age and older people in the media

The media is an important factor shaping the cultural-social reality of human life. Their significance is growing
with the ever faster, more intensive development of information technology. With functions such as information,
education, entertainment, integration and opinion generation, the media (especially those with mass coverage)
are not only an add-on facilitating the understanding of everyday life, but they also have the power to create the
reality in which we function. The strongest influence is attributed to the press, the radio, the television and the
Internet (Uzar 2011: 213). Specifically, the relationship between old age, the elderly and media, especially the
rapidly developing digital media, is a specific image. Old-word displaced from social consciousness as a
synonym for crisis, poor living condition, loneliness and negative emotions. The concept of "old age" as a
sociological and cultural category disappeared from the mass media, the names of social projects and even
scientific studies. The term "old" is replaced by terms such as older people, seniors, seniors, people aged 60 +,
70 +. Eliminating the notion of public language influences the social perception of the phenomenon itself, in this
case old age. Old age, however named, is not today a subject of wide public debate and media debate. Old age is
outside the mainstream of public interest, it causes fear and fear, is displaced from the social
consciousness.Significant responsibility for the marginalization of old age in culture and social life is borne by
the mass media and the Internet (Doktorowicz 2005).

Contemporary media is changing many areas of life, including, but not limited to, the way we spend our free
time, which is largely devoted to the use of television, multimedia and the internet. Television is providing more
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and more entertainment, the Internet allows participation in virtual communities, newsgroups and portals. social
networks. Media civilization does not deny old age, but its mainstream is aimed at the generation born in the
days of computer, internet and satellite television (Goban -Klas 2005).

However, research on older people clearly indicates that the development of leisure time by seniors is closely
correlated with age and education level. In general, however, the area of interest of seniors is quite narrow.
Rarely is the use of cinema, theater, hobbies, engaging in social or political activities. They most often watch
television, listen to the radio, and increasingly use the Internet. Research shows that the overwhelming majority
of seniors in Poland are engaged in leisure activities such as those that require little or no financial effort.

According to the CBOS survey in 2013, people aged 55-64 accounted for as much as 13% of all Poles using the
Internet. Grandparents are less and less distant for children because, like the younger ones, they are becoming
more and more involved in cultural and virtual life, blogs written by seniors, sharing on the Web, activity on
Facebook - just a few examples. The intergenerational gap in some sense is getting smaller and smaller. The
grandmother's grandfather's stilettos and grandfather on the rocking chair survived mainly in commercials.
Seniors participate and are active recipients of modern media, but aggressive advertising and marketing are
targeted at younger groups. Older people have more free time and television is considered as the primary source
of information and entertainment. TV media offers series that set the daily rhythm of the lives of many seniors.
For older and lonely heroes the series becomes members of their families. Television media, Internet portals are
dominated by sensational, political, information about the lives of celebrities and people involved in the
entertainment world. This problem is seldom related to the elderly. Media culture is primarily a world of serials,
reality shows and shows.These messages dominate the active world, the participant, the buyer. Such attributes of
contemporary media are not in the interest of senior citizens.

The lifestyle of people in late adulthood, mainly because of their pauperization, is not interesting for Polish
media. The way in which a person experiences his or her old age may be due to individual personality
conditions, but also to the way of life in the family, the cultivating of traditions. Active older people can be
characterized by their preference for selected lifestyles.

Polish senior man is poor, sick, resigned and lonely, so it is often presented in the media. The products of the
contemporary commercial world presented in television commercials are beyond his reach, primarily for
financial reasons. Therefore, advertisers are less interested in senior subjects. Undoubtedly, the image of older
people is influenced by advertising and advertising, both social and commercial.Advertising is an emotional
message that encourages specific actions to trigger needs and desires. Advertising advertising not only brings
new products to the market but also shapes consumption patterns, lifestyles and customs.

Old age does not meet the basic market requirements, because its economic situation does not allow for the
development of consumption. They are not potential customers with high creditworthiness, young, healthy and
with a happy and beautiful family. Advertising campaigns targeting seniors show mainly insurance products,
pharmaceuticals (pharmaceuticals and vitamins) and financial institutions, primarily offering easy-to-access
consumer loans or reverse mortgages (an offer based on the difficult financial condition of old people). Mass
culture patterns deny old age from older people's awareness. The language of advertising is used. The standard of
advertising for retirement funds is called the autumn of life, and the names of illnesses of old age do not even
fall. Old age disabilities are unesthetic, shameful and in the media world would not be at all if the companies did
not have to earn them. Seniors advertising painkillers, supplements, vitamins, look happy with life, rejuvenated,
without problems and signs so old age.Actresses who advertise preparations for menopausal women are like 40
years old. The idea is that the aging process has been stopped as a result of these preparations. Older people also
appear on the background of their families in food or cold food advertising, performing their stereotypical roles.
However, presenting older people as unattractive and neglected as a contrast to consumer lifestyle is no longer
socially acceptable. The evolving 60+ consumer market forces a different approach to the media image of senior
citizens. In addition, the idealized image of television characters, especially women, who create the world
without aging and wrinkles, is increasingly frustrating and socially frustrated.

Real characters of old people appear in documentaries, reportages, most often in the context of difficult problems
and family conflicts. In Polish television media such characters appear in programs: Note, Reporter,
Intervention. Nursing homes, illness, poverty, loneliness, soulless social workers, violence are the image of old
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age in the lens of the Polish reporter. The television image, press photography, and photo shoots are increasingly
influencing opinion formation and stereotyping. Image culture, short texts, simplified messages and passwords in
some way restricts reflection on old age and old people.

In 2007, a report was published on the content of the Polish publications entitled " The image of the elderly in
the media. 900 publications and 470 Polish web portals were analyzed. The results show that older people are
presented as dependents, poorly positioned, often with mental problems. The most frequently discussed topics
are retirement pensions and retirement pensions (Doktorowicz 2012: 151). Local and regional grocery publishers
usually publish information on longevity and their jubilees. Much less is the problem of their health, well-being
or activity. The image of older people in the media is also affected by the fact that the elderly are poorly
organized, rarely appearing publicly and do not generate media topics. (Borowska) Few television shows on the
issues of the elderly appear in the television broadcast. Dominant information about poor social services, neglect
in hospitals, social welfare homes or the use of violence against the elderly are predominant. The information
presented in this way is building new stereotypes about the incapacity, dependence and injustice of seniors.

On the other hand, rapid technological changes and the development of the information society are, in effect,
excluding from the market the current 70 and 80 year olds who are not quite up to the new media.

This is connected with the phenomenon of the digital divide, the digital divide occurring in modern societies,
which are particularly vulnerable seniors (Porgbski 2004 :: 91) is .Zwigzane deficiencies in access to computers,
software skills, cost of ownership, as well as physical barriers And psychic. Thus seniors are perceived as less
educated, slower learners, unfamiliar with modern technical, contemporary digital reality and related concepts.
Older people, especially after the age of 70, are afraid of new media. Often, the use of mobile phones or basic
computer programs is beyond the physical capabilities of the elderly. Seniors are often hearing impaired and
visually impaired. New generations of new media are becoming increasingly complex, especially when used in
miniaturized devices. This does not encourage older users. In the case of using the internet by older people
anxiety raises the lack of understanding of vocabulary, specific language, concepts and definitions. Internet
culture is a world of short texts, acronyms and new phraseology that permeates everyday language. However,
this is not the language of the elderly. Nonetheless, it is in the new media that prospects for seniors should be
seen. The Internet, specialized news channels, as well as networking opportunities create a unique opportunity
for active and efficient aging, breaking stereotypes about the old man and his image in the media reality.

Conclusion

As mentioned, the media is the important factor shaping the cultural-social reality of human life. Their
significance is growing with the ever faster, more intensive development of information technology. The image
of old age in modern society is influenced by many factors such as tradition, cultural values, social and
civilizational changes, social policy and mass media. The latter play a special role in creating or rather
depressing the image and problems of old age from social awareness. Old age and the elderly are not much
interested in the world of entertainment, crowds, applause and flashes. The commercialization of modern media
makes them primarily interested in consumers whose physical and economic condition allows full, active,
hedonistic participation in social life. Old age and the elderly are simply non-medical.

However, the current demographic trends indicate that we will be an increasingly aging society, with all its
determinants of changes in everyday life, in family, neighborhood, social and human relations.Replacing old age
and aging is contradictory to demographic processes that tend to grow. It seems important to draw attention to
media old age and seniors, where the idea of media coverage of old age should be an emphasis on the potential
and wealth of this last stage of life - for the seniors themselves and the whole of society. This kind of solutions
should become more intensive and frequent contact of media representatives with the environment, organizations
in which seniors participate. There is a need for mutual openness - on the one hand interest, discovery of old age
as an important media subject, and the desire to leave, show Opportunities of old age. While promoting and
support the media sometimes referred ,, the first power 'positive vision aging society, which becomes an aging
society in Europe” (Lepa 2000).
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Abstract

The study is concerned with the perception and experience of the phenomenon of friendship among Russian
university students in the Czech Republic, considering its relation to the complex context of their life and
adaptation to the mainstream Czech society. The research problem is approached from a combination of
sociological, psychological, anthropological as well as cognitive-linguistic perspectives. The main research
questions focus on the perception and experience of friendship among young representatives of the Russian
minority in the Czech Republic and the meaning attributed to this phenomenon in the participants’ lives with
a special emphasis on the context of living and studying abroad. The study is based on an original qualitative
research, conducted as an interpretative phenomenological analysis (IPA). The data were obtained via in-depth
semi-structured interviews and analysed in accordance with the IPA methodology with respect to the whole
context of the participants’ lives.

Keywords: Russians, University students, Linguistic anthropology, Cognitive linguistics, Friendship, Identity,
Multicultural Education.

Introduction

This study is a follow-up to a previous qualitative research focusing on the issue of the identity and its
transformation among young Russians who study at one of the universities in the Czech Republic. From a long-
term point of view, the Russian minority is one of the largest in the Czech Republic, therefore, the numbers of
Russian students at all the levels of the Czech education system in comparison with other nations are among the
highest (cf. Kleithova, 2016). However, an ambivalent or negative perception of Russians can be found within
the Czech society, potentially connected with the hostile attitudes of a part of the majority towards the Russian
minority, as evidenced by various studies, among others by our first research. Apart from other negative
characteristics, such as the remaining consequences of the Soviet-era relations between the countries or a fear of
security breaches and increased crime rates, the Russian minority is also perceived as rather inaccessible and
oriented primarily towards the community-based ties. On the other hand, our research confirmed that young
Russians themselves perceive their contact with the representatives of the Czech society as problem-free or even
pleasant although carried out predominantly within the limits of necessity. The research shows the importance of
interpersonal relationships, namely the relationship known as “druzhba” in the Russian language, as a significant
source of social security and psychological well-being, as well as some specific transformations of
the perception of interpersonal relationships in the conditions of living abroad. The results suggest that
the participants perceive finding friends among their Czech peers as difficult, if not impossible. The term
“druzhba” refers to something exclusive, hardly definable, something that is — at the most abstract level —
associated with the Russian origin as such. The common origin of Russians, their mentality and language ended
up being some of the most commonly mentioned aspects of an existing stable friendships. Czechs were
perceived largely positively, some participants even attributed certain good qualities to their peer-to-peer
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contacts with them. However, it was declared by the Russians that it was not possible for them to create
relationships with their Czech counterparts that would meet the criteria of “druzhba”, as understood by
the participants (Cich4, Janec¢kova, 2016).

The research problem is studied from the point of view of linguistic anthropology and cognitive linguistics;
in particular, it works with the postulates of language relativity and the concept of friendship (“druzhba”) within
the image of the world created by the Russian language. Cognitive linguistics is based on the conviction that
each language provides a specific interpretation of the world shared across the language community.
The language image of the world determines how the members of a specific language society (can) understand
the world; it sets the boundaries to their common conceptualization. The differences between particular linguistic
images of the world should be understood as testimonies of various cultural and social conditions and
experience. On the other hand, there are certain universal components present in the image of the world that can
be found across different languages (cf. Vaiikova, 2005). Interpersonal relationships, their importance and
differentiation are considered a significant feature of the Russian linguistic and cultural community. According
to the Polish linguist Anna Wierzbicka, the Russian language possesses an unusually well-engineered
categorization of interpersonal relations, not only in comparison with the Western European languages but also
in comparison with other Slavic languages. “Druzhba” and, analogically, a person called “drug” are at the top of
the hierarchy of categorizing interpersonal relationships as these words are expressions of utmost intensity and
proximity of a relationship (Wierzbicka, 2001). The linguoculturological discourse views “druzhba” as a forming
ethical concept with a clearly expressed normative. The key elements of the concept include the aspects of help,
reciprocity and equality component (Konjaeva, n.d.). Therefore, the paper works with the assumption that there
can be a relationship between a language and the image of the world created by it and the psychosocial
dimension of its speaker’s life. The issue of friendship has been discussed in many works and viewed from
different perspectives across the historical stages of the human kind. At this point, we can mention e. g. the
definition by Joseph de Vito who defines friendship as an interpersonal relationship that is beneficial for both of
the parties, is created and maintained on the basis of mutual freedom of decision and characterized by a mutual
positive assessment (de Vito, 2001). The basic components of this relationship include strong positive emotions,
mutual support and recognition, respect and trust (cf. de Vito, 2001; Plhakova, 2007; Hewstone & Stroebe, 2006
etc.).

Therefore, the aim of the paper is to describe how young Russians who live and study in the Czech Republic
experience friendship, to discover what kind of importance they attribute to this phenomenon in their lives and to
identify the factors influencing these attitudes within the whole context of their life experience. Although
the Russian-English equivalence of the terms in this sphere of human life is, for example according to above-
mentioned Anna Wierzbicka (2001), quite problematic, in order to achieve a greater clarity in some passages of
the text, we will use the English terms ,,friendship* and ,,friend/s*.

Method

Keeping in regard that the nature of the topic requires an in-depth insight, we have come to choose
the qualitative research methodology. When selecting the research design, the fact that the aim is to understand
the experience of friendship among a specifically defined group of people led us to the conclusion that
the phenomenological research would be appropriate. Phenomenology belongs to the part of the humanist
tradition that emphasizes the common experience of all human beings and our ability to understand the feelings
of others (Bernard, 1995). The fundamental purpose of phenomenology is to reduce individual experience with
the studied phenomenon in order to describe the universal nature of it; the procedure should provide a deep
understanding of the phenomenon (Creswell, 2013).
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These postulates are at the base of the research approach called Interpretative Phenomenological Analysis (IPA).
The main difference, compared to classical phenomenology, lies in the potential that IPA offers to the researcher.
It provides a perspective oriented not only towards a description of things but also towards an interpretation of
the meaning that the participants attach to their experience with the studied phenomenon. The experience is
constructed as a result of the joint efforts of the researcher and the participant while preserving the clarity of both
perspectives. In addition to phenomenology, IPA is also theoretically anchored in ideography and hermeneutics.
The method is characterized by the work with the hermeneutic circle and the so-called double hermeneutics
which means the process under which the participants try to understand their experience with a phenomenon and,
at the same time, the researcher tries to understand the process of the creation of the participant’s understanding
(Koutna, Kostinkova, Cermak, 2013). Considering the nature of the research, the research sample usually
consists of a relatively small number of participants who, however, are well-representative of the studied
phenomenon. The participants are selected purposefully, with regard to the particular perspective they can
provide to the researcher (Smith, Flowers, Larkin, 2009).

At the very basic level, the sample in our research is made up of ethnic Russians living in the Czech Republic.
Considering the methodological recommendations on maximizing the homogeneity of the group as well as
the practical aspect of the existing contacts obtained during conducting the first research among Russian
university students, the next step of defining the research sample was based on the criterion of the university
student status and of at least a two years long stay in the Czech Republic. The length of the stay criterion was
chosen to ensure that the sample would only include participants with a certain level of orientation in the Czech
society and a certain degree of knowledge of the Czech language. The initial contact with all the participants was
realized through the social networks. The contacts were obtained through our previously obtained connections.
One of the five participants participated in the first research as well. From the gender perspective, the sample
consisted of three females and two male. The participants were, according to themselves, motivated to engage in
the research by trying to help another student (the researcher) but also by a positive perception of the Russia-
related topic. Before the interviews, the participants were informed about the nature of the research and the
probable form and duration of the interview. The participants were also asked to participate in the next stages of
the research — in particular in reading and commenting on the interpretations and the final text. This step is very
important with regard to the language in which the interviews were conducted. Since the first research which
was held in the Czech language proved to be rather chaotic, it seemed appropriate to conduct the interviews in
the second research study in the Russian language, allowing the participants to express their feelings and
associations freely. The interviews were translated into the Czech language within the first phase of the analysis.
The subsequent consultations with the participants, among other things, served as a means of verifying the
accuracy of the translation and correct understanding of the meanings.

In contrast to the classical phenomenology, the most common data collection tool for the IPA is a semi-
structured interview that gives the participants enough space for a free expression of their ideas but also allows
the researcher to adjust the interview if necessary (Smith, Flowers, Larkin, 2009). The primary research question
was set as follows: How do young Russians perceive and experience friendship and what meanings do they
attribute to this phenomenon in their life? The secondary research questions were focused on comparing the
acquired data with the interpretations available in the psychological, sociological and cognitive linguistics
literature.

The data analysis was carried out in accordance with the instructions presented by Smith, Flowers and Larkin
(2009). Each case was analysed separately. The zeroth phase, as recommended by the literature, was focused on
the reflection of our own experience with the phenomenon, our motivations and beliefs. Then, after repeated
reading of the translated interviews, conducted in order to gain an insider perspective, conceptual notes and
comments were created and transformed. Based on comments and notes, main individual topics were identified.
This process led to capturing the essential quality of the participant’s experience. In the last phase, the context
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and the way of their interconnection were sought among the identified topics. Once this process was applied to
all the cases, all the research material was compared and analysed as a whole.

Through the deep insight into the inner world of the participants, the research was to present a comprehensive
concept of the interpersonal relation sphere with a specific focus on the relationship denoted by the Russian
expression “druzhba”. This paper presents five individual perspectives embedded in the participants’ lives’
context, it identifies the distinctive connectors between them as well as their probable causes. Although
the research was conducted on a very small sample, combined with the data obtained in the first research,
the primary value of the work is seen in the subjective views of a certain phenomenon which are understood as
some of the most important concepts in the psychosocial life presented from a purely emic perspective.

Findings

In accordance with the results of the first research, the major significance of interpersonal relationships and
especially the relationship called “druzhba” in the participants’ lives was confirmed. “Druzhba” is regarded as
a very positive part of life; in three cases, it was perceived as an existential aspect. “Druzhba” was defined
predominantly within an absolutist approach as a spiritual family, as a condition of existence itself or as probably
the most important relationship of life. “Druzhba” serves as a means of meeting the need for a highly intense,
intimate interpersonal contact that brings a sense of security. However, a strong practical dimension is an
inherent part of this type of a relationship as well — “druzhba” is an essential aspect of achieving satisfaction in
life. The key sense of “druzhba” can be expressed as a permanent satisfaction of the emotional needs.
At the most basic level, “druzhba” serves to eliminate the burden of loneliness, primarily on a spiritual level. The
essence of this feature lies in the feeling that there is someone who is prepared to provide support when problems
emerge, whatever the problems might be (e.g. the “mere” feeling of loneliness), someone who is prepared to
provide support even if they are thousands of miles away. Life security is understood by the participants as the
knowledge that one is accepted without any conditions or limitations. The life support expected from a person
called “drug” means the unlimited possibility to rely on this person. It should be noted that the material/practical
side of this kind of an assistance is not considered the most important part of “druzhba”. Although the material
aspect of a friend’s support is an essential part of the relationship, it is not enough to fulfil the definition of this
relationship all by itself.

“Druzhba” is also characterized by a strong non-rational aspect. The irrational factor accompanies “druzhba”
from the beginning, when it forms the conditions for its creation, and at the later stages of the relationship, it
significantly affects its functioning. Specific factors of attraction were not mentioned either at all or only as
subordinated to the factors such as situation, circumstances and environment which are perceived as hardly or
partly influenced by an individual. A decisive influence on the development of “druzhba” at all of its stages is
attributed to the configuration of particular life situation itself. Thus, it is possible to speak of a kind of
a personified concept of the situation the character of which has a considerable power over the direction of the
human life. The essence of a personal attraction is primarily abstract and spiritual. Generally, the aspects of the
human nature that can only occur as a result of a sufficiently long and meaningful contact with one another are
the most important ones. Regardless of how clearly the criteria of “drug” are defined, the most powerful
attraction factor is a sort of a non-subordinate entity, “something”. This “something” is a permanent factor of
attraction that can maintain the relationship despite a relatively strong crisis (caused consciously or
unconsciously). The determining factor of time is one of the most specific. The amount of time spent together
can be always found at the beginning of the chain of circumstances that lead to the perception of a person as
“drug”. A direct proportion can be found between the intensity of the other components of “druzhba”, such as
proximity, trust and understanding, and the amount of time spent together. In this context, time is also
an essential condition for the development of a relationship affected by negative events. From the perspective of
the participants, the concept of time seemed almost magical, as it can take away old wounds and acts as a healing



3 INTERNATIONAL CONFERENCE ON LIFELONG EDUCATION AND LEADERSHIP FOR ALL
ICLEL 2017 / September 12-14, 2017 / Polytechnic Institute of Porto, Porto - PORTUGAL

ICLEL

IN'I'EIIN&'I‘II'IN&I. CDNFERENCE ON
lHI'l LEA.I!EI'IEHIP

force that gives the chance to rebuild damaged or temporarily completely broken relationships. “Druzhba” is
primarily represented by highly intense positive emotions. Certain negative emotions are understood as a natural
part of the relationship, their perception, however, depends on the source of their origin, their strength and
durability. The relationship is associated with the feelings of pleasure, friendly love, harmony and emotional
comfort. The participants also associate “druzhba” with a source of warm and “sunny” feelings. On the other
hand, complications and decline of the relationship are associated with the cold. The intensity and depth of
the experienced positive feelings connect “druzhba” with a partner’s love. The difference between these two
intense relationships can be found in the element of an intimate attraction which is absent in “druzhba”. Unlike
love that can end with complete disappearance of a former partner from one’s life, the true “druzhba” is
perceived as a permanent, life-long value.

Just like the participants have certain expectations about the behaviour of their friends, they require the same
kind of behaviour from themselves. For them, “druzhba” represents a set of serious commitments of the highest
priority. In the hierarchy of the friends’ duties to each other, support and help occupy some of the highest levels.
One of the participants expressed the idea as follows: “drop everything and come as quickly as possible.” While
staying in touch is generally considered significant, not all of the participants share the same opinion on
the quantity and quality of it. This circumstance is especially important with regard to the importance of
the relationships maintained with the friends in Russia. Although there are some limits to maintaining
the relationship through the social networks, most of the participants do not perceive them as ,,fatal“, so the real
“druzhba” can adapt to these conditions.

Of all the common topics discussed in the interviews, the gender composition of the relationships was the most
controversial one. The research sample was divided into two groups: while three participants consider “druzhba”
between men and women completely problem-free and fully-fledged, two (female) participants are convinced
that in that types of a relationship, friendship is not or cannot possibly be the final state of things. Similar
inconsistencies within the sample appeared when discussing the issue of the ideal / possible number of friends.
While one of the participants assumes that there can be a manageable and enriching friendly relationship with
fifteen people for her, other participants are more sceptical. Regardless of how many people they describe as
friends, the participants have, according to their words, a large number of mates and other relationships in lower,
less emotionally intense categories.

The perception of “druzhba” as presented by the participants corresponds to a large extent to the theoretical
humanistic definition of the phenomenon of friendship. The findings correspond to the basic definition of
friendship as a positive emotional relationship which represents an important life value, is characterized by
intense emotions and greatly contributes to one’s psychological comfort. Particular emphasis was put on
the element of support and assistance. The basic platform of “druzhba” as understood by the participants seems
to be in accordance with the professional literature — it is an identified mutual understanding. The common
attitudes were defined as a common worldview, the same way of thinking or the same moral views. An
absolutely obvious part of “druzhba” for the participants are very personal themes and secrets. Sharing the
intimate details of one’s life is nevertheless a component that brings the feeling of trust which is necessarily
preceded by a stage of less binding contacts. An important role is also played by a similarity in the field of the
friends’ intellectual orientation. There are various sources for the creation and transformation of the perception
of “druzhba”: not only personal experience but also the circumstances of the personal development and cultural
and media influences.
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Results, Conclusion and Recommendations

The debates on the topic of “druzhba” have shown how rich the topic is and therefore, by its nature, cannot be
endowed with a simple and unambiguous attitude with a predominant rational component. As the factors
influencing the formation of the perception of “druzhba”, the participants identified some psychological
specifics, the circumstances of their personality development as well as the impact of the surrounding
environment, i.e. the factors considered as partly influenced by individuals, as well as culture-specific influences.
The role of the Russian language in establishing close relationships but also in creating the ideas and
expectations associated with the person identified as friend (“drug”) is evident. The research revealed a close
link between the perception of friendship and the pillars of the participants’ identity derived from their Russian
origin and the Russian language. Friendship, in terms of a relationship between Russian-speaking individuals,
in many cases maintained across the Czech and Russian borders, is one of the most important sources of
psychological stability when living and studying abroad.

Just like “druzhba”, the less “serious” types of relationships are characterized by having a positive dimension to
them, however, they differ from “druzhba” by providing a lower degree of spiritual depth and durability.
The relationships with the members of the Czech majority society fall into this category of positive but
in comparison with the actual “druzhba” less important relationships as well. This fact needs to be seen in
a wider context regarding the identity of the participants, as surveyed in our first research. The participants often
suggested that there is a direct link between their identity and the Russian origin and language. These factors can
be understood as an explanation of the participants’ perception of the relationships with the representatives of the
majority society. The participants declared that they do not have particularly strong ties to the Czech
environment, nor do they consider it necessary. The data verified one of the conclusions of the previous
researches, namely the relative inaccessibility of the Russian community from the outside and the participants’
preference of maintaining relationships with their compatriots. The “compatriot category”, in most cases,
included people from other post-Soviet states as well. The participants also confirmed the previously described
model of Russian relations with the Czech majority society — the relationships are limited but perceived as
problem-free. For the participants, the difference in the mentality was the main factor that does not allow the
establishment of deeper and more permanent relationships and is responsible for the limited contact with the
majority. Establishing relationships with Czechs was evaluated as difficult, in particular because the Czechs'
understanding of friendship is quite different to the Russian.

Although the partial attitudes and views of the participants correspond to the postulates of the linguistic and
anthropological studies based on the ideas of linguistic relativism, an individual perspective based on unique
experiences plays an equally important role in each life’s trajectory. At the same time, we can confirm
the compliance of the findings with the general humanitarian definition of friendship. To sum up, the research
results reveal a combination of identified culturally-linguistic influences, individual psychological factors
and a kind of universal nature of the phenomenon of friendship. However, it is necessary to approach these
conclusions as relative, contextually affected (e.g. factors as age, length of stay or specific living environment
should be considered).

The paper strived to present the life beyond the borders of the native land and education in a language other than
one’s mother tongue as a dynamic, context-dependent and multidimensional process in which the dimension of
language competence itself is essentially inseparable from other dimensions, namely sociocultural
and psychological. The work emphasizes the importance of a multidimensional relativistic approach as the only
meaningful approach to the people from different cultural, language or educational environment.
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Abstract

The study deals with evaluation of the importance of Czech schools in Croatia for the local expatriate community,
specifically for preservation of the Czech national identity abroad. The aim of the study is to provide a description of
educational reality in Czech schools in Croatia and consequently explore the potential of using gathered data in the process of
improvement the quality of education, both with regard to the needs of the Czech minority and the preservation of its national
and cultural identity. The research seeks to discover whether there are any specific educational needs of children belonging to
the Czech national minority in the context of cultural models of education in Croatia and Czech schools in Croatia and what
is the role of the Czech language in the process of maintaining the Czech identity. The study is based on field study
conducted in Croatia in 2016 via qualitative research methods (interviews with Czech teachers and other compatriots). The
research results pointed out the significant role of bilingualism as an integral part of participants' identity. However, there is a
strong tendency identified by Czech minority members to prefer the Croatian language in everyday communication at Czech
schools. The representatives seek to create measures that would contribute to preservation of the Czech identity in Croatia in
future generations. The anti-assimilation tendency applied in Czech minority education in Croatia is mainly of a language
character. This condition results in emphasizing the need to formulate and implement a new objective - development of the
Czech language competencies of the teaching staff.

Keywords: Czech minority, Croatia, Bilingualism, Minority education, Multicultural education

Introduction

The Czechs in Croatia constitute a significant national minority, the members of which identify themselves with
the language and cultural legacy of their ancestors. Today, over 10.000 Czechs live in Croatia. On the other
hand, about 25.000 people claimed their nationality was Czech in the 1970s (Vaculik, 2009: 62—66; Broucek,
2017). When trying to determine the factors that can help preserve the Czech national identity outside Czech
borders, we must acknowledge the existence of Czech schools and the education in the Czech language as some
of the most crucial ones.

Minority schools in Croatia started to emerge after World War I (Dangk, 1997; Janotova, 2009) and they went
through a major development after 1945 (Matusek, 1993; Kolouch, 1993). This study focuses on the evaluation
of their significance for the local compatriot community. The aim of this article is to describe the current state of
minority education in Croatia and to analyse its strengths and weaknesses as we are convinced that those are
reflected in the potential of the Czech minority either to resist the pressure to assimilate or to surrender to it.
Presently though, many compatriots are concerned with the deteriorating influence of Czech schools in Croatia
as far as preserving the Czech identity. Many critical observations were presented at the Symposium on the
Czech Language in May 2016, organized by the Union of Czechs in Croatia. The discussions mainly revolved
around the curricular reform in Croatia in which three models of minority education (A, B, C), differentiated by
the degree of the use of minority languages, were created (Ministarstvo znanosti 1 obrazovanja, online; Cesky
lidovy kalendat 20016, 2015). In order to put the problem across clearly, we will now summarize the basic
information on the models of education from the point of view of the Czech minority.
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At the schools educating according to Model A, all the classes are taught in the minority (Czech) language
(except for the Croatian language classes). The teachers’ documents are translated into Czech although — for the
purposes of the administration — a Croatian version of the documents must be available as well. Even the
students’ certificates are bilingual, using both the Croatian and the Czech languages. Only two Czech primary
schools (Ceska zakladni §kola J. A. Komenského Daruvar and Ceska zakladni §kola Josefa Rizicky Kondenice),
six district schools (Daruvarsky Brestov, Lipovec, Horni Daruvar, Dolany, Dolni Stfezany a Ivanovo Selo) and
two kindergartens (Ceskd matefska $kola Ferdy Mravence Daruvar and Ceskd matefskd $kola Kon&enice)
provide an education in accordance with Model A.

Model B, also called bilingual, requires that the same numbers of lessons of the minority language and the
Croatian language are taught, making it possible for the students to take up a Czech language exam as a part of
their school-leaving exams. Most social science classes and humanities are taught in the minority language
(history, geography, art, music classes). Unlike the curricula of regular Croatian schools, the curricula of
minority schools contain Czech history and culture lessons and further information about the Czech minority in
Croatia. Other subjects, such as mathematics, physics etc., are taught in the official (Croatian) language. Since
2016, this model of education has been used at Gymnazium Daruvar while. In the past, a separate department
was dedicated to the minority students, whereas now, the Czech students are integrated in a regular class.

Finally, Model C has been the most common model in minority education in Croatia, the Czech schools being no
exception. Within this model, the “minority language education” is reduced to a subject called Czech language
and culture, implemented in 2-3 extra-curricular lessons per week. Trying to help the students to be able to
participate in the activities of the compatriot clubs called besedas (a form of Czech compatriot organizations),
the subject is not only focused on the language but also on Czech culture (traditions, music etc.). Since the
majority of the Czech schools have adopted Model C, major differences in the Czech language proficiency have
emerged among the senior students: “Many people will know that there are Czechs living in Croatia but it will be
at the expense of the knowledge of the Czech language. It can be seen at the schools; the interest in Czech
culture based on Model C prevails but not so much the interest in the Czech language based on Model A” (R20).

Nevertheless, the Czech language has constantly been considered the foundation stone of the national identity of
the Czechs in Croatia which has helped the compatriots resist assimilation for over two centuries. Is it at all
possible for a minority group living abroad to keep its national identity despite the worldwide process of
globalization, or even cultivate its own culture? And many other questions come to mind: “What significance
does it have to endeavour to preserve and protect the national culture and its values?” (Hajko, 2006: 50). “Why
should we strive to slow down and stop ethnic and language assimilation?” (Satava, 2009: 50-51). It is obvious
that there are no simple answers to these questions, although in trying to find one, we might refer to the lived
reality of the Czech minority in Croatia which has been continuously making this enormous effort. For some
reason, it is worthwhile for them — but why?

Above all, it is necessary to realize that one’s national identity is closely related to their emotional experience
and, therefore, in many ways, it becomes a source of their personal happiness and social enrichment (Satava,
2009: 30). Similarly, historian Miroslav Hroch argues that “the relationship to one’s nation always includes
certain emotional features. The inter-war anthropology defined a nation as a ‘community of emotional life’ in
which the emotional connections to the nation are derived from the members’ everyday habits, forms of thinking
and common practice”. Emotions play a key, irreplaceable role in preserving the national identity. Nevertheless,
it is obvious that it is not good enough. “It is extremely difficult to try to categorize or create a typology of
national symbols and other cultural phenomena that can help to strengthen the national identity” (Hroch, 2009:
240). Therefore, we are unable to provide a universally truthful answer to the question of how to resist complete
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assimilation. However, using the example of Croatian Czechs, we can analyse the area where all the factors that
come into play when trying to preserve the compatriot national identity meet — the minority education.

Method

In 2016, we carried out a research study focusing on the broad topic of the past and the present of the Czech
minority in Croatia, specifically in the region around the town of Daruvar. The anthropological field research
presented in this paper was based on the qualitative approach. We used in-depth interviews with the members of
the compatriot community as the main technique of acquiring our data. However, the interviews were not
constructed as biographical narrations — they were defined by an opening question: ,,What does it mean to you to
be a Czech in Croatia?” Subsequently, other open-ended questions were used which allowed to keep the
interviews as informal as possible and enabled the respondents to answer the questions at their own discretion.
Only a basic framework had been prepared beforehand, setting the topics of the interview, not specific questions.
This unique kind of semi-structured interview, also known as “interview with a manual”, is “as a consequence of
having the topics set beforehand more structured than a completely free-form narrative interview and it is
typically used when the research goal is limited to specific topics only” (Kreisslova, 2013: 62).

The respondents for our research were acquired in three ways: 1) via their official role in the community (in the
Union of Czechs in Croatia, Czech kindergartens and primary schools etc.); 2) via snowball sampling by
acquiring further contacts from our respondents; 3) via randomly approaching the compatriots at compatriot
events or in the public space.

Step by step, it was possible to record interviews with over thirty respondents who expressed their permission to
be recorded. In order to analyse and interpret the interviews, they were anonymised and marked with the
respective numbers R1-R25; a few of the interviewees were occasionally marked with a letter as well (e.g. R4a,
R4b) since some of the interviews were carried out in a group. The acquired data was continuously confronted
with the literature and resources available to us during the field work. The data was analysed using the open-
coding method and categorization.

For the purpose of this particular article, only the findings related to the topic of minority education — which
turned out to be an essential theme in the entire research — have been chosen to be presented. A complex analysis
and interpretation of our data is available elsewhere (Barte¢ek, Macalova, Koci, 2017). The aim of the presented
study is to describe the reality of education at Czech schools in Croatia at a general level and the changes which
have occurred over a long time span regarding the preservation of the Czech national and cultural identity
abroad. We presume that the Czech language plays a major role as a means of providing education. The role of
the Czech language is considered to be substantial in that process.

Findings

For most of us, Czechs, who were born and raised in Czechoslovakia or, subsequently, in the Czech Republic,
the declaration of our ethnic or national affiliation is fairly straightforward, regardless of whether we have ever
contemplated it or consciously thought about it. We are Czechs. And yet, there are Czechs (thousands of miles
away as well as those in our midst) who experience their national awareness. They are Czechs not because it is
part of the natural order of things but because they want to be Czechs — because the affiliation to being Czech
and the declaration of their national or ethnic identity is part of their lives, just like marriage, parenthood or any
other long-term status that requires responsibility.

Asking about the Czech national identity abroad, we got many different answers. There was not one, however,
which would not — directly or indirectly — refer to the Czech language: “I am Czech, my parents were Czech, we
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have always spoken Czech“ (R12). Being an immanent part of their identity, bilingualism plays an important
role in the lives of Croatian Czechs: “I feel like I'm both Czech and Croatian since both Czech and Croatian are
my mother tongues” (R7). In the past though, it was not an exception that the descendants of Czech colonists
only learned Croatian when they started attending school or, alternatively, in the spontaneous contact with their
environment: “As a child, I didn’t speak Croatian at all, I only started learning it in the first grade” (R5). The
cause of that can be found in the predominant number of endogamous marriages due to which the Czech
language kept being used as the compatriots’ mother tongue. However, Czech as a primary language has been
disappearing, most likely due to the increased rate of mixed marriages: “For me, the Czech language is my
mother tongue and a value. Sadly, that’s just my opinion and it isn’t spread throughout the community very
much” (R18). Moreover, the phenomenon is reflected in the official census as well: “The statistics show that
only 70 percent of the compatriots who identify themselves as Czech consider Czech to be their mother tongue”
(R12). Therefore, the families are no longer able to help to develop their children’s language skills and the
responsibility to do so is delegated to kindergartens and primary schools following Model A.

At the moment, Czech schools do not suffer from a lack of pupils — on the contrary, many parents who do not
have Czech ancestors or those who generally do not identify themselves as Czechs show interest in Czech
education: “It has become a trend that Croatian children want to be enrolled in Czech kindergartens” (R12).
The trend originates in the good reputation of Czech schools on the national level and their good equipment:
“We’ve got children from Czech families and the families with at least some Czech roots, for example a Czech
grandma, but we also have children who are not from Czech families. But the parents realise that for the same
amount of money, the children will learn more. That’s one of the advantages — that they’ll learn one more
language. Another advantage is that we are much better equipped because the Ministry of Education funds us as
a minority kindergarten and the Czechoslovak Foreign Institute in Prague contributes as well” (R5).

Apart from the quality of equipment and the actual education, the personal engagement of the Czech teachers
who have to meet the specific requirements imposed on the minority schools represents another major strength
of Czech schools compared to regular Croatian schools. The increased requirements include translating study
materials into Czech and creating new ones but also more administrative work as well as many complications
caused by the fact that some of the pupils do not speak Czech at all: “When a child comes from a purely
Croatian family, the teacher has to adapt to the situation as best as she can. When it happens that there are five
children from Croatian families in the first grade, she might have to give instructions both in Czech and
Croatian for the first few months. The children progressively move to the Czech language then” (RT).

The teachers might strive to use Czech as the main means of communication in the classes but they are unable to
prevent the increasing interaction of the students in the Croatian language during the breaks and after-school
activities: “We’re a Czech school but we’re in Croatia so our children talk to one another both in Czech and
Croatian, we can’t prevent that. We can try to preserve Czech as long as we can. But the children might still
switch to Croatian in the school’s corridors or at home. Somebody turns t0 someone, says a sentence in Czech
and then speaks Croatian to somebody else. Those are the things that we can’t influence, for example, in the
corridors during the breaks. There are different families. Even some families — in some of them, everybody
Speaks Czech and it really is the child’s mother tongue. And we also have pupils whose mom speaks Croatian,
the dad speaks Czech, or we have children who have never been spoken to in Czech” (R7).

That aspect precisely can be considered a weakness of the minority education which is quite new to the Czech
minority: “Our generation, as long as I can remember, we never talked in Croatian, we always talked in Czech”
(R17). In fact, it was not unusual that the people of other nationalities were influenced by the Czech language:
“Back then, 99 percent of the people in Koncenice were Czech. Even the baker’s children, they came from
Macedonia, attended the Czech school. (...) We would only speak Czech in Koncenice. Even those who weren’t
Czech would attend the Czech school. The baker’s daughter spoke Czech really well; she had no problems with
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Czech grammar” (R5). In the last few years, the influence of Croatian (so called croatisation) has become more
intense. We can witness it both at school — ,, Mainly Croatian can be heard during the breaks” (R20) — and
during after-school activities — “Children finish dancing in Czech folk costumes and start talking in Croatian”
(R22).

The Czech education itself is sometimes criticised as well: “Nobody was looking forward to the Czech language
lessons at school; it didn’t get the children to become interested in participating in the activities of the
community” (R22). Similarly, some of the respondents were not satisfied with the class management at grammar
school (called “gymnasium”): “It was horrible at the grammar school, if I hadn’t liked the Czech language, I'd
have never started studying it — because of that teacher of ours” (R17). In the long run, we can observe some
deterioration of the teachers’ language skills as well: “I don’t know how things are now but when we were in the
eighth grade, a teacher who didn’t speak English very well started teaching us; she only learned Czech at the
faculty, we spoke Czech better than she did” (R17). In the past, Czech intelligentsia came to Croatia and some of
the compatriots completed their studies in the Czech lands so that they could work in favour of the Czech
minority in Croatia. Now, those who leave to study in the Czech Republic stay in the land of their ancestors and
are not motivated to return to Croatia: “The teachers teaching at Czech schools are just the local pupils who
graduated from universities in Croatia and returned to the Czech environment and are supposed to teach a
subject that they studied in Croatian. I think it’s noticeable, especially at those schools” (R18).

Being aware of these drawbacks, the representatives of the Czech minority strive to take actions that could help
to preserve the Czech identity in Croatia in the next generations. A different opinion can be heard as well,
though, mainly expressed by the parents and teachers, saying that “it is not necessary to encourage the children
to speak Czech, we can only offer them to learn different languages and it is up to them which language they
choose to communicate in” (Stranikova, 2017). It is impossible to force the children to learn Czech since it
would mean restricting their personal freedom: “On the one hand, there are parents who keep trying to instil the
Czech language and culture in their children from a very young age, on the other hand, there are also children
from Croatian families that have no relation to the Czech culture, let alone the language. We have to give the
children as much as they require, not force them into anything” (R20). It was also mentioned by the respondents
that it is necessary to “build” the relationship to the Czech language first: “Many of the children come from
mixed families so it’s only logical that they speak Croatian as well. So it’s necessary to make sure that they
experience Czech at a Czech school, not just the grammar, but in regular communication, to build love for the
Czech language so that they’ll pass it on to their children” (RT).

Studying at Czech schools is associated with the necessity of putting a great amount of effort and time into it and
not everyone is willing to undertake that. Some people also fear that the children attending Czechs schools might
not be able to adapt to higher levels of education where schooling in Czech is no longer available: “Our
neighbours have a little girl, I don’t know why they talk to her in Croatian, perhaps they re worried that if they
spoke to her in Czech, she wouldn’t be able to learn Croatian — but we all have learned Croatian” (R17). The
schools try to minimize this “handicap” by implementing some lessons in Croatian in the eighth, final year of
study: “In the eighth grade, we do it half-bilingually. It’s because of the transition of the students to secondary
schools. Not all of our students will go up to the Czech department of grammar school. They’ll go up to technical
schools or schools of economy where they’ll have lessons in in Croatian. So to make the transition easier for the
children, we do in a bilingual way” (RT).

On the other hand, the knowledge of another language is an undisputable benefit, regarded as highly valuable by
the majority of Croatian Czechs: ‘I tell the parents not to be afraid to send their children to a Czech school, that
it makes them more self-sufficient as they have to learn everything by themselves” (R5). Another respondent
agrees with that: “And it is important that the children learn the language, that the parents know why the
language is so important for them. Especially these days” (R12). Young Croatians and their parents often realise
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that Czech can be a ticket to a better future for the children since the economic potential of a state located by the
sea (such as Croatia) is highly dependent on tourism and Czechs constitute one of the biggest groups of tourists
in Croatia. Every summer, Croatia is visited by about 800.000 Czech tourists.

Results, Conclusions and Recommendations

The language is considered to be a symbol of the Czech existence in Croatia by the majority of the compatriots.
That is one of the reasons they put such an emphasis on it. It is no coincidence that the song called Ta nase
pisnicka Ceska (That Czech Song of Ours), which is played at all the compatriot events, is very dear to them or
even perceived as the Czech compatriot anthem. If Czech songs and Czech language stopped sounding in the
area of Daruvar, would the Czech identity that has resisted assimilation for more than two centuries be truly
gone? “In order to keep a language a functional means of communication in a minority group, it is necessary that
the members of the community use it every day, in different situations; however, the private, interpersonal
communication between the members of the community is the most important thing. That is why it is important
for the young people to get used to talking in Czech because if they don’t get used to talking in Czech to the
people around, will they feel the need to pass the language on to their children one day? Or is it that the language
will no longer be one of the main features of their ethnic identity and they will identify themselves as Czechs
based on other values?” (Stranikova, 2017).

It has progressively become more and more common that the Czech language is put aside and the representatives
of the minority develop their identity based on other factors. Tradition, folklore, endogamy or the social life in
the besedas might become the main aspects of the self-identification of the compatriots in Croatia, just like it is
for those in America. The changes of the ethnic and cultural identity of Czech immigrants in the United States of
America have been described by Alena Jaklova (2014). About 1.3 million people claimed to be of Czech origin
in the census of 1990 (1.6 million claimed to be of Czechoslovak origin) which is the highest number of Czech
compatriots living abroad in one country. Czechs have lived in the USA for about 160 years which is about one
or two generations less than in Croatia. It should be noted that the Czech minority in the USA has always been
very diverse since the migration took place at different times and for different reasons. Most of American Czechs
identify themselves with Czech culture, they are interested in their ancestors and traditions but they do not speak
Czech. We can assume that for them, the Czech language has been gradually losing its “communicative function
and its only function left is the ethnically-symbolic one” (Jaklova, 2014: 92). Jaklova (2014: 97) argues that the
ethnic and cultural identity of the compatriots has changed significantly over the years: “The Czechs once
engaged in the national activities have become devoted Americans.” Today, the Czechs in the USA consider
their Czech identity merely one of the possible forms of collective identity, standing next to other forms of
identity that are not based on ethnicity (e.g. state-related identity, town-related identity, social identity etc.).

We must also consider that Czech compatriot communities do not create a separate world but that they are part
of a multinational space. The Czech language spoken by Croatian Czechs is not as perfect as they wish it to be,
on the other hand, the fact that some Croatian features have been actively incorporated into the Czech language
leads us to believe that the language is alive, that it is actually used in everyday communication. The language is
not reserved for a certain group of people or to be used exclusively at official compatriot events, it is not a
cultural artefact (unlike the original folk costumes that the compatriot dancing groups wear). Not even standard
Czech stays untouched by the development since it adopts vocabulary from different languages, mainly from
English; the dialects are even more influenced by other languages, especially by Slovak, Polish or German,
depending on the historical development or the proximity of the regions. The influence of the Croatian language
is completely logical and natural.

Furthermore, when it comes to the Daruvar region, we can — without any exaggeration — say that the region is
also being “bohemised”: If the local Croatians do not actively speak Czech, they at least understand it. Croatians
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attend Czech kindergartens and schools, they participate in the activities of Czech besedas and are engaged in
Czech social events. The same thing can be said about other significant national groups that live in the region of
Daruvar and are influenced by Croatian Czechs as well, not even necessarily due to the Czech-Serbian or Czech-
Bosnian mixed marriages. In a way, the coexistence of the Czech minority in Croatia is a typical example of
inclusion of immigrants in a receiving country (to put it in the words of contemporary migration studies). The
Czech presence in Croatia is an example of conflict-free inclusion that has not resulted in full assimilation or an
ethnicity-based collision (even though there have surely been opportunities for that to happen).

In conclusion, it seems appropriate to ask the following question: Does the Czech minority education in Croatia
play a major role in trying to fight the tendencies towards assimilation, mainly concerning the language aspect of
identity? We believe that the process of assimilation could be slowed down by a consistent development of the
teachers’ language proficiency; however, it cannot be stopped completely. National identity, as a process of
conscious self-identification, is certainly not a simple matter. The concept of identity cannot be reduced to an
idea of a national identity tied to a state in which a person was born. Therefore, it is not possible to come to a
similar conclusion concerning the language that a bearer of a national identity prefers.

The study was created within the project “Pedagogical anthropology in contemporary school conditions”
supported by the Grant Fund of the Dean of the Faculty of Education of the Palacky University in Olomouc.
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Abstract

The study aims to explore the value orientation among the representatives of Czech educational system — teachers and
students — and their attitudes towards cultural minorities in order to get an overview about the perception of heterogeneity in
contemporary Czech society, specifically focused on the status and perspectives of multicultural education. The data was
gathered by the researchers’ own questionnaire combining closed-ended, half-open and open format questions, sometimes
giving respondents the possibility to substantiate their other answers. The acquired data were primarily processed through the
statistical methods of the SPSS program, however, during the open-ended questions analysis, we also used some qualitative
methods such as open coding and categorization. Teachers and students are influenced by their mutual interaction, which is
why we came to the conclusion that effective multicultural education is important for both groups. Unfortunately, accepting
the ideas of multiculturalism that are very distant to the Czech society and particularly the acceptance through the
pedagogical process is going to be a long-term process.

Keywords: Diversity, Culture, Multicultural education, Values, Attitudes

Introduction

The contemporary society is living in an age of globalization, and along with that, it is also an age of plurality of
ethical and political values. We ought to accept the reality of a world inhabited by people with different
experiences, creating various stories about the world, living their lives in different ways and holding different
political views and religious beliefs. When viewed from the position of postmodernism, it means that we do not
live in a single world, but that we de facto inhibit a number of different worlds and we use varied, personal
vocabularies to describe them. Globalization does not only bring new opportunities in its wake, but it also brings
difficulties in the understanding of intercultural communication. A sound education which is capable of leading
to the support for tolerance in a multicultural coexistence and general tolerance towards diversity, and also
capable of implying a development of cross-cultural communication, should therefore be an implicit part of
education in contemporary societies.

We are aware that the school environment is not the only factor influencing the values and attitudes of the
younger generation, but that the family (socio-economic) environment and the media also have a significant
influence. However, schools are a reflection of the society to which they belong (Sleeter, Grant, 2009), just as
many research probes focused on the issue of the media construction of the reality have revealed, that the mass
media interfere significantly in the transformation of our society. We returned here to the themes that we have
discussed previously (Preissova Krejéi, 2014; 2013), and through our experience in managing the ESF OP VK
project “Anti-prejudice workshops” we focused on the practical application of the ideas of multiculturalism in
the educational process. Subsequently, we dealt with the same topic within the SGS 2014-2015 project, under
which we carried out a research in 2014-2015 which sought to uncover the value orientation of adolescents, with
a focus on the multicultural aspects of their education.
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Method

Between September 2014 and June 2015, we conducted a broad research among the elementary and secondary
school students and teachers in Olomouc, Zlin and Moravskoslezsky district. The research focused on their
values and attitudes towards the members of various ethnic and cultural minorities. To gather our data, we
devised our own questionnaire, by combining different closed-ended, half-open and open format questions,
sometimes giving our respondents the possibility to substantiate their own answers. The acquired data were
primarily processed through the statistical methods of the SPSS program, however, in order to analyse the open-
ended questions and substantiations, we also used some qualitative methods such as open coding and
categorization (Skutil, 2011). The categories, that constitute the basis of our categorization, were not created a
priori, but emerged from a deep analysis of the open answers, that represent the superstructure of every
quantitative research; where the “hard” data face their limits, open answers provide a new, different kind of
information that is highly valuable for the researcher as well (Disman, 2008: 163; Svaticek, Sed’ova, 2014).

Our research sample consisted of 228 teachers from 26 elementary and secondary schools and 915 students from
15 elementary and secondary schools. Our respondents were between 24 and 68 years of age, therefore 45 was a
median value and the most frequent age was 37. Also, most of the teachers (85.0 %) were women. The average
age of ,,our” students (as well as median and modus) was 14 years and the gender layout was very even with a
slight superiority of women (51.1 %) to men (48.5 %). This also corresponds with the gender layout of the Czech
population and therefore confirms the representativeness of our research sample (CSU, online).

Some of the questions in both types of the questionnaires matched in some points as we wanted to be able to
compare them. The questionnaire starts with a few identification questions, followed by the content questions
which we can differentiate as 1) those that were designed to determine the respondents’ attitudes towards
foreigners or specific ethnic and cultural groups and 2) those designed to determine the attitude of other people
towards foreigners or specific ethnic and cultural groups as they were mediated by our respondents. Firstly, we
focus our attention on which general values our students and teachers consider the most important and less
important. Thereafter, we will analyse their attitudes towards specific ethnic or religious groups.

Findings

Values of students and teachers in the context of otherness

By using one of our closed-ended scale questions, we tried to discover the significance of the values, which we
chose for this questionnaire. Our intention was to confront the results of the value orientation of our respondents
with the answers we got from the questions dealing with otherness.
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Graph 1. Significance of values — students
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The most significant value evaluated by the students was Friendship, which was marked as the most important in
71.6 % of the cases of the answers and as very important in another 19.8 %. Love and partnership were also
considered very significant and chosen as the most important in 66.6 % and very important in 22.2 % of the
cases. Among the other significant values, Communication skills, Sense of justice and the Ability to help those
in need were chosen. On the other side of the scale, Tolerance of a different sexual orientation was considered
not so important in 10.8 % of the answers and the least important in 8.2 % of them. Some of the other values
were assessed very differently by different respondents, especially the value of Tolerance of a different
appearance.
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Graph 2. The significance of values — teachers
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The values, that the teachers regarded as the most relevant are Love and partnership (63.0 %), Sense of justice
(60.8 %) and Friendship (55.5 %). Some other values were also considered important, e.g.. Communication
skills (the answers “most important” and “very important” combined represented 95.2 % of all the answers), the
Ability to help those in need (92.9 %), Tolerance of the elderly (91.1 %), Protection of the weak (89.8 %) etc. As
the less relevant and the least significant values, the teachers viewed Recognition by the majority (17.9 %),
Tolerance of a different sexual orientation (8.9 %) and Tolerance of a different appearance (8.0 %).

Attitudes towards the representatives of otherness

To find out what attitudes towards different ethnic and cultural groups are adopted by our respondents, we used a
closed-ended question with the possibility of a verbal justification of the answer. We divided the question into
ten parts according to the specific groups we had chosen: the people from Asia, people from the former Soviet
Union, people from the Balkan Peninsula, Africans, African Americans, Arabs, Muslims, Jews, the Roma, the
Polish and Germans.
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Graph 3. Attitudes of students towards different ethnic groups
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Graph 4. Attitudes of teachers towards different ethnic groups
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It is very clear that in the case of the students, neutral and positive attitudes are more common than the negative
attitudes with only one exception, the Roma minority; the number of the positive answers, however, was the
lowest when evaluating the Arabs.
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The teachers also assessed their own attitudes to the majority of these groups as mostly neutral but the positive
attitudes predominated over the negative ones; again, with the exception of the Roma minority. The most
common explanations of the neutral attitudes expressed a lack of the respondent’s knowledge of the groups and
their members, which made it impossible for them to form an attitude other than neutral.

Our respondents evaluate their attitudes towards other ethnicities and cultures in a very similar way. The students
chose the neutral attitude in 46.2 %, mostly positive in 17.1 % and in 13.3 % they answered that they had no
opinion. The teachers assessed their attitude as neutral in 60.0 %, positive in 29.3 % and negative in 8.8 % of all
of the cases. We have previously mentioned that the closed-ended part of the question was strengthened by the
respondents’ justifications. These, we later subjected to a qualitative analysis (open coding and categorization).
Among students, we identified 619 answers and divided them into 11 codes. When it came to the teachers, we
received 105 answers which were distributed into 12 codes. The most apparent feature in these answers is the
emphasis on the reluctance of members of different ethnic groups to assimilate, behave according to the
principles recognized as desirable in the Czech Republic (“It depends on their behaviour, on their willingness to
assimilate”). This kind of sentiment constitutes 22.1 % of the students’ answers and 34.3 % of the teachers’ ones.
More than 10.0 % of them emphasised that their attitude depends on what religious or ethnic group a person is a
member of. The same approach was registered in less than 3.0 % of the answers in the teachers’ questionnaires.
The respondents usually reflected on their own experience even though it was absent from the answer (21.9 % of
teachers and 8.1 % of students). In less than 10.0 % of answers the respondents talk about equality without any
distinction among all people (9.5 % of teachers and 8.1 % of students). About 5.0 % of answers of our students
mentioned fear of an increase in the numbers of the members of ethnic minorities in the Czech Republic,
combined with the sense of patriotism or even nationalism. Among the teachers, this approach was identified
only in one case.

The Roma minority — bearers of negative stigmata

The Roma minority represented the only exception from the neutral and positive attitude of our respondents
towards different ethnicities and cultures; in their case the attitude was mostly rather negative and definitely
negative (60.5 % from students and 46.0 % from teachers).

We were looking for the roots of these negative attitudes by using an open-ended question that was asking our
respondents what the first thing that comes to their mind when someone says “the Roma minority” is. The results
show that more than 70.0 % of these associations of our teachers and more than 56.4 % of those of students have
negative connotations since only 23.7 % teachers’ and 10.8 % students’ answers were neutral or without any
emotional character. Ambivalent answers were combining positive and negative tone and appeared in 4.0 % in
the case of the teachers and in 5.2 % in the case of the students. Strictly positive answers appeared in 1.5 % of
the answers of our teachers and 3.0 % of answers of our students. The main topics the answers focused on are
connected with the respondents activities and behaviour (e.g.: abusing social benefits, criminal activities,
murders, vandalism), ascribed traits and characteristics (e.g.: they refuse to work) and ascribed identity (e.g.:
gipsies — orig. cikani) or emotions (e.g.: fear, suspiciousness).

These answers did not expose the real roots of the respondents’ attitudes, but reveal that with the label Roma are
automatically, mostly unconsciously predominantly connected with negative qualities, characteristics or events,
and thus this designation carries a significant negative stigma through which the individuals who are ranked in
this ethnic group are regarded and complicates their successful integration into society. Our students mentioned
the abuse of the social benefits and the excess of money they have thanks to that.
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Results, Conclusions and Recommendations

In the case of both the teachers and the students, the most appreciated and important values are those related to
the personal relationships among individuals. The same cannot be said about the values related to the tolerance
of otherness, individual uniqueness of each and every person and our mutual differences in sexual orientation,
appearance etc.

Jan Pricha mentions “ethnical consciousness of the youth” and divides students of the middle school age into
groups of antiracist, racist and xenophobic also known as undefined group (Pricha, 2011: 49-50). However
these categories are not consistent with our own results. For example, the xenophobic group is, according to
Priicha, characterized as follows: “When different races behave well, they can move around freely” (Priicha,
2011: 50). But our respondents hardly ever mentioned races and when we asked them about their attitudes
toward different ethnicities they usually answered in this manner: “They can be both decent and indecent”. Or
even: “It does not matter, if they are foreigners when they are friendly; sometimes they even behave better than
people who were born here”. These statements are neither antiracist nor xenophobic, they are neutral, as neutral
as shortage of information or lack of interest and Priicha did not accept that as a possible way of thinking. It is
time to think how to encourage the interest in otherness among the students and how to show them that respect
and tolerance for otherness are one of the most important values for mutual coexistence of different ethnic and
religious groups.

The students’ image about the Roma people who are living in the excluded localities is very foggy and is related
to the spatial separation of these localities (Preissova Krej¢i, 2013: 17). This chasm in conceptions about the life
of the Roma minority is therefore getting more and more obvious. Social exclusion is a part of social inequality
and stands opposite of the social and economic privileges. Johnson (2001: 54) mentions, that “historically one of
the ways that white men have justified their domination over black men has been to portray them as sexual
predators who pose threat to white women.” The Roma people are pictured as criminals and vandals and
therefore as a threat for the whole of Czech society. This image is often used as justification for any excessive
behaviour towards the Roma nation from the superior social or economic position. This image therefore created
the image of unchangeable “Roma essence”, firmly definable by physical appearance (Jakoubek, 2004: 69). Any
person belonging to the Roma minority is then a bearer of the typical Roma identity and therefore also of
specific character traits. This one specific image is shared by most of our respondents, teachers and students
alike.

Fundamental inadequacy of this image of the Roma people is the fact that in Czech Republic it is called “the
Roma problem”. Allan G. Johnson (2001: 10) warns, that “the “problem” of race cannot be only a problem of
being black, Chinese Sioux or Mexican. It has to be more than that, because there is no way to separate the
“problem” of being, say, black (or in our case being Roma) from the “problem” of not being white. And there is
no way to separate the problem of not being white from being white.” This is therefore a mutual affair that
should be resolved inside its own context and by the whole of society, without excluding the privileged.

The attitudes of our respondents towards the ideas of multicultural coexistence are generally ambivalent, rather
non-radical. However, both the teachers and the students share negative attitudes towards the Roma, who are
considered the main problem of multicultural education. In the Czech Republic, the Roma are the group of “the
different” that the teachers and the students are most frequently confronted with, personally or through the
media. Therefore, the findings of our research confirm that, based on the concept of our American colleagues,
even in the Czech Republic, “schools are a reflection of the society to which they belong” (Sleeter, Grant, 2009:
19). It is clear that the attitudes of the teachers and students are influenced by their mutual interaction, which is
why we came to the conclusion that multicultural education is important as for the students as it is for their
teachers.
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The study was created within the project “Pedagogical anthropology in contemporary school conditions”
supported by the Grant Fund of the Dean of the Faculty of Education of the Palacky University in Olomouc.
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Abstract

This paper presents the results of sociological quantitative research conducted in south-eastern Poland on a sample of 2,500
respondents. The purpose of this article is to confront the theory of cultural capital and social capital social reality in cross-
border regions of the south-eastern part of Poland, with particular emphasis on the role played by the process of lifelong
education. This confrontation will include both theoretical reflection on the nature, focusing on the problem of the application
of the theory of cultural capital and social capital to describe societies of the south-eastern part of Poland. The specific
objective of the paper is to analyze the concept of cultural capital and social capital as a factor of computers skills and
language skills inhabitants of Poland. The present paper is an attempt to reflect on the role of social capital and cultural
capital in the process of formation and functioning of the knowledge society. In the theoretical paper will be appealed to the
role of social capital and cultural capital in contemporary society. The paper will be to establish the classic manuscripts of:
Pierre Bourdieu, Robert Putnam , James Coleman or Francis Fukuyama , raising the problem of social capital and cultural
capital. The concepts of social capital and cultural capital are today one of the most frequently raised concepts in the social
sciences dealing with the changes taking place in the modern world. Social capital is a frequently discussed in the literature
and examined empirically, factors affecting the formation , operation and development of the knowledge society.

Keywords: Social capital, Cultural capital, Computer skills, Language skills, Knowledge society.

Introduction

Emphasizing the role of immaterial types of capital as factors of development has become very common in the
social sciences over the last twenty years. Apart from the concept of human capital and cultural capital, the
concept of social capital is another attempt to theoretically complement the economic model in order to explain
various phenomena both in the field of economy and in other areas of social life, including problems of regional
development. The interest of sociologists in this issue is primarily related to the search for factors that enable and
facilitate solution of problems of social groups, local communities and entire societies. In this connection it is
assumed that social relationships and networks of interpersonal relationships can be seen as a resource thanks to
which certain benefits can be achieved. Despite numerous studies on this subject, contrary to many other social
science terms, there is no strict definition of social capital. The concept of social capital is defined in many
different ways and in consequence it is not unambiguous. The list of elements that make up social capital is quite
long, and the most important ones usually include diverse interpersonal connections, confidence, willingness to
reach consent, set of common values and behaviors, as well as social networks conditioning joint activities.
Social capital involves everything that determines collective activities for the common benefit in every field:
economy, culture or politics. The theory of cultural capital is first of all based on Pierre Bourdieu’s
considerations.

The term "cultural capital” has been introduced as a key issue into the theory of social science. At the general
theoretical level, this concept is used in the theory of reproduction of social structure published by Pierre
Bourdieu. This theory was later developed by this sociologist in collaboration with Jean-Claude Passeron
(Bartoszek, 2003, p. 22). Bourdieu and Passeron define cultural capital as "cultural goods provided by various
family pedagogical activities whose value, as cultural capital, is the function of the distance between the cultural
arbitrariness imposed by the dominant pedagogical activities, and cultural arbitrariness implemented by family
pedagogical activities in different groups or classes (Bourdieu, Passeron, Neyman, & Ktoskowska, 1990, p. 60).
According to Bourdieu, cultural capital is a system acquired by individuals, consisting of hierarchical and
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approved cultural contents, defining legally valid values, knowledge, aspirations, lifestyles; which are
prerequisites for achievements while competing with others (Bartoszek, 2003, p. 22).

Method

The results of the study presented in this paper include the research material collected within the framework of
the project "The model of local community activation and IT tools through MASIT_COD co-design". As a part
of the research, we managed to obtain very interesting and di-verse data. For their acquisition, the PAPI (Pen
And Paper Interviews) method was used, and the research was carried out between November 2015 and July
2016 in five districts of South-Eastern Poland - Podkarpackie Voivodship. In total, 2,131 PAPI interviews were
carried out.

Social capital and human capital - theoretical context of research

Social and cultural capital has become one of the most widely used concepts in social sciences in recent years.
Theories dealing with these two types of capital proved to be particularly useful in attempt to explain the
changes taking place within the social structure of post-communist societies. These changes can be seen at the
level of change of attitudes and behaviors in the lives of representatives of different social classes. You can also
try to grasp their consequences at the level of general mechanisms and directions of social mobility in the
vertical sphere, i.e. between layers and classes, or horizontal mobility, between different segments of social
structure (Bartoszek 2003, p. 7). The particular usefulness of Pierre Bourdieu's cultural capital theory, as well as
the very concept of cultural capital in analyzing the changes taking place in the societies of Central and Eastern
Europe after 1989, was emphasized by Ivan Szelényi. He wrote that the unprecedented increase in the value of
cultural capital is evident when we look at the composition of political class that has come to power in recent
years. In post-communist societies, the power is fully con-trolled by intellectuals and professionals. Presidents,
prime ministers, ministers, parliamentarians, mayors and almost all leading persons both in the ruling and
opposition parties are intellectuals or specialists. In capitalist countries, specialists play an important role in
politics, but they are usually lawyers or economists. Humanistic intelligentsia rarely gets to the top of the
political ladder. In post-communist societies, however, occupation of key positions in the structures of power by
humanistic intellectuals is a rule rather than an exception. Leading post-communist politicians are playwrights,
historians, sociologists, anthropologists and philosophers (Szelényi et al. 1995, p. 17).

In the literature, it is generally emphasized that social capital facilitates cooperation within groups and
international corporations and extends the capacity of collective activities in order to achieve mutual benefits. In
addition, it strengthens the collective learning process and is a key element in creation, diffusion and
transformation of knowledge; those processes are of crucial importance for innovation and competitiveness.
Finally, social capital cements the values that pro-mote networks as impulses to create regional clusters and
regional innovation and policy strategies. This issue is especially important for underdeveloped regions with
weaker social capital and weaker dissemination of science and knowledge. Under such conditions, those regions
must meet the fundamental challenges of technological and social change (Kuklinski, 2003, 9-10). The location
factors are no longer the proximity of natural resources, the supply of labor or a large local market but the
availability of adequate resources of cultural and social capital. In the social sciences in recent years, the concept
of social capital is one of the most widely used theories. As Alejandro Portes points out, in recent years, the
notion of social capital has become the starting point for formulating one of the most popular sociological
theories that has been transferred into everyday language (Portes, 1998, p. 2). Despite numerous studies on this
subject, contrary to many other social science terms, there is no strict definition of social capital. The concept of
social capital is defined in many different ways and in consequence it is not unambiguous. The list of elements
that make up social capital is quite long, and the most important ones usually include: diverse interpersonal
connections, confidence, willingness to reach consent, set of common values and behaviors, as well as social net-
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works conditioning common activities. Social capital involves everything that determines collective activities for
the common benefit in every field: economy, culture or politics. (Kotarski, 2013, p. 17-18).

In scientific literature, the notion of cultural capital is primarily used in reference to Pierre Bourdieu's theory of
social structure reproduction that was developed in collaboration with Jean-Claude Passeron. At this point, it is
worth mentioning that the tenet of Bourdieu’s concept was based on the use of the notion of capital to describe
the whole of the social world. Bourdieu found that relationships and social inequalities can be described by a
system of capitals in which, apart from the classical economic capital, analogous notions of social capital and
cultural capital are used. (Zarycki 2009). The French sociologist defined the capital as "collected in work (in the
materialized form or in its »objectified« shape, embodied in something), which, when it is privately
appropriated, i.e. on an exclusive basis, by a person or a group of people, it allows them to usurp the social
energy in form of objectified or live work™ (Bourdieu 1986, s. 241). Bourdieu's theory de-scribes the
reproduction of distances and structural differences by the educational system. This is achieved by means of
symbolic violence mechanisms and social selection of individuals, conditioned by discrepancy between the
inherited capital of their native habitus and the cultural habitus of dominant classes. In this theory, "cultural
capital" is understood as provided to individuals system of hierarchical and approved cultural contents that
defines legitimate values, knowledge, aspirations and lifestyles, which are the means of achieving success in
competition with other persons. (Bartoszek 2003, p. 22). In his reflections on cultural capital, Bourdieu stated
that the capital can exist in three forms: in the embodied state, i.e., in the form of long-lasting dispositions of the
mind and body; in the objectified state, in the form of cultural goods (pictures, books, dictionaries, instruments,
machines, etc.), which are the trace or realization of theories or critiques of these theories, problematics, etc.; and
in the institutionalized state (Bourdieu 1986, p. 243). As the essential component of such concept of cultural
capital, Bourdieu recognizes the linguistic capital, i.e. the ability to use complex logical and conceptual
structures developed in the course of education and shaped to a large extent by the language spoken in the family
as the primary group. According to P. Bourdieu and J.-C. Passeron, the cultural capital of an individual is most
strongly influenced by father’s education and occupation and it impacts the level of their school performance.
(Bourdieu et al. 1990, p. 130-131). The cultural capital of students coming from higher social classes gives them
a clear advantage over students coming from lower classes in the transition of social selection, from the earliest
levels of education on, it favors them in getting admission to better university faculties and achieving better
results. (Bourdieu et al. 1990, p. 152-153). In conclusion, it can be stated that the concept of so defined cultural
capital makes it possible to deepen the perceptions of the role of the social status of parents in achieving higher
positions by their children (Bartoszek 2003).

Findings

Nowadays, information has become one of the most desirable goods. Limitations in access to sources of
electronic information or lack of skills in using them, is considered to be a modern form of illiteracy. In the era
of development of electronic types of communication and flexible types of employment, the place of residence
loses its importance. Thanks mainly to the wide-spread access to the Internet and its increasing capacity,
peripheral location has ceased to be regarded as a barrier of development. We are dealing with the increasingly
widespread phenomenon of working at home and communicating with business partners using modern types of
electronic communications. Therefore, access to information is such an important aspect of social capital
building. If the residents are well informed, the information channel between them and the representatives of
authorities, social organizations, will not be disturbed and the process of social capital building will be
unobstructed. The level of social trust will increase, the residents will broaden their knowledge of social
organizations and their activities. Access to information will make it easier for residents to be involved in joint
initiatives and their level of interest in the local community affairs will increase. The importance of getting
access to information resources in the process of social capital building was highlighted by James Coleman, who
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states that information is a part of an action, and in this connection the ability to access information, as a
component of social relationships, is an important form of social capital. (Coleman, 1988, p. 104-108)

The research has shown that the vast majority of inhabitants of five districts of Podkarpackie Province is
interested in what is happening in their local community. The level of that interest was varied. More than sixteen
percent of respondents said that they were very much interested in affairs concerning their place of residence
(16.8%). Nearly two thirds defined the level of their interest as medium, stating that they are a bit interested in
those affairs (62.1%). Every fifth respondent is to a limited degree or not at all interested in what is happening in
their village or town (15.1% are rather uninterested in affairs concerning their place of residence, 4.4% are not
interested in them at all).

The level of interest in local community affairs was different due to the place of residence, i.e. the district in
which the respondents lived. The highest level of interest was observed in Przemys$l and Rzeszow districts. In
these two districts the highest response rate "I am very much interested in affairs concerning my place of
residence" was recorded. The lowest level of interest was noted in the district of Ropczyce-S¢dziszow..

Chart 1. The level of interest in local community affairs by districts
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strzyzowski
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M Yes, | am very interested in this
M Yes, I'm interested in it a bit
B No, my local affairs are not interested in me
No, my local affairs are not interested in me at all
B | do not know

The level of interest in local community affairs also translates into conversations with other residents about
issues regarding their common locality (Table 1). More than half of respondents who often talk to others about
issues regarding their place of residence showed a high interest in what was happening in their locality (55.2%).
Seventy percent of respondents, who never talked to anyone about what was happening in their area, were
practically not interested in local affairs at all (70.6%). The Pearson's chi-squared test showed that there is a
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statistically significant relationship between the level of interest in local community affairs and conversations
with other inhabitants about their common place of residence.

For the surveyed residents of five districts, the value of Pearson's contingency coefficient was 0.612. This is a
very high strength of the relationship.

Table 1. Does the respondent talk with other people about town affairs? The level of interest in what is
happening in the local community (cross-table).

Tell me, please, if you are generally interested or not interested in what is happening in
your place of residence?

Do you talk with other persons

about your town’s affairs? Yes, | am very Yes, | am interested _ No, I'am not _ No, | am not
much interested in o - - interested in my interested in my

- in it, but just a bit , . , .
it. town’s affairs town’s affairs at all

Yes, very often 55,2 7,6 2,3 2,4

Yes, from time to time 35,8 61,4 16,2 59

Yes, but very seldom 6,2 26,7 48,7 21,2

No, | never talk about it 2,8 4,3 32,8 70,6

Total 100,0 100,0 100,0 100,0

An important element of communication between residents and local authorities is the transparency of activities
taken up by authorities and the awareness of the people’s ability to control the authorities. The respondents were
asked the following question: "Do you think that in your place of residence, people like you have the ability to
control the activities of municipal authorities or are they deprived of that opportunity?" The analysis has shown
that in opinion of residents, their ability to control the activities of authorities was rather low. More than one
third believed that their ability was medium (38.0%). Not many less respondents thought that their ability was
low or none (33.2%). Every fourth respondent pointed out that their ability to control the authorities was high or
very high.

Table 1. Residents’ ability to control activities of local authorities.

Residents’ ability of to control activities of local authorities %

Their abilities are very high 3,9
Their abilities are high 22,3
Their abilities are medium 38,0
Their abilities are low 19,6
They have no such abilities 13,6
| do not know, it is difficult to tell 2,7

As mentioned above, limited access to electronic sources of information or no skills in using them are currently
regarded as a modern form of illiteracy. Therefore, in the course of the research it was analyzed if the
respondents used electronic information sources in form of a computer, a tablet, or using the Internet and what
they used a computer or a tablet for.

More than three quarters of respondents use a computer or a tablet as a tool for work, playing games or
communication. The level of variation in the use of modern types of communication in form of a computer or a
tablet was different due to the respondents’ place of residence, i.e. the district. The highest level of using these
tools was observed in respondents from the districts of Strzyzéw and Ropczyce-Sedziszow. Slightly lower values
were obtained in Lubaczéw and Rzeszow districts, and the lowest ones in the district of Przemysl. A similar
trend can be observed with regard to using the Internet. Seven out of ten respondents use this type of
communication. As in the case of using a computer or a tablet, the level of Internet usage variability was
different due to the respondents’ place of residence, i.e. the district. The highest level of using this type of
communication was observed in the respondents from the district of Strzyzéw and Ropczyce-Sedziszow.
Slightly lower values were obtained in the districts of Lubaczoéw and Rzeszow, and the lowest ones in the district
of Przemysl.
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Table 3. Using a computer / tablet by districts.

Use Do not use
strzyzowski 78,0 22,0
przemyski 64,1 35,9
rzeszowski 69,7 30,3
lubaczowski 68,7 31,3
ropczycko-sedziszowski 73,8 26,2
Total 70,7 29,3

Table 4. Using the Internet by districts.

Use Do not use
strzyzowski 77,2 22,8
przemyski 63,9 36,1
rzeszowski 70,8 29,2
lubaczowski 68,0 32,0
ropczycko-sedziszowski 75,0 25,0
Total 70,9 29,1

In the research, the ways of computer use in daily life were examined. More than half of respondents (51.9%)
check and send emails, forty-five percent of respondents use Facebook (45.6%) and browse the Internet websites
for entertainment purposes (45.3%). Nearly forty percent of respondents use computer in order to collect
materials for study or work (39.4%); a slightly lower percentage of respondents uses the online banking (38.7%),
acquires information from the websites of public institutions (38.2%), or buys products and services online in
Poland (38.1%). The lowest percentage of respondents buys products and services over the Internet from abroad
(10.9%), participates in Internet courses or trainings (14.0%) and takes part in Internet chat sessions (15.8%).

Table 5. Ways to use a computer.

Ways to use a computer Yes No
Checking and sending emails 51,9 48,1
Using the Facebook 45,6 54,4
Browsing Internet websites for entertainment purposes 453 54,7
Collecting materials for study or work 39,4 60,6
Using online banking 38,7 61,3
Acquisition of information from websites of public institutions 38,2 61,8
Buying products and services online in Poland 38,1 61,9
Listening to music or radio through the Internet 36,1 63,9
Phoning via the Internet (Voip, Skype) 33,0 67,0
Using communicators which make it possible to communicate with friends (communicators etc.) 28,3 71,7
Reading newspapers or books online 27,9 72,1
Downloading or completing official forms 25,7 74,3
Using other social portals 25,4 74,6
Booking tickets (e.g. train, bus, plane, cinema tickets, etc.) 24,9 75,1
Using the Internet and electronic mail at home for professional purposes 24,6 75,4
Downloading free music, films 24,3 75,7
Watching TV via the Internet 24,3 75,7
Looking for a job, sending job offers 20,3 79,7
Participation in discussion groups or forums 20,2 79,8
Participation in online auctions 20,2 79,8
Playing network games online 17,4 82,6
Downloading free software 17,0 83,0
Participation in chats 15,8 84,2
Participation in courses or trainings through the Internet 14,0 86,0

Buying products and services online from abroad 10,9 89,1
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An important element of human life in an open globalized society and at the same time openness to the "outside
world" and people living there is the knowledge of foreign languages. The most popular foreign language is
English. However, only sixteen percent of respondents are able to communicate freely in this language, while a
fifth of them (19.7%) are able to communicate. More than half of respondents (52.1%) do not speak English at
all. In the case of other languages, the level of their knowledge is even lower.

Table 6. The level of foreign language skills.

Level of foreign Quite well, I can Poor, but I can Very poor, | would | do not know the
language skills communicate freely communicate have problems with language at all
efficiently communication

English 16,0 19,7 12,2 52,1
German 57 16,6 18,0 59,7
French 0,4 2,7 4,1 92,8
Spanish 0,4 1,0 1,4 97,1
Italian 1,7 2,5 2,7 93,2
Russian 7,0 26,9 19,9 46,2

Results, Conclusions and Recommendations

Summarizing the presented results of the research, it can be stated that social capital and cultural capital are the
basic elements of building the model of a society which is open to knowledge and capable of lifelong learning.
The analyzed types of capital can provide the basis for stimulation of endogenous resources of local
communities. Social capital is a "lubricant” and at the same time a "binder" of grassroots activities and a
fundamental element of social development. Cultural capital is a resource for investing, stimulating and
encouraging the development of an individual.

Based on the conducted detailed analysis, it is possible to formulate some more general conclusions. Pearson's
chi-squared test showed that there is a statistically significant relationship between the level of interest in local
community affairs and conversations with other inhabitants of common place of residence. For the surveyed
residents of five districts, the value of the Pearson's contingency coefficient was 0.612. This is a very high
strength of the relationship.

More than three quarters of respondents use a computer or a tablet as a tool for work, playing games or
communication. The level of variation in the use of modern types of communication by means of a computer or
a tablet was different due to the respondents’ place of residence, i.e. the district. A similar trend can be observed
when using the Internet. Seven out of ten respondents use this type of communication. As in the case of using a
computer or a tablet, the level of Internet usage variability was different due to the respondents’ place of
residence, i.e. the district. In the research, the ways of computer use in daily life was examined. More than half
of respondents (51.9%) check and send emails, forty-five percent of respondents use Facebook (45.6%) and
browse the websites for entertainment purposes (45.3%). Nearly forty percent of respondents use computer in
order to collect materials for study or work (39.4%); a slightly lower percentage uses the online banking
(38.7%), acquires information from public institutions websites (38.2%), or buys products and services online in
Poland (38.1%). The lowest percentage of respondents buys products and services over the Internet from abroad
(10.9%), participates in Internet courses or trainings (14.0%) and takes part in online chat sessions (15.8%).

The surveyed residents feature a very low level of foreign languages skills. English is the most popular foreign
language. However, only sixteen percent of respondents are able to communicate freely in this language. Every
fifth respondent (19.7%) is able to communicate. More than half of the respondents (52.1%) do not speak
English at all. In the case of other languages, the level of their knowledge is even lower. It should be emphasized
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that the factor that differentiated foreign language skills was the age of respondents. English, French, Spanish or

Italian is mainly the domain of young people. The older the age group, the better the knowledge of Russian
language.
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Abstract

The aim of this study is to analyse the effects of multi-learning environments on student attitudes in social studies
courses.The study also deals with the student views about social studies courses which are delivered through multi —learning
environments. The study has both qualitative and quantitative research questions to achieve these goals. The quantitative
research question of the study is as follows: “Do pre- and post-test scores of the experimental and control group students
significantly vary?”. The qualitative research question is as follows: “what are the views of the students about the social
studies courses which are delivered through multi-learning environments?”. The study was designed as a sequential
explanatory research, which is part of mixed research methods. In the sequential explanatory design the first part is
qualitative implementation. Then the qualitative part is constructed based on the findings obtained from the quantitative data.
The participants of the study were the fifth-grade students attending two sections of a public secondary school in Afyon.
Their pre-test scores did not significantly vary. The quantitative data obtained were analysed using percentage, frequency, the
Mann Whitney U test and the Wilcoxon signed-rank test. The findings showed that there was no statistically significant
differences between pre-test attitude scores of experimental students and those of control students. The pre-test attitude scores
of both groups were found to be “high”. The post-scores of the participants showed that social studies courses which were
delivered through multi-learning environments positively influenced students’ attitudes towards socials studies courses. This
effect was found to be statistically insignificant. The qualitative findings showed that more than the half of the participants
reported that social studies courses which were delivered through multi-learning environments positively affected their
interest in the courses. It was also found that the participants liked social studies courses which were delivered through
multilearning environments and that the most interesting part of the courses for them was the use of animations.

Keywords: Multi-Learning Environments, Student attitudes, Social studies

Introduction

Advances in knowledge accumulation have caused many changes in different fields. One of such fields is
education in that formal edcuation became an indispensible part of societies. Formal education is delivered in a
special setting using pre-established educational program (Fidan, 2012). On the other hand, formal education has
both advantages and disadvantages. One of such disadvantages is that artificial settings needed for delivering
formal education (i.e., school, courses) present information about events and situations in an isolated way which
may make it difficult to construct knowledge in a desired manner.

Given that some real world events are difficult or impossible to repeat in classrooms students may not clearly
understand the related facts and concepts. For instance, in classrooms it is not possible to observe the natural
occurence of mountains or valleys. Therefore, such events that cannot be observed in classrooms are explained
verbally by teachers to students. Such an effort may cause incomplete learning of the facts or misconceptions by
students. The study by Demirkaya & Karacan (2016) showed that giving only definitions of the concepts
involved in the social studies textbook is not enough to have a good understanding of these concepts by the
students. In order to avoid such undesired teaching approaches both in concept teaching and skill and attitude
teaching there should be various learning and teaching materials that appeal to more than one senses of students.
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It is well-known that materials are essential elements of Iearnlng environment and they stimulate the senses of
students and therefore, make them active participants of learning environments. One of such materials are
multimedia materials. In a study which analysed the recall levels among students about the previous learning it is
concluded that students recall 10% of what they read, 20% of what they heard, 30% of what they say, 50% of
what they both saw and heard, 70% of what they said and 90% of what they both did and said (Yalin, 2015).
Therefore, it is safe to argue that a learning and teaching process which is based on multimedia approach can
increase the recall levels of students. Dagdemir & Doymus (2013) analysed the effects of animations, which are
seen as part of multimedia materials, on recall levels and concluded that the experiment group which taught the
course through animations retained learning for much longer period in contrast to the control group.

Akkoyunlu & Yilmaz (2005) defined multimedia based education approach as the use of a combination of
materials which contain both audio and visual elements and stimulate individuals’ senses such as movies and
animations. Multimedia based learning environments are much more joyful for students. In addition such
environments have positive effects on student achievement. For instance, Arkiin (2007) found that 92% of the
students participated in the study considered multimedia materials as contributing to make the learning
environment much more joyful. In the study by Yilmaz (2012) it was concluded that those students who were
taught through multimedia materials were much more successfull than control subjects. In Yiinkiil & Oguz-Er
(2014)’s study found that multimedia educational software has positive effects on student interest. The other
studies concerning the effects of multimedia materials found that such materials increase students’ achievement
(Altimisik, 2001; Biilbiil, 2009; Sezgin, 2009; Tas¢1 & Soran, 2008; Yesiltas, 2010) and positive student attitudes
towards the courses (Yesiltas, 2010; Yiinkiil & Oguz-Er, 2014)

It is well-known that learning environment should be designed to have effective learning and active student
participation. One of the ways to achieve it is to employ a multimedia based approach. This study deals with the
effects of multimedia based teaching in social studies course on the student attitudes towards the course.

Aim

The aim of the study is to analyse the effects of multimedia based teaching in social studies course on the student
attitudes towards the course. It also attempts to reveal the views of students regarding the effects of multimedia
based teaching in social studies course on the student attitudes towards the course.

Problem statement
In parallel to this aim the study attempts to answer the following research question: What are the effects of
multimedia based teaching in social studies course on the student attitudes towards the course?

Sub research questions
Based on the major research problem given above the study has also the following sub research questions:
v Is there a statistically significant difference between experiment and control groups in terms of their
pre-test attitude scores?
v' s there a statistically significant difference between experiment and control groups in terms of their
post-test attitude scores?
v' s there a statistically significant difference between experiment and control groups in terms of their
pre- and post-test attitude scores?
v" What are the views of the participants about the multimedia-based teaching approach in social studies
course?
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Method

Study design

This study is designed as an eclectic study. This approach was adopted in the study due to the fact it makes it
possible to better understand the topic of the study (Creswell & Garrett, 2008: 322) and it has many advantages
in contrast to using a single method (Johnson & Onwuegbuzie, 2004). Eclectic method has many sub-categories.
In the study explatory sequential category of the eclectic method was used. This design is mostly used to
describe and interpret those results which are interesting and extraordinary (Morse, 1991) or are very significant
(Plano Clark & Creswell, 2008). This design is consisted of several steps. In the first step quantitative data are
collected and analysed. Next qualitative data are gathered and analysed. Then the quantitative data collected are
discussed based on the qualitative data. Therefore the quantitative data are reviewed using the qualitative data to
account for significant, extraordinary or interesting results (Creswell & Plano Clark, 2014).

In the quantitative part of the study the study was designed as “pre-post-test matched control-experiment groups”
which is part of semi-experimental desings to observe the effects of multimedia approach on student attitudes
(Biyiikoztiirk, Cakmak, Akgilin, Karadeniz & Demirel, 2013). In the qualitative part of the study structured
interview forms are employed to determine the views of the participants about multimedia approach.

Participants

The participants of the study were the fifth grade students attending two different braches at Hoca Ahmet Yesevi
Secondary School in Afyon Karahisar during the fall semester of the school year 2016-2017. Those participated
in the quantificational part of the study were identified through the conventional sampling technique. This
sampling technique makes it possible to sample those who are available and easy to access (Aziz, 2013). The
participants voluntarily took part in the study. To determine the participants who would take part in the
qualitative part of the study the maximum sampling technique was employed (Yildirim & Simsek, 2013).

The number of the students in the experiment and control groups was equal, each 48. However, due to several
reasons such as absenteeism or class changes pre-test was administered to 46 students in 5/A and to 42 students
in 5/E.

Table 1. Gender based distribution of the participants

Groups class 5/A class 5/E
Gender
f % f %
Female 17 40 21 50
Male 29 60 21 50
Total 46 100 42 100

As can be seen in table 1 in 5-A there were a total of 46 students of whom 17 female and 29 male. There were 42
students in 5-E where equal of number of female and male students. Based on the pre-test attitude test scores the
class of 5/A was designated as the experiment group and the class of 5/E as the control group.

Data collection tools

In order to collect quantificational data a data collection tool with two sections was employed. Its first section
included items about the demographical characteristics of the participants. The second part included the scale for
attitudes towards social studies course.

Scale for attitudes towards social studies course: In order to determine the participants’ attitudes towards
social studies course the scale for attitudes towards social studies course developed by Demir & Akengin (2010)
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was employed. The Kaiser Meyer Olkin value of the scale was found to be 0.906 and its Bartlett test value was
found to be significant at 0,001 level. The original analyses included a total of 72 items. Following the analysis
it was found that 46 items had a factor load value under 0.50 and these items were excluded from the scale.
Therefore, the scale is consisted of 26 items of which 11 were positively stated and 15 negatively stated. The
Cronbach alpha internal consistency coefficient of the scale is 0,93. Its Spearman Brown internal consistency
coefficient of the scale is 0,93 and its Guttman internal consistency coefficient of the scale is 0.93. internal
consistency coefficient of the scale as a whole and of its sub-dimensions indicate that the scale is a reliable tool
and all items in the sclae have good level of discrimination. The responses to the items are given using a 5-point
Likert scale: “1: completely disagree” and “5: completely agree”. Negative statements in the scale are scored in a
reverse order. Higher scores from the scale indicate positive student attitudes towards social studies course
(Demir &Akengin, 2010).

In the study the scale was also reviewed by field specialists. As a result of the feedbacks by them one of
the items, item 14, (I like to listen to historical stories.) was also excluded from the scale due to the fact that it
violated the content validity. Because the units covered in the course during the study were all about the
geographical regions and were not concerned with historical events and topics. Following this modification on
the scale a reliability analysis was carried out. The results of the analysis showed that the Cronbach Alpha
internal consistency coefficient of the scale was found to be 0,91. Tekindal (2009: 62) argued that the scores
related to the internal consistency coefficient refer to the followings: between 0.60 and 0.65 undesired, between
0.65 and 0.70 acceptable at minimum level, between 0.70 and 0.80 quite good, between 0.80 and 0.90 very good
and between 0.90 and 100 excellent. Therefore, it can be stated that the scale used in the study is an excellent
and reliable tool (o =0,91).

Interview forms: Interview forms were employed to collect qualitative data. Structured interviews are very
similar to “fixed format survey interviews” described by Rubin (1983) in terms of content and method (cited in
Yildirim & Simsek, 2013: 148-149). In order to develop an interview form first the related studies were reviewed
(Akbulut, 2013; Arkiin, 2007; Kan, 2012; Kunduz, 2013; Ibili, 2013; Yarar, 2010). Then based on these review
an item pool was developed. The items were designed to uncover the views of students concerning the use of
multimedia materials in social studies. The interview form was reviewed by four specialists. Two of them were
specialists in educational sciences, one in computer teaching and technology and the other one in Turkish
language education and in social studies education. Based on the feedbacks by the specialists the interview form
was finalized.

Teaching materials employed in the experiment and control groups

1. Teaching materials employed in the experiment group

v' Teaching materials used in the experiment group were identified based on a review of literature.

v Various audio-visual materials (animations, videos, maps, photographs, pictures) were used which were
accessed through educational websites such as Vitamin and Morps that were developed based on the
premises of the social studies education programs.

v' Some of the audio-visual materials were recorded from original studies as digital materials and the
others were used online in the learning and teaching process.

2. Teaching materials employed in the control group
v In the control group textbook, guides and study sheets were employed.
v" The same study sheets were used in both groups.
v" The same topics and concepts were taught in both groups.
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Data analysis

1. Quantificational data analysis
The normality analysis was carried on the scores of the participants from the scale of social studies course
attitudes and the results showed that the scores did not have a normal distribution. Therefore, the scores of the
participants were analysed using the non-parametric tests. The Mann Whitney U-test was employed to analyse
the pre-test attitude scores of both experiment and control groups and to compare their scores. Comparisons of
pre- and post-test attitude scores of both groups were made using the Wilcoxon signed rank test (Biiyiikoztiirk,
2012; Can, 2013).

2. Qualificational data analysis
The qualitative data collected through structures interviews were analysed using the content analysis.
The content analysis used in the study involved the following four steps:
1- Data coding,
2- Identifying the themes,
3- Organization of codes and themes,
4- Description of the findings (Yildirim ve Simsek, 2013:259-260).

Findings
Discussion of quantitative findings
The Mann-Whitney U-test was employed to analyse the pre-test attitude test scores of the experiment and control

groups. The results of the test are given in Table 2 as follows:

Table 2. Results of the Mann-Whitney U-test about pre-test attitude scores of the groups

Groups N Mean rank Total rank U p
Experiment 44 41,57 1829
789 ,813
Control 37 40,32 1492

Table 2 indicates that pre-test attitution scores of the experiment group (41,57) is higher than that of the control
group (40,32). However, this difference is found not to be statistically significant (U=789, p>0.05). The Mann
Whitney U-test was also used to response the following research question: Is there a statistically significant
difference between experiment and control groups in terms of their post-test attitude scores? Table 2 presents the
results of Mann Whitney U-test.

Table 3. Results of Mann Whitney U-test about post-test attitude scores of the groups

Groups N Mean rank Total rank U P
Experiment group 44 43,56 1917 702 286
Control group 37 37,96 1405

Table 3 shows that the post-test attitude scores of the experiment group is much higher than those of the control
group. However, this difference is found not to be statistically significant (U=702, p>0.05).

As stated earlier the comparisons of pre- and post-test attitude scores of both groups were made using the
Wilcoxon signed rank test. Table 4 shows the results of the analysis.
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Table 4. Results of the Wilcoxon 5|gned rank test concerning the comparisons of pre- and
post-test attitude scores of both groups

Groups Post- and pre-test N Mean rank  Total rank Z P
Negative rank 18 19,97 360
Experiment 4 itive rank 25 23,46 587 1371 170
group
Equal 1 - -
Negative rank 18 16,58 299
Control Positive rank 17 19,50 332 271 787
group
Equal 2 - -

Table 4 indicates that concerning the experiment group’s pre- and post-test attitude scores positive ranks are
much higher. However, this difference is found not to be statistically significant (z=-1,371, p>0.05). Therefore, it
is safe to argue that multimedia based social studies course has positive effects on the attitudes of the students
towards the course, but this effect is not statistically significant.

Concerning the control group’s pre- and post-test attitude scores positive ranks are much higher. However, this
difference is found not to be statistically significant. Therefore, it can be argued that traditional approach does
not have a significant effect on the attitudes of students towards the course.

Discussion of qualitative findings
The responses to the interview items were analysed using the descriptive statistics. Table 5 indicates the results

of the statistics regarding their responses to the first item. This analysis identified the common codes and themes
in this regard.

First interview item: What are the points that you liked or found interesting in the social studies course that was
taught for six weeks? Why?

Table 5. Descriptive statistics regarding the student views about interesting and
good points about multimedia based social studies course

Themes Codes f
Animations 19

Maps 5

About materials Pictures/Photographs 4
Interactive board 1

Total 29

Lectures/course delivery 12

Demonstration technique 5

Teaching methods  Question-response/ discussion 3
and techniques Brainstorming technique 1
Total 21

Teaching Entertaining 14
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characteristics Informatlve/productlve 5

Total 19

Teacher Communication between )
characteristics students and teachers

Total 71

As can be seen in table 5 the content analysis related to the first interview item produced a total of 71 codes.
These codes are categorized under four themes: materials (29), teaching methods and techniques (21), teaching
characteristics (19) and teacher characteristics (2).Among the themes the materials involve the highest number of
codes. The most liked materials are found to be animations, maps, pictures/photographs and interactive boards.

The following statements show the views of the students about these materials. It is seen that a single statement
includes more than one code.

S 24: “T liked everything that we were taught for six weeks. Because each topic was very nice and interesting.
For instance, pictures, videos (animations), and expressions.”

S 3: “I liked the videos (animations), pictures, animations and maps; because they were all entertaining and our
teacher explained them very nice.”

S 16: “T liked animations most; because they are both joyful and informative ...”

S 22: “T liked the pictures. Animations were interesting.”

These direct quotations indicate that the students most liked the following materials: animations, maps,
pictures/photographs and interactive boards.

Table 5 also shows that the theme of teaching methods and techniques is the second theme in terms of having
higher number of codes. Therefore, it can be argued that the participants also liked or found interesting teaching
methods and techniques in the social studies course which was delivered using a multimedia approach. The
codes included in this theme is as follows: lectures/delivery of the course (12), demonstration (5), question-
answer sessions/discussion (3) and brainstorming technique (1). The participants seemed not to know the
difference between question-answer technique and discussions. Therefore, it is hard to make a distinction
concerning their responses to them. As a result these two were grouped under a single code. The brainstorming
technique was given as a response by only one student.

The following statements show the views of the students about this theme. It is seen that a single statement
includes more than one code.

S 11: “I liked most watching videos and animations from EBA.”

S 40: “T liked most lectures and watching animations; these were very beatiful.”

S 31: “Our teacher taught the topics very nice using pictures and watching animations.”

It is seen that the participants mostly liked lectures and animations which were used in the courses.

S 4: “The things I liked most were lectures and questions the teacher asked.”

S 25: “I liked that the courses were very productive and that the teacher asked several questions to us.”

As can be seen in table 5 the third theme is about teaching characteristics. It is possible to argue that the
participants liked some characteristics of teaching in the course. This theme included two codes: entertaining
(14) and productive (5). The participants mostly liked that the courses are entertaining. They also liked that their
courses were productive.

The following statements show the views of the students about this theme. It is seen that a single statement
includes more than one code.
S 25: 1 liked that the courses were productive and the teacher asked various questions to us.
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S 13: 1 liked that the courses were nice and productlve.

S 24: | liked everything that we were taught for six weeks. The reason was that each topic was interesting, for
instance, pictures, videos, lectures, etc.

S 39: 1 liked that the courses were productive. There were animations.

In short, the participants liked the entertaining and productive courses which were based on a multimedia
approach.

Table 5 shows that the last theme is about teacher characteristics. It means that the participants liked some
characteristics of their teachers. This theme has one code, teacher-student communication. The following
statements show the views of the students about this theme.

S 1: “Lecturing style of teacher, interesting videos and kindness of the teacher. | liked that the animations were
entertaining and interesting.”

Second interview item: What are the points that you did not like or found uninteresting in the social studies
course that was taught for six weeks? Why?

This items sought to identify the negative views of the participants regarding the social studies courses based on
a multimedia approach. Table 6 indicates the results of the descriptive statistics regarding their responses to the
second item. This analysis identified the common codes and themes in this regard.

Table 6. Descriptive statistics regarding the students’ negative views about
multimedia based social studies course

Themes Codes f
Learning environment Noise 7
Maps 2

Teaching materials Pictures/photographs 1
Total 3

Total 10

As can be seen from table 6 some of the students had negative views about the course, but more than half of
them stated that they had no negative view about it. The following quotations show such responses of the
participants:

S 24: “There was nothing | disliked in the course. Because everything that the teacher taught and showed us was
very nice.”

S 7: “Nothing, because everyting was very joyful.”

S 16: “I liked everything. I did not dislike anything; because the teacher made us liked everything in the course.”
S 25: “There was nothing I disliked in the course.”

S 26: “I liked everything; because the teacher taught the course very nice.”

S 3: “There was nothing I disliked; because everthing was beautiful.”

Therefore, it can be stated that some students disliked anything in the social studies course which employed a
multimedia approach.

On the other hand, Table 6 shows that there are ten codes which were found by the participants to be negative in
the social studies course which employed a multimedia approach. These negative views are grouped under two
themes: “learning environment” and “materials”. Negative student views concerning learning environment is
coded as noise which was expressed by seven participants. It seems that these seven participants regarded the
noise occurred during the course delivery. The following quotations show such student views.



3" INTERNATIONAL CONFERENCE ON LIFELONG EDUCATION AND LEADERSHIP FOR ALL
ICLEL 2017 / September 12-14, 2017 / Polytechnic Institute of Porto, Porto - PORTUGAL

@LEL

INTEI!HAI'IIIN-‘LCDHFEEENCE oM
hlP

S 1: “I could not understand anything due to the noise in the classroom.”

S 8: “My friends shouted at the class so the teacher had difficulty in delivering the course.”

S 27: “Those who were talking during the course.”

S 4: “The teacher could not manage to make my peers not talking during the course delivery... I could not hear
what he said.”

S 13: I disliked that my friends talked so much in the course.”

The participants reported that the classroom was very noisy due to excessive talk by the students and it made
them uncomfortable.

As can be seen in table 6 the other disliked point was about materials used in the course. the theme of materials
included two codes, each was expressed by three participants. One of such materials was maps. The following
direct quotations show such views about maps:

S 6: Maps; because for me maps are boring.

S 17: 1 found the maps used in the course uninteresting.

Within the theme of materials another code is pictures/photographs. It was reported by one participant who
stated that he disliked pictures/photographs without giving any reason. In general the participants disliked the
noise occurred in the classroom during the courses. In addition, two students reported that they disliked maps
while one student disliked pictures/photographs.

Third interview item: Did the social studies course that you have taken for six weeks change your interest
towards the course? How?

Table 7 indicates the results of the descriptive statistics regarding the responses of the participants to the third
item. This analysis identified the common codes and themes in this regard.

Table 7. Descriptive statistics regarding the students’ views about the effects of the
multimedia based social studies course on their interest

Themes Codes f
_ _ Lectures 10
Effective Iea.r ning Better understanding/learning 9
and teaching
Total 19
) Entertaining 9
Teachlrlg. Motivation increase 10
Yes characteristics
Total 19
Animations 3
Pictures 1
Materials
Maps 1
Total 5
No No effect 6
Total 49

As can be seen in table 7 more than half of the participants reported that the course increased their interest in the
social studies course. On the other hand, six students reported that the course did not lead to any change in their
interest towards the course.
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Table 7 shows that the reasons for changing student attltudes and interest due to taking a social studies course
based multimedia approach are grouped under three themes. These three themes were reported by 43
participants. Of these codes nineteen students mentioned the theme of “effective teaching and learning”, another
nineteen the theme of “teaching characteristics” and five the theme of “materials”.

The theme of “effective teaching and learning” included two codes: lectures and better learning/understanding.
Lectures were most frequently mentioned by the participants. The following direct quotations exemplify these
codes:

S 12: “Yes. The teacher explained the topics very good. He showed us animations, videos, pictures....”

S 4: “Yes. Lectures were very nice and animations were not boring.”

S 3: “Yes, I begin to like the social studies course more. The teacher gave the lecture very nice that increased my
interest in the course.”

S 10: “Yes. I used to like the social studies course, now I like it more. It is due to my teacher’s effort.”

Therefore, it can be stated that delivering the social studies course based on multimedia approach increased
student interest towards the course.

S 24: Yes. | got much more information about the topics in contrat to previous courses and the topics were
explained in a well manner.

S 21: Yes, | better learned the topics.

S 20: Yes. | could better learn the topics.

It is possible to argue that multimedia based teaching made it possible for students to better learn and understand
the topics, which increased their interest in the social studies course.

As can be seen in table 7 the other theme is “teaching characteristics”. This theme also includes two codes:
entertaining and motivating. These codes seem to positively increase student interest. Of these codes motivating
feature of the course was much more mentioned by the participants (n=10). The other factor in increasing student
factor is the fact that the multimedia based course was found to be entertaining by the participants (n=9). The
following statements show the views of the students about these codes, motivating and entertaining. It is seen
that a single statement includes more than one code.

S 11: “Yes, the course was very nice. Now the social studies course is a part of my life.”

S 16: “It caused a change; because the course was very entertaining. I begin to like the course.”

S 38: “Yes. Now I like the social studies course more.”

S 18: “Yes; lecturing was entertaining.”

S 23: “Yes, the courses were very entertaining.”

S 35: “Yes; I had fun in the courses.”

It seems that the participants perceived the multimedia social studies course as entertaining and motivating
which increased the student interest towards the course.

Table 7 shows that the third theme is “materials”. Therefore, one of the factors which increased the student
interest towards the course is the materials used in the course. The theme of materials is composed of three
codes: animations (n=3), pictures/photographs (n=1) and maps (n=1). It is seen that more students regarded
animations as a factor in their increased interest towards the course. It is followed by pictures/photographs and
maps. The following quotations exemplify the views of the participants about these materials used in the course
S 34: “Yes, it changed my interest positively. Because there were much better activities in the course.
Animations were very interesting.”

S 4: “Yes. Lectures were very nice and animations were not boring.”

S 12: “Yes. The teacher told every topic very nice. He showed us animations, videos and pictures.”

S 26: “Yes, it was very beautiful. There were maps and different topics in the course.”
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It is seen that three materials, namely animations, pictures/photographs and maps, used in the course were
concerned to be a factor in improved interest of the participants concerning the course.

Six participants reported that the multimedia based social studies course did not change their interest towards the
course. The following quotations exemplify the views of the participants about it;

S 7: “Nothing changed. The course was and is entertaining.”

S 6: “No, there is no change in my interest towards the course.”

S 14: “No. I liked the course before this specific one.”

Some students reported that they liked the course before the multimedia based version of social studies course.
Some others stated that the multimedia based course did not change their interest towards the course without
giving any explanation.

Discussion of Findings and Conclusions

Pre-test attitude score analysis indicated that there is no significant difference between the experiment (101,6)
and control groups (102,5). In other words the groups had similar and high attitude scores before the
implementation. Post-test analysis on their attitude scores also showed that both groups had higher attitude
Scores.

Although the attitude scores of the experiment groups increased following the implementation, this did not lead a
statistically significant difference between the groups. Therefore, it can be stated that the use of a multimedia
approach in the social studies courses did not cause a positive significant increase in the attitudes of the
participants in the experiment group. However, the multimedia appraoch produced much more positive increase
in the attitudes of the participants in the experiment group.

In the structured interviews it is found that the participants disliked the noise occurred in the classroom during
the multimedia activities. Such a negative view may affect the attitudes of the students towards the course.
Tabancal1 (2008) argued that noise is a factor which makes individuals uncomfortable, distracts their attention
and affects their physical and mental health in a negative way. There were also other students who disliked maps
and photographs. Yalin (2015) stated that each students has its own learning style and therefore, they cannot
benefit from the learning environment presented at equal levels. Some students better learn through reading the
materials, the others through seeing or hearing it. Some of them may prefer two of these modes simultaneously.
Therefore, it can be suggested that individual preferences of some participants may not fit to the multimedia
based educational approach and that such a situation may limit the effects of the multimedia based educational
approach on student interest.

This finding of the study is consistent with previous findings. For instance, Akbulut (2013) analysed the effects
of computer-assisted multimedia approach on the ninth grade students. Similar to the current findings, the
students in the experiment and control groups had similar levels of attitude scores both in pre- and post-test. The
authors argued that the reason for not having a statistically different post-test attitude scores between the groups
is their similar and higher pre-test attitude scores. In addition, they suggested that a six-week implementation is
not enough to change the students’ established perceptions about education. Bayturan (2011) analysed the effects
of the computer-assisted multimedia education on the student achievement, attitudes and self-efficacy
perceptions. No statistically significant difference was found between the experiment group and control group in
terms of attitudes. Balkan (2013) investigated the effects of the multimedia based computer presentations on the
attitudes of the participants towards the mathematics course. It was concluded that the multimedia based
approach did not have a visible effect on the student attitudes. Another study of which the findings are
consistent with the current findings was carried out by Cener (2011). It dealt with the effects of the multimedia
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based computer presentations in the social studles course on the student attitudes and gains. It was found that the
multimedia based presentations did not have a significant effect on the student attitudes. A study by Altinisik
(2001) also concluded that the multimedia based approach employed in the social studies course did not have a
significant effect on the student attitudes. The reasons for this were given as short implementation period,
unfamiliar learning environment for students and the attitudes of the teachers towards the presentations.

There are also some studies of which the findings are not consistent with the current findings. Inan (2015)
analysed the effects of the computer-assisted multimedia presentations on student achievement and attitudes. It
was found that the computer-assisted multimedia presentations produced very significant changes in student
attitudes in contrast to traditional learning environment. Beydogan & Hayran (2015) dealt with the effects of
multimedia-based teaching in social studies courses on concept learning and student attitudes. It is concluded
that the multimedia-based teaching in social studies courses has significant effects of student attitudes towards
the course. Oziipekge (2015) also found similar results among high school students.

In the current study it is found that although the multimedia based teaching made no significant effects of student
attitudes, the attitude scores of the experiment group were higher than those of the control group. This finding is
consistent with previous findings given above. It is also found that nearly all participants reported that their
interest in the course increased following the implementation of the multimedia based teaching. For instance, a
student reported: “ My interest has increased. Because we made better activities in the course. (Particularly)
animations were very interesting.” Another student reported: “A change occurred. The courses were very joyful.
I begin to like the social studies courses”. Another student reported: “Yes, a positive change occured. Lectures
was very nice and animations were not boring.”. The reasons for positive changes can be given as follows: the
multimedia based teaching makes it possible to better understand the topics, produces much more entertaining
and motivating course, and the use of such materials as animations, pictures, maps. Multimedia based learning
environment also improved the attitudes of the teacher towards lecturing styles, methods and techniques. The
students prefered to be taught the social studies topics through a multimedia based approach. The things they
liked most include animations, lecturing style (method, techniques and materials), maps, demonstartions,
pictures/photographs and question-answer/discussion activities. The students were asked to make a comparison
between their prior experience of social studies courses and the multimedia based teaching. More than half of the
students reported than the multimedia based teaching is much better.

However, three students reported that both the multimedia based teaching and traditional teaching method are
good. There were also three students who stated that tradition approach is much better. Although the
implementation positively affected the views of the students about the multimedia based teaching in the social
studies courses, there were six student whose attitude was not positively affected by the implementation.

There is no consensus about the effects of the multimedia based teaching on student attitudes. Some findings
suggest that the multimedia based teaching has significant positive effects on student attitudes, but there are also
other findings the multimedia based teaching does not have any significant effect on student attitudes. The latter
group of findings may be resulted from short-periods of implementation, students’ prior attitudes, different
participant groups (in terms of age, and other variables) and physical conditions of the classrooms.
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Abstract

Research has shown the advantages of interaction and dialogue-based teaching in classrooms. However, in Spain, it is still
only used in a minority of cases. The purpose of this paper is to investigate the state of interaction as a teaching-learning
method in Higher Education. An exploratory study was carried out based on fifty in-depth interviews with students from all
fields of knowledge from two Spanish universities. The results show that the usual teaching methods in Spanish universities
are expository in nature, whereas teaching-learning through interaction takes place only sporadically. It can be concluded that
there is an urgent need to introduce interaction-based teaching-learning practices in Spanish universities: students demand a
methodological change, and those who have had some interactive experiences stated that they thoroughly enjoyed them, were
more involved in their studies, further deepened their learning, and obtained better results.

Keywords: Learning interaction, University teaching, educational debate, oral language.

Introduction

One of the most important aspects of teaching is the communicative interaction that takes place in the classroom,
as this is where student-student and student-teacher communication is promoted and a complex network of
exchanges can be produced. However, teaching-learning practices through interaction are not predominant at the
different levels of the education system (Gillies, 2014).

It is a major challenge to shift from a one-directional communicative model, in which the teacher is the custodian
of knowledge and whose job it is to inform, to proposing a change in the teaching role that requires the teacher to
‘create pedagogical situations that promote a construction of shared meanings among all class participants' (De
Longhi, Ferreyra and Peme, 2012: 179). In an interactive class, verbal language is used to submit content for
consideration by all involved, exchange meanings, ask questions, present arguments, discuss arguments, clarify
misunderstandings, and so on. In so doing, knowledge is transformed and better internalised, since interaction
occurs between the various concepts previously held by students, the new issues to be learnt, and the teacher’s
knowledge (Wells, 1999, Ashwin, 2012, Tlhoaele, Hofman and Winnips, 2014). By working in this way, the
teacher is able to monitor students’ learning, identify errors or knowledge gaps, and evaluate the overall progress
of the class. In addition, students can communicate, propose and negotiate meanings, and develop higher
cognitive processes (Mercer and Howe, 2012, Skidmore and Murakami, 2012, Longhi, Ferreyra and Peme, 2012,
Teo, 2013). This process similarly occurs through language, when students interact with each other. The
interaction between peers, inside or outside the classroom, is also an important element for learning and for
psychosocial and cognitive development (Nicol and Boyle, 2003, Wells and Arauz, 2006, Camila, Mercuri and
Da Silva, 2011). In this context, research has shown that the more interaction between the agents that make up
the classroom, the more opportunities arise for thinking, participation, motivation, satisfaction and learning
(Mercer and Howe, 2012; Gillies, 2014; Richardson and Radloff, 2014; Tlhoaele, Hofman and Winnips, 2014,
Yannuzzi and Martin, 2014). It is therefore necessary to propose the use of interactive teaching practices in the
field of higher education.

Academic output on interactive teaching practices has grown significantly in recent years, but is still very scarce
in the context of university teaching and learning (Ashwin, 2012, Richardson and Radloff, 2014). However,
some evidence on the matter already exists at both international and national level.
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The study by De Longhi, Ferreyra and Peme (2012: 184-188) in Argentina, in which they analysed the
communicative interactions used by different lecturers in science classes, has helped to identify four main types
of dialogic circuits:

1. Content transfer flow: this is a traditional expository class in which the teacher initiates the teaching
process and transmits closed knowledge to students, without leaving room for any questions, either
from students, or allowing the knowledge presented to be questioned, using a logic defined beforehand.
In this model, the teacher imposes a sequence of contents (conceptual or procedural) on the students,
without awaiting their responses. The only return expected is a reproduction of that very transmitted
knowledge, which should occur—most desirably—at the time of the examination.

2. Open presentation: these are classes in which the teacher initiates the process and checks students’
knowledge of a given topic, in order to monitor the areas (concepts or processes) they are familiar with,
regardless of whether or not they had been previously seen in class. The teacher usually introduces new
content and asks related questions to analyse if the students understood it as it was being presented.
Students respond to these requests by conveying what they already know or what they can interpret and
make explicit at that moment, always with an evaluation purpose in mind. Finally, the teacher
immediately assesses the answers, provides the correct ones, sometimes ignoring the incorrect ones, and
legitimises the appropriate answer to the question.

3. Controlled dialogue: the teacher initiates the process, and checks the knowledge students have about a
given topic in order to find out their ideas regarding the subject to be taught. The teacher puts strategies
in place so that students can express them verbally and encourages the participation of the whole class.
They make statements or ask questions that elicit a range of opinions from the group. The students
respond using their previously-held ideas, that is to say, they put into words their experiences and
representations on the subject from their everyday knowledge, or those seen in previous stages of
schooling. The teacher gathers these answers, gives them some perspective and relocates these
contributions in the context of the questions asked and the development of the issue at hand. In this
way, information is gathered in order to subsequently provide an integrated, re-elaborated version that
goes beyond the one given by each of the students. In these cases, the teacher does not make an
exhaustive assessment of the students’ contributions or question the logic behind these interventions.
This involves that the teacher's knowledge is the reference point against which the content to be learned
will be monitored.

4. Dialogical inquiry guided by the teacher: the teacher holds all students' contributions to be valid and
worth being included in the thread of the topic under study, and uses them as a basis to work from.
They are grouped according to their characteristics and elicit their analysis by the group. This allows the
teacher to encourage students to investigate the understanding of what is being expressed, or to present
alternatives that generate conflict, lead to review the activity performed or raise a problem or task to
solve, or questions to give rise to hypotheses and/or justifications. Students, on their part, not only
express their knowledge, but also give their own interpretation and understanding of it, sharing their
opinions and constructing hypotheses. However, as in the previous cases, questions from students are
rare in this type of dialogue; when questions are asked, they are intended to request clarification,
confirm their ideas or request more details about the assigned topic. The purpose of this communicative
proposal is for students to begin a process whereby they become aware of the answers they are
developing during the pedagogical dialogue and to reinterpret them in the situations that the teacher
proposes through new, successive questions. Unlike the previous case, not only do situations arise for
students to express their ideas, but also to return to them, explore them and generate successive
corrections, which give the teacher the opportunity to introduce new content to the class.
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These identified dialogic circuits can help to understand the multiple forms of interaction that may be used in
teaching practice, and to assess the degree and quality of the interaction that takes place in the classroom.

Richardson and Radloff's study (2014) in Australia, in which they examined data from numerous students and
teachers, concluded that the teaching-learning processes through interaction generated higher levels of student
participation, higher satisfaction, better academic self-orientation, and a lower dropout rate. The study by
Yannuzzi and Martin (2014) on the introduction of dilemmas and debates in the classroom concluded that it is
very important to allow students to have a voice in the classroom because it enables them to express themselves,
as well as to strengthen their identity and improve their relationships with teachers. In Spain, the study conducted
by Prados and Cubero (2016) on the use of academic or experiential utterances in the classroom by the teacher
verified that this strategy facilitates the construction of knowledge in the classroom and the appropriation by the
students of the forms of speech and the modes of discourse specific to educational contexts. This in turn
generates a breeding ground to improve the training of university lecturers.

A recent study (Ononye, 2015) identified aspects that negatively affect educational communication, such as the
lexical repertoire used in the classroom. The lexical options of the teacher, both in teaching and in evaluating
(register used, synonymy, antonymy, hyponymy and colloquialism) broaden or reduce the options of
participation in classroom dynamics. There are also some studies that have identified aspects that favour
interaction-based teaching-learning. Several have demonstrated that the use of new technologies (blogs, virtual
forums, wikis, social networks, etc.) as a complement to the interaction of face-to-face teaching can foster
cooperative learning among peers, solve questions, and collectively build knowledge (Nicol and Boyle 2003;
Tien-Chi, Yueh-Min and Fu-Yun 2011; Castano-Munoz, Sancho-Vinuesa and Duart, 2013). Likewise, Cox and
Orehovec's (2005) study of students living on North American university campuses explored the complex nature
of teacher-student interaction outside the classroom, and concluded that non-academic interactions between
students and teachers can be significant for students. They established five typologies (disengagement, incidental
contact, functional interaction, personal interaction and mentoring) for these kinds of interaction. This study
highlighted the importance of building bridges between lecturers and students outside the classroom.

In Spain, the study by San Fabian, Belver and Alvarez (2014) on the implementation of the European Higher
Education Area concluded that future studies should verify whether new methods have been actually
implemented in university classrooms, as they observed that students reported that the dominant model was the
theoretical-master class, which is far removed from the development of competencies, and from the object of
discussion here: teaching-learning through interaction.

This paper specifically investigates the state of affairs regarding interaction-based teaching practices in Spanish
universities.

Method

The aim of this study is to gain a better understanding of interaction-based teaching practices in university
classrooms, from a pedagogical perspective. | agree with De Longhi, Ferreyra and Peme (2012) that ‘it is
fundamental to deal with the subject of communication in the training and practice of teachers from a
pedagogical perspective'. The specific objectives of this paper are: (1) to discover the communicative roles that
are enacted in university classrooms; (2) to discover the communicative roles enacted in other times and spaces:
before and after classes, virtual classrooms, tutorials and reviews; (3) to analyse the factors that facilitate or
hinder interaction in the classroom and (4) to explore interactive teaching practices.

In order to meet these objectives, a qualitative study took place based on in-depth interviews with university
students. Two Spanish public universities located in the capital of two one-province Autonomous Regions were
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selected, and students from the five major fields of knowledge (Natural Sciences, Social Sciences, Health
Sciences, Engineering and Humanities) were contacted. A total of 50 in-depth interviews were carried out with
10 students from each of the five fields of knowledge to ensure a diversity of subjects studied. Different levels of
academic results and educational motivations existed among them. They were reached through various contacts
from within their respective faculties (thanks to the support of lecturers, chancellors' teams, student associations,
etc.).

The topics covered by the interviews were:

» Class interactions: types, frequency, etc.

+ Interactions before and after class, virtual classrooms, tutorials and reviews.
» Factors that facilitate or hinder interaction.

» Outstanding educational experiences of classroom interaction.

The interviews were recorded and later transcribed. Subsequently, the various statements about university
teaching that had been collected were organised and analysed by the use of content analysis. Extracts from the
interviews will be used to substantiate the findings, using the name of the subjects (a pseudonym) and the field
of knowledge to which each of them belonged.

Findings
The results have been grouped around three broad categories: (1) interaction in the university classroom; (2)
interaction in other times and spaces ; (3) facilitating and hindering factors for interaction and (4) interaction
practices.

Interaction in the university classroom

The answers provided by the fifty students interviewed revealed the usual dynamics that take place in university
classrooms for different fields of knowledge.

It is particularly striking that a large number of statements reported that the usual form encountered is the master
class, which is expository in nature and involves little or no interaction. 'Except for a few notable exceptions,
here we have master classes, the typical old-fashioned ones ' (Lourdes, Health Sciences).

Given that the most common approach used in the classes is expository, questions and answers as the main
means of communication in the classroom are of special interest. However, students expressed an enormous
diversity of possible responses in this regard: some lecturers do not allow them, because they judge them to be
an interruption; some do not respond adequately when they arise, in order to prevent them from happening;
closed questions asked only to evaluate if the student knows the answer; a mixture of open and closed questions;
open questions are used at the beginning of new topics to probe the level that students have; and those lecturers
who ask, ‘is this clear?' but continue to move on and introduce new content without waiting for a response; some
lecturers who are delighted to be asked and answer questions, and to ask and find students willing to answer, etc.
Regardless of the professional field, the students believed that it was (mainly) more a question of attitude, both
of lecturers and students in the classroom.

It depends on the lecturer. | have some that before explaining or doing things, ask us if we think if
it is true or false, they give us time to think about it, ask us how many people think this or that ...
But, basically most of them don’t do that. Most do the exercises and on we go. You may as well
not understand anything. If you don’t ask a question, and if you have gone three days without
checking something at home, you may be very lost (Alicia, Natural Science).
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Today, classes are usually organised around the lecturer's reading of PowerPoint slides. Students criticise their
uselessness when they contain only text and the lecturer merely explains them. 'Seventy percent of them read the
slides. There is no difference between being in class or being at home in front of the computer and reading them'
(Félix, Engineering). Faced with this situation, students disconnect and become demotivated. 'If you’re given
ab5-minute non-stop talk, it's much easier to lose the thread, and you’re likely to get your computer and Google
and start looking at something else' (Lucas, Humanities).

This is transferred to the evaluation, as it involves merely reproducing the content they have been taught. 'The
lecturers that | have learned the most with teach through interaction. But there are others, who are the majority,
who use memory. You memorise it, do the exam and that is it' (Luis, Social Sciences).

The students value hold lecturers who are open to interaction with them in high regard, because they help them
to stay focused and understand the subject.

I had two subjects where we talked more. | think it’s necessary to have constant interaction,
because otherwise you lose people. You have to explain and ask. Or directly, ask and then explain.
That way your previous thoughts are cut through by what is explained later. Learning by
interaction is very valuable. You have prior knowledge that can be radically changed by what you
are told later. What do you think is X? | think it's this, this and this ... Everyone shares their ideas
and then the lecturer explains what is right and what isn’t, and that changes your views'
(Guillermo, Social Sciences).

Even students who have declared themselves to be very shy and have difficulty making contributions in the
classroom showed greater satisfaction with interactive teaching:

All contributions are enriching. Some of us are more withdrawn and we contribute less, but the
debates help you get ideas, and even if you don’t not write them down, if you have a bit of
memory, help with discourse and with the exam. You retain information better, because generally
the pace of the classes is very intense, so those moments of debate, discussion, exchange, serve a
double purpose: drawing from what others say and having clear ideas about what you think, you
understand ... There are some lecturers who give you speeches, and it’s very difficult to keep
focused then' (Adrian, Humanities).

As this student mentioned, interactive teaching has notable advantages: it helps learn more and enjoy it more,
students retain knowledge better, it helps them overcoming laziness and embarrassment, follow the subject
better, ask questions, concentrate more in class, question their own previously-held ideas, and improve results.
Due to all of this, students would like classroom dynamics to be much more interactive.

I would love to have a lot more interaction during the lessons. To have to take in two hours of this
non-stop stuff... | find it boring. | have tested this: the subjects in which | have the best grades are
the ones with the most interaction, because they are the ones that | enjoy the most and I get
involved more (Monica, Social Sciences).

Interaction non-class time and space

As well as the interaction-based teaching-learning approach, a particularly important aspect in the dynamics of
higher education are the interactions that occur in other spaces and at other times that are complementary to the
daily work of the university classroom. Students were therefore asked about the time before and after school,
tutorials and the use of digital platforms.
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As for the times before and after classes, students agreed that while teachers differ greatly, and some are open to
interaction at all times, others only allow it at the end of the class or in tutorials. Students expressed satisfaction
with those lecturers who were open to listen to them at all times, and especially with those who stayed after the
class to clarify things when needed.

Before the classes, they are distant. After them, they become friendlier. We usually wait until the
end of the class to solve any individual issues so we don’t do it out aloud' (Dario, Health
Sciences).

As reported by this student, interaction styles in tutorials differ greatly:

‘Lecturers in tutorials are divided into two groups: those who are available in their office hours and
encourage you to see them, and those who believe that they are the Pope and you have to go
chasing them outside of their scheduled times. Usually they complain that we go to see them less
than we should, and they are right' (Sandra, Humanities).

In any case, the few students who said they have gone to tutorials thought that, usually, their questions are
answered and they are treated in a friendly way. 'Many teachers change radically in face-to-face interaction, in
tutorials. There is a lecturer who seemed very distant in class, but then was much more approachable face-to-
face' (Guillermo, Social Sciences).

In addition, if the tutorial was intended for a review of grades, the relationship was reported to be more or less
interactive depending on many variables: the student's grade, the number of students waiting in the corridor to
review their exam, etc. The vast majority of students said that the interaction with the teacher was usually
friendly, close and positive, although there were also cases in which they recognised that it did not enable
learning:

Many times, | have gone to reviews to see my mistakes because | had to repeat the exam in
September. They think you are going because you want to up a grade and many times it is not the
case. Generally, they do not explain much in reviews. In tutorials they do, but in grade reviews
they don’t usually explain very much (Angela, Humanities).

However, there are other forms of exam review that do enable learning, but do not usually allow interaction, as
this student commented:

'One of our exam reviews involved the lecturer uploading a corrected exam to Moodle. The review
in that case was to go to a classroom and retake the exam. And that was it, you weren't told if you
had got something wrong, or anything. That's the typical review. The normal thing would be to go
to the lecturer's office and for them to explain things to you by interacting with you’ (Francisco,
Engineering).

Great diversity was reported in ways of interacting with students by the use of digital platforms. The students
interviewed stated that the most common use of these was to download content, without interacting with anyone.
'We only download things in Moodle. There is a discussion forum but it is there for all subjects and there is
never even a single entry’ (Antonio, Natural Sciences). As this student noted, forums available in virtual
classrooms are rarely used, and students considered that they would be very helpful. Those who had had the
experience of using them valued them very highly.
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'In my degree, virtual forums are used a lot and they are very useful, especially in the more
complex subjects. It is helpful, because if you don't have the courage or you do not have time...
you ask your question there, and your classmates (in addition to the teacher) can help you and
explain things to you as equals, at your level. It helps' (Laura, Social Sciences).

Moreover, students said that younger lecturers generally use ICT (e-mail, virtual classroom, videos in class, etc.)
much more and this leads to a better teaching standard. 'There are very old teachers who should really be retired
and they are stuck in a way of teaching that is old-fashioned. We only have one lecturer to whom we can send
work by email, the rest continue to demand paper. I'm astonished' (Agustin, Humanities).

Facilitating and hindering factors for interaction.

In categorising the answers of the students interviewed, it some of the main facilitating and hindering factors for
interaction in the university classrooms were identify. These are displayed in the following two tables. These are
answers that were consistently repeated by the university students consulted.

Table n.1. Factors facilitating interaction.

Factors facilitating interaction.

e Lecturers encouraging and consciously promoting participation on a regular basis

e Lecturers and/or students not being afraid to participate (asking, responding, formulating
hypotheses,...)

e Lecturers making it the norm to address students and asking questions directly

e Lecturers forcing students to pay attention and preventing them from causing disruption in the
classroom

e Presentations containing graphical information (maps, videos, graphs, photographs, etc.) and not just
text to be read

e Having small groups (less than 30 people)

e Practising in pairs, groups of three or small groups in the classroom

e Having class debates

e Having mature students within the classroom, who are committed to their degree and their learning

e Enabling participation to be an element of evaluation

e Understanding error as a form of learning, without restricting or sanctioning it

e Having cohesive groups and a good atmosphere in the classroom (relaxed atmosphere, lecturers who
makes jokes and uses anecdotes, etc.)

o Higher courses than the degree: reducing group sizes, the students who remain are more filtered,
more mature and subjects are more specific

Table n.2. Factors hindering interaction

Factors hindering interaction

e The size of some groups (more than 50 people and in some cases, more than 120) and the lack of
basic procedural knowledge to hold a debate

e Lecturer’s comfort. It is easier to teach a class one-directionally than to interact with students in class
constantly

o Negative reaction of the lecturer to questions being asked on the subject or a debate being held

e Fear of making mistakes, ridicule or reprisals from lecturers or students

e The tradition of teaching by dictating notes or projecting a presentation

e The tradition of teaching in a very individualistic rather than cooperative style
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e Lack of training given to lecturers on how to plan interactive classes

e Shyness, embarrassment or indifference of students within the classroom

e Lack of students’ interest in the subject or the degree they are studying

e There are very technical subjects about which students lack previous knowledge to be able to
encourage their participation

o Class-mates with very different levels within the same class

o Very broad and complex curricula, which are hastily approached. This would require reorganising
the time allocated to each year and each class

e Lecturers only being interested in research (not in teaching)

Interaction Practices

A large number of students considered that they had not had any interactive experience worth noting in their
university classrooms. At times, they mentioned some specific classroom activity in which teachers and students
had interacted with each other, but those concerned regarded it to be very isolated and infrequent. They made
comments about specific classes, specific classroom, computer or laboratory practices, especially with
interactive or dynamic lecturers, work through virtual forums, etc. Only a few students interviewed were able to
provide some examples of interactive teaching-learning practices that they had experienced while at university.
These practical experiences of interaction are extremely varied in nature and importance and, as shall be seen
below, the students valued them highly. For reasons of space, and by way of example, five significant
experiences will be highlighted, each of them taken from one field of knowledge:

Lucas, a Humanities student, highlighted a teaching experience based on reading seminars:

| had a fairly interactive experience that kept me really hooked. It was used in seminars and made
me want to know more, to understand, to read, to find new ideas, especially to read. It has been
much harder, but also much more manageable, because wanting to go to class is essential’.

Laura, a Social Sciences student, highlighted a subject in which they had to work collaboratively to solve
exercises:

I had a subject in which we were solving exercises all the time and the teacher asked us "what
would you put here", "what would you do there ". It was a good experience. At first it was a mess
because we hardly knew how to do anything and we lacked the basics, but in the end, we did it.
When you discuss the subject, you take away concrete examples from the class and you remember
everything better. Even in the exam | remember the example that we analysed in class. Sometimes
you were called to do an exercise on the blackboard and the lecturer kept asking you questions to
encourage you to explain how you were solving it. If you got stuck, everyone would help you and
sometimes it was like that for the whole hour.

Andrés, a Health Sciences student, highlighted that the classes in which they had to work cooperatively to argue
for their answers, after the lecturer had offered different alternatives through group oral multiple choice tests.

With one lecturer, we sometimes worked with multiple choice tests, giving the correct answer in
groups, and this was very good. People did participate more there, it’s true. | retain content better
when we do multiple choice tests or discuss examples of clinical cases. In our case, open questions
are very difficult to answer. If you ask us multiple choice questions you are arguing and
discarding, and you can find the answer. That helps. You're more certain when you answer. Until
you study the theory, you can't get the answer. You can't work out the answer by yourself.
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Elisa, a Natural Sciences student, decorated a teaching experience in which a lecturer always asked them about
the class content during the class itself, to check for understanding, if they are paying attention and learning
progress.

We do not have especially interactive classes in which we talk about topics or discuss things
frequently, but there is a lecturer that others should imitate. He always asks us questions. This
forces us to pay attention. | am shy, and knowing that tomorrow he may ask me, helps me to pay
attention and encourages me to review content so that I am prepared when | go to class. He
interacted a lot. He asked us questions to find out if we had understood what he had explained. In
this degree, we need to interact with classmates and lecturers, but we don't do it much. The other
day we had a very good class in which the lecturer started to ask us things we should know and we
were shocked because we were supposed to know these things and more or less we knew, but now
we remember everything we discussed.

Ezequiel, an Engineering student, highlighted his experience in two areas in which peer interaction was
strengthened to solve practical assumptions:

There are two subjects | can talk about that are different. They are completely practical and make
us come together as a group and we can talk and say ‘here is what happens' and we support each
other. We are asked to do things such as: 'ldentify these plans'. But in the other subjects about
plans, we never get together in a group. The lecturer arrives and explains, but there are never any
stimuli, they never go further. It's all very individual-based.

As can be seen from their statements, some isolated experiences of interaction can be identified in all knowledge
fields in university teaching. All of them were very highly valued, since students believe that the class
environment is improved (collaboration is promoted, as opposed to individualism), the class is more enjoyable
(there is more attention and involvement), and learning is enhanced (the use of debates and discussions
encourages deeper learning of course content, which is retained better).

Conclusions

The results obtained confirm the low presence of interactive teaching-learning methods in university teaching in
Spain. In the terms of the study by De Longhi, Ferreyra and Peme (2012: 184-188), which identified four main
dialogic circuits (content transfer flow, open presentation, controlled dialogue and dialogical inquiry guided by
the teacher), it could be said that, in general, university teaching in Spain mainly follows the first two models.
Although all four of them can be found, the third and the fourth are used only by a minority. Monological
discursive practices predominate, in which there is hardly any room for lecturers to interact with students or for
students to interact with each other. Students easily identified classroom practices with non-interactive
expository classes, following the traditional academic rationale, as well as other practices that were similar, but
were open to questions, queries and observations during classes. Students also criticised the misuse and abuse of
PowerPoint presentations.

In the interviews, it was observed how this style of teaching was generally applied in all the fields of knowledge,
and it generated a certain feeling of disappointment with university teaching among students, as aptly expressed
by Antonio, a Natural Sciences student:

I don’t know whether debates should happen inside or outside the classroom, but I miss them a lot.
I think people who go to university expect something else. Certainly not just going to classes,
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taking notes and reviewing them. That’s okay, but give me some forum or some group discussion
tool as well. That's missing. | miss it. And other people too!

It is important that students in all disciplines understand that these disciplines are alive and that there are eternal
dilemmas underlying them, which should find expression in teaching as scientific debates , competing ideas,
position-taking, etc. (Wells, 1999; Wells and Arauz, 2006).

In other times and spaces linked to teaching and learning in the university, there is a lot of diversity, and students
interviewed identified that the differences lie in the lecturer's interest in paying attention to the student before or
after classes. Very different practices exist regarding tutorials and exam revision, although in general students
considered that relationships are closer and lecturers are more accessible in these face-to-face meetings, which
enables them to have their questions answered. Everything suggests that these extra-curricular spaces and times
are of great importance and could be used for educational improvement (Cox and Orehovec, 2005). The same
applies to digital platforms, which were reported to be often underused, despite the many resources they provide
(blogs, virtual forums, wikis, social networks, etc.) to enhance collaborative interaction in the process of
knowledge construction (Tien-Chi, Yueh-Min and Fu-Yun, 2011; Castano-Munoz, Sancho-Vinuesa and Duart,
2013).

It can be concluded that students identify many facilitating and hindering factors for interactive teaching in
university classrooms: lecturers’ accessibility, fear of ridicule, size of groups, interest in subjects or degree,
tradition, the cohesion of groups, etc., are all some of the variables that positively or negatively affect the
classroom environment, and therefore, the management of dialogue in the classroom. These results are consistent
with those shown in international studies (Wells and Arauz, 2006, Ashwin, 2012, Gillies, 2014, Tlhoaele,
Hofman and Winnips, 2014, Ononye, 2015).

It is also possible to conclude that students had serious difficulties in identifying interactive practices in which
the teaching-learning process overcomes these models. This is partly due to the fact that they are rarely used.
Most of the students interviewed were not able to identify any interactive practices, or if they did, they had
mostly occurred at other education stages or in informal education (mainly referring to private tuition).
Teaching-learning experiences through interaction in the university were 'isolated cases', but are very highly
valued by students. In spite of this, there are interactive teaching practices in the university in all fields of
knowledge in other countries (De Longhi, Ferreyra and Peme, 2012).

Despite the important conclusions referred to, it is not possible to make broader ones using this study, since it
only reflects the view of the matter by students, and it would need to be replicated to include lecturers and
professors. The repetition of this study with university teaching staff might offer additional perspectives to this
field of research. Federico, a student of Natural Sciences, stated the following: 'When you see lecturers who
don’t motivate you in class, you do not feel like going, and when you have lecturers who do other things, then
you are the one who discourages them’. Questions arise, however, as to how teachers are prepared for university
teaching, and what pedagogical training they have to be able to use an interactive teaching style, whether they
know specific techniques to enhance teaching-learning through interaction, what results they obtained when
using them or putting into practice other 'home-grown' methods, etc. Given this situation, this may be something
future studies could investigate to complement the present one. This remains a new field and much more
research is needed (Ashwin, 2012, Richardson and Radloff, 2014, Prados and Cubero, 2016).

Nevertheless, and despite this limitation, a message is clear: students demand a methodological change in which
the interaction in the teaching-learning process is prioritised. Those who have had some interactive experiences
claim to have been more involved in their studies and to have felt part of the educational process, to have asked
themselves more questions, to have had a deeper understanding of course, to have enjoyed their subjects more, to
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have paid more attention in class and to have obtained better academic results (Mercer And Howe, 2012,
Skidmore and Murakami, 2012, Longhi, Ferreyra and Peme, 2012, Teo, 2013). A methodological change is
required in today's university classrooms in Spain, and teaching-learning practices through the use of interaction
are essential in order to promote it (Mercer and Howe, 2012; Gillies, 2014, Richardson and Radloff, 2014,
Yannuzzi and Martin, 2014).

I am aware that despite the high expectations for change in the European Higher Education Area, there is still
much room for improvement in Spanish universities (some degree programmes are oversubscribed, there have
been funding cuts, the employment situation of some lecturers needs improving, etc.). However, a commitment
to the introduction of dialogic teaching-learning practices in our universities is viable, necessary and urgent, and
could be a major step towards improving the quality of teaching and of the Higher Education system in Spain.
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Abstract

In today’s healthcare system, nurses make up the largest professional category. During clinical training, the nurse trainee learns,
while working in a team or alongside a community, how to plan, how to put into practice and evaluate general medical care, based
on previously acquired skills and knowledge. One of the most important members of the tutoring team is the nursing tutor. In
order for the tutors to really meet the needs of the students, they are required to be acquainted with the learning knowledge
theories and their models, as well as the application of learning methods specific to the pedagogy of medical education, coupled
with a continuing personal and professional development. Thus, the definition of psycho-pedagogical training for clinical practice
tutors, followed by the development of specific skills, regulation and status consolidation for them represent the strategic
objectives in a general context of training for future nurses.

Keywords: tutor, nursing, psycho-pedagogical skills

Introduction

The first ideas of tutoring come from antiquity, when Socrates (470/469 BC - 399 BC) questioned himself and
created thinking directions for the sake of learning from experience. His ideas were taken over by Comenius (1592-
1670), who in the study “Didactica Magna” (“Great Didactic”) considered education inseparable from social life and
linked the idea of practice to the learning process. Thus, students will be directly involved in the education process if
they develop practical skills for theoretical knowledge. This principle applies by extension to any person undergoing
a learning process. An avant-garde in perfecting pedagogical methods, Comenius has created a concept of teachers
being assisted by advanced students, who have the role of conducting practical application activities for beginner
students. This profile outlined by Comenius defines what will later be called tutoring, and the person empowered to
carry out these guidance and support activities to facilitate the progress of a student or group of students will be
called a tutor.

The idea that the tutor could be equipped with psycho-pedagogical abilities is relatively new in the Romanian
educational environment. While other countries are concerned with their training, even at an academic level, in
Romania the tutors do not have a pedagogical profile and a clear status.

Mentoring and the Mentor are defined in the Romanian legal teaching framework of post-secondary education.
Meanwhile, tutorship is only defined in the context of tertiary education, as follows: “tutorship is a program of
support and counselling for students meant to facilitate integration in university education, to provide guidance in
choosing the most student-appropriate didactic, cultural and social options, as well as encouraging the sharing of
students' knowledge and skills, improving academic performance. The tutorship system encourages students'
communication and trust towards the university and the academic environment” (Babes-Bolyai University Cluj, Titu
Maiorescu University Bucharest). The omission to define tutorship for the pre-university environment has negative
effects on the tutor, leading to volunteering activity, lacking a well-defined legal and professional framework.

Student-centred education, known as the Bologna Process, is the main benchmark for European education and,
implicitly, for Romanian education. According to this system, the student is a future expert, an active actor in
education and training, and is considered a partner of those who build this type of education. Practical work is an
integral part of the learning process. The specialized practice is compulsory for the student whose specialization
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includes this type of activity according to the curriculum. Internship allows the application of the knowledge and
skills acquired during the theoretical courses and has learning objectives, forms competencies and converges to the
foundation and finalization of the bases of the profession.

Training tutors — last goal in teaching nurses

In today's health care system, nurses make up the professional category with the most numerous staff. The World
Health Organization shows that there are currently over 9000000 nurses and midwives working in 141 countries.
Clinical training of nurses takes place in hospitals, other health care facilities, including home medical care, under
the responsibility of teacher nurses, and with the collaboration of other qualified nurses. By definition, nursing
means caring. It is a profession within the health care sector focused on the care of individuals, families and
communities so they may attain, maintain or recover optimal health and quality of life. However, there is a subtle
difference between the two: nursing is widely considered as an art and a science, wherein caring forms the
theoretical framework of nursing. Nursing and caring are grounded in a relational understanding, unity, and
connection between the professional nurse and the patient. Task-oriented approaches challenge nurses in keeping
care in nursing. This challenge is on-going as professional nurses strive to maintain the concept, art, and act of caring
as the moral centre of the nursing profession. Keeping the care in nursing involves the application of art and science
through theoretical concepts, scientific research, conscious commitment to the art of caring as an identity of nursing,
and purposeful efforts to include caring behaviours during each nurse-patient interaction.

In clinical education, the assistant candidate learns, alongside a team, in direct contact with the sick or healthy person
or community, to plan, practice and assess general medical care based on previously acquire knowledge and skills.
The guidance team has in its composition a practice tutor whose decisive role in the formation of future nurses has
been and is a subject of interest, research and development for all education systems. The triad of teaching / learning
/ practice and research is an indispensable element in the training of nurses. Practical experience of future nurses is
an essential pivot in their training. The integrative alternation process, student guidance made by a professional,
leads to a profession appropriation and allows the student to gradually acquire the necessary skills in the profession
for which they are preparing.

In this process, the tutor's abilities are not limited to communicating, presenting, planning, guiding, understanding,
analysing, interpreting, coordinating, examining, demonstrating, they also involve pedagogical knowledge,
individual-specific knowledge and nursing theory, to be able to accept and guide clinical practice in accordance to
current requirements. One of the components of basic care, as Virginia Henderson said, is “to help someone learn,
discover, or satisfy their curiosity, all of which lead to normal development and health.”

Can we define, in the context of the changes taking place in Romanian education, based on the current legislation,
who deals with the students' practice in the institutions of training future nurses (post-secondary schools, faculties)?

What is the role of the tutor?

Who can become a tutor?

Is the tutor a learning facilitator?

Can tutoring be regarded as a didactic profession?

Is the psycho-pedagogical training of the tutor necessary?

We use the term tutoring to define the support work done by a tutor to facilitate the progress of a learner or group of
learners who don't only use theoretical materials in the care of the patient for learning, but also practice these
techniques in a hospital unit. This activity can take different forms, the role of the tutor being interpreted from one
system to another: diagnosing student problems, aiding learning skills, supporting practical activities, enriching,
diversifying the type of patients, depending on affections - generally those activities whose purpose is to promote the
study and to facilitate the implementation of accumulated theoretical notions.
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The tutor is, in theory, the only person who comes in direct contact with the student (telephone, internet, face to
face), but their role is only that of a mediator between the study material and the learner, in no case replacing a
sequence of materials presented through a face-to-face form of teaching. Correlated with the activity of the tutor,
different types of theoretical education can be used distinctly, which also impose the roles within the practice
institution - hospitals, clinics, home care services, other health institutions, as follows:
» Institutions where lecturers and tutors prepare the necessary materials and distribute them;
» Institutions where the materials made in specialized centres are adapted by tutors according to the
specialisation of the unit in which the practice is performed, for a specific target group and then distributed:;
» Institutions where tutors distribute materials made in other centres without changing them.
Generally speaking, the title of “tutor” in a training system for future nurses involves certain types of tasks, some
of which are also accomplished through consulting other programme participants.

As far as the necessary knowledge and skills are concerned, in the following table they are schematically
highlighted in correlation with the tasks involved in the tutorial:

Table 1. Correlation between psycho-pedagogical skills and tutoring activities

Psycho — pedagogical Tasks Skills/fKnowledge
key aspects
Personalisation and Selection and adaptation of learning  Assimilation and use of content for courses and databases
adaptability materials
Preparation of learning materials - Knowledge of the target group, course objectives and

evaluation requirements
- Selecting the right training package by including work

experience
- Ability to design the required materials
Guidance and Pre-course counselling (determining - Knowledge of the course material available
freedom the learning needs) - Counselling / guidance skills, inter-personal

relationships
- Identification of training needs based on established
practice objectives

Motivation & Induction Communication, guidance and motivating abilities
Developing self- Learning support - Knowledge of the psychology of education
regulated learning - Adapting to learning styles

- Monitoring of practical work
- Knowledge and assessment skills, assessment techniques
- Maintaining and permanent review of the database
- Managing crisis situations
Collaboration and Post-course counselling - Counselling and socio-professional orientation.
good practice sharing - Knowledge of labour market requirements.

After analyzing the tasks and abilities extracted, one can deduce the most important functions of a tutor:
[1  Management function:
- They organise the group and establish responsibilities
- They aim for reaching the established learning objectives
- They elaborate a specific action plan
- They validate each stage before moving forward to the next one
- They fix the objectives through feed-back
- They ensure direct communication between the practice partner and the school
00 0OPedagogical function:
- They ensure proper transmission of information through verbal and non-verbal communication
- They give and offer feed-back

- They give educational support to the student (guidance) in the process of accumulating professional
abilities
- They continuously provide learning situations (case studies)
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We view tutoring as a knowledge-rich profession with tutors as “learning specialists”. As professionals in their
field, tutors can be expected to process and evaluate new knowledge relevant for their core professional practice
and to regularly update their knowledge base to improve their practice and to meet new teaching demands. By
investigating the knowledge underlying effective teaching and learning, we are studying how to improve the tutor’s
teaching quality. Teaching quality itself is an important factor in determining gains in student achievement and to
improve student outcomes.

There are many features that characterise good teachers, which include extensive pedagogical content knowledge,
better problem-solving strategies, better adaptation for diverse learners, better decision making, better perception of
classroom events, greater sensitivity to context, and greater respect for students.

A good teacher is one that is capable of performing in a variety of teaching styles, thus having the opportunity to
adapt their work to different circumstances, allowing more flexibility and an efficient delivery of the content. A
current and modern teaching style is the creative one. Some teachers show more flexibility than others in their
teaching attitude, being receptive to new ideas and experiences, demonstrating boldness, more freedom of thought
manifested also in their teaching style, having the ability to take risks and willing to try new methods, new
strategies.

Thus, in addition to proven professionalism, the tutor must also acquire the characteristics of a good teacher, so
that his knowledge and experience are transmitted as well as possible. In other words, teachers teach knowledge
and tutors teach/share professional experience and guidance.

While teacher knowledge is certainly a component of teacher professionalism, professional competence involves
more than just knowledge. Skills, attitudes, and motivational variables also contribute to the mastery of teaching
and learning. Blomeke and Delaney (2012) proposed a model that identifies cognitive abilities and affective-
motivational characteristics as the two main components of teachers’ professional competence:

Table 2. Professional competence of teachers adapted from Blomeke and Delaney (2012)

Cognitive abilities Affective-motivational characteristics
professional knowledge Motivation
general pedagogical knowledge self-regulation
content knowledge professional beliefs about teaching and learning and the subject content

pedagogical content knowledge

The pedagogical ‘knowledge base’ of teachers/tutors includes all the required cognitive knowledge for creating
effective teaching and learning environments. So, it is the distinction between declarative (‘knowing that’) and
procedural knowledge (‘knowing how’). This approach is relevant as it focuses on understanding how knowledge
is related to behaviour, or in other words, the quality of teaching performance. Therefore it is very important to
underline that pedagogical content knowledge is the knowledge which integrates the content knowledge of a
specific subject and the pedagogical knowledge for teaching that particular subject. Also, general pedagogical
knowledge is essential for developing quality teachers/tutors. Psychological components account for the fact that
learning occurs in a social context and learning success depends on the general cognitive and affective
characteristics of individual students.

Investigating the knowledge of tutors as ‘learning specialists’ involves understanding how this knowledge
functions in the tutoring-learning process; more specifically, how tutors apply their knowledge in making
decisions, for example, about case study design or making on-the-spot judgements in the clinical environment.

We can conceptualise the teaching profession as a “clinical practice profession’ and compare it to the medical
profession. Some argue that decision-making is actually a basic teaching skill — decisions are made regularly by
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teachers while processing cognitively complex information about the student in order to decide alternatives for
increasing their understanding. But that is exactly what a tutor must do along the hole process of tutoring.

The nursing teacher is by definition a practitioner and a promoter of interactive methods, considering the ultimate
goal of the teaching nurses — training the tutors.

Findings
Sanitary Post-high School “Fundeni” Bucharest is the most important state educational institution in Romania in
the field of health care and a centre for continuous training of teachers in this field. Founded in 1950, it has
traversed all the historical, economic and social periods of the Romanian educational environment, maintaining its
leading position in the educational offer in the field of health care, through the high quality of the educational
process and the development of a professorial elite. In full knowledge of the importance of training and
preparation, it has been running many projects and partnerships, of which the most relevant are: "NURSING -
Convergence of pre-university medical education with active life" (2009-2011); "SOS - Medical Sector!" - pilot
project for the optimization of practice and insertion, correlated with national promotion campaigns, orientation
and counselling for the reduction of medical personnel deficit (2010-2012); "Multiregional Program for Improving
the Transition from School to Active Life for Students in Health Schools” (2010-2013) in the major field of
intervention 2.1 "Transition from School to Active Life", Priority Axis 2 "Correlation of Learning Throughout Life
with the Labour Market ", Sectoral Operational Program Human Resources Development 2007-2013, European
Social Fund. Both through the development of partnerships and projects as well as through the current activity, the
school permanently pursues the following objectives:

[1  Preparation of practical skills necessary for employment through practical training for potential employers;

[1  Development of career prospects by providing guidance and counselling services in support of the transition
from school to active life;

(1 Improving the quality and effectiveness of internships through the training of nominee tutors through
practical conventions and the development of support materials (practice books, evaluation and monitoring
questionnaires for practical internships and a good practice manual);

[1  Developing partnerships with potential employers.

In the Sanitary Post-high School ,,Fundeni” the nursing teachers pay special attention to the professional
development of the students, while also focusing on the skills needed for the nursing practice of the care process.
The competencies, abilities, as well as psycho-motor, cognitive and relational skills for the nursing practice are
conveyed and improved by the nursing teachers’art of teaching. They must select and use the teaching methods
which shape the personalities of students, enabling them to provide individualized, personalized care in real-world
context of health problems.

The methods and strategies used by us are aimed at communicating and exploring the patients” health problems, as
well as selecting the proper ways to solve them. Learning by experience and by applying certain gained knowledge
in practice is the most efficient method of training skilled nurses.

The active and participative methods represent the leap from "learning" to "learning to be and become", i.e. the
training to cope by gaining the motivation for action and involvement.

As a result, for the successful application of these methods, the teacher has to change their way of thinking and the
methodology of training and education, in order to work with students, to become a real model for continuing
education through flexibility and originality, to become involved in decisions pertaining to education, to ensure
quality education for all. The teacher management training, the learning of the management culture, apart from the
traditional psycho-pedagogical and methodical one, could provide the understanding and the application of the
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authority-freedom relationship, as a new meaning for education by means of the teaching-learning process and by
solving other cases related to the educational process.

The successful teaching and learning process is not only based on the factual and scientific competencies, but also on
the pedagogical and psychological experience and safety. It demands from the teacher a continuous professional
development, in which training is a valuable tool. The most important part of the training is learning through
reflection.

The pedagogical competence does not only develop through experience, but it should also be strengthened by self-
assessment. In the reflection process there can be a comparison of the lesson plan with what actually happened. For
example, the students might behave differently than it was anticipated or one of the phases of the teaching process
may take longer than expected. This happens quite frequently when applying participatory methods. Thus, by
passing through the analysis phase and by identifying the root cause of the deviations from the plan, the teacher may
have valuable cues both for the application of the teaching strategies and for their own professional development.
Add to these a better observation and knowledge of the students, which implicitly leads to the best environment for
valuing their potential.

These principles of interactive teaching methods represent the core of the psycho-pedagogical training of tutors
offered by the school.

The training programme for tutors is done through a psycho-pedagogical module consisting of 90 hours — theoretical
training and 60 hours for a compulsory pedagogical internship. The aim of this programme is to develop psycho-
pedagogical skills that would allow tutors to identify efficient ways of transmitting knowledge and knowhow, using
specific material resources.

Conclusions

Considering the European health strategies and the state of health of the population in our country, in the process of
health education, nurses should not be prepared only to meet the needs of the individual, the family, the community,
but also to trust their own intellectual and clinical capabilities so that they can work responsibly and autonomously

to cope with more complex health needs. Educational results should enable the student, the future nurse, to select
information to make it possible to assess, plan, implement and evaluate nursing care.

Tutor quality is conditioned by proven professional skills. The tutor's real encounter with the needs of the students
requires knowing the theories of learning and their models, applying the teaching methods specific to medical
pedagogy, alongside a continuous personal and professional development. Thus, defining the psycho-pedagogical
training of the clinical practice guardian followed by the development of specific competences, the regulation and
strengthening of the state are strategic objectives in the general context of preparing the future nurses. It is not
enough for young nurses to have all the theoretical knowledge they need. In addition to knowing, their
preoccupation with training must also focus on their preparation for the correct application of knowledge, which can
only be achieved by the intervention of a tutor equipped with psycho-pedagogical abilities.

References

Alter, J & Coggshall, J.G. (2009). Teaching as a clinical practice profession: Implications for teacher preparation
and state policy. New York: New York Comprehensive Center for Teacher Quality.

Ackley, J.B., Ladwig, B.G. (2010). Nursing Diagnosis Handbook — An Evidence-Based Guide to Planning Care.
Mosby Elsevier, 9" Edition.

Boghici, C., Boghici, S.T. (2013). The interactive methods and techniques stimulating creativity crucial components
of the didactic strategies — article in Bulletin of the Transilvania University of Brasov (Series VIII:
Performing Arts, Vol. 6 (55) No. 2 — 2013).



34 INTERNATIONAL CONFERENCE ON LIFELONG EDUCATION AND LEADERSHIP FOR ALL
ICLEL 2017 / September 12-14, 2017 / Polytechnic Institute of Porto, Porto - PORTUGAL

CLEL

INTERNATIONAL CONFERENCE ON
LIFELONG EDUCATION
AND LEADERSHIP

Blomeke, S. & Delaney, S. (2012). Assessment of teacher knowledge across countries: A review of the state of
research. ZDM Mathematics Education, 44, 223-247.

Cerghit, 1. (2002). Sisteme alternative si complementare de instruire. Bucuresti, Editura Didactica si

Pedagogica. Dubois V., Wanrooiy B. von, Hibble A. (1998). Teaching the teachers-hand book for the

Roumanian course for
teachers in general practice, Bucharest.
ec.europa.eu/dgs/education_culture/teachercomp_en.pdf

Moorhead, Johnson & Maas (2004). Nursing outcomes classification (NOC). 3" edition. Mosby Elsevier
OECD. (2005). Teachers Matter: Attracting, Developing, and Retaining Effective Teachers. Paris: OECD
Publishing. Széke-Milinte E. (2013). Didactic teaching strategies for successful learning — article in PedActa
(Volume 3,
Number 2, 2013).
Tayray, J. (2009). Art, Science, or Both? Keeping the Care in Nursing — article in Nursing Clinics of North America
(Volume 44, Issue 4, December 2009, Pages 415-421).
Voss, T., Kunter, M., & Baumert, J. (2011). Assessing teacher candidates’ general pedagogical/

psychological knowledge: Test construction and validation. Journal of Educational Psychology,

103(4), 952-969.
www.slideshare.net/Role Project/psycho-pedagogical approach.




3 INTERNATIONAL CONFERENCE ON LIFELONG EDUCATION AND LEADERSHIP FOR ALL
ICLEL 2017 / September 12-14, 2017 / Polytechnic Institute of Porto, Porto - PORTUGAL

ICLEL

IN'I'EIIN&'I‘II'IN&I. CDNFERENCE ON
lHI'l LEA.I!EI'IEHIP

Human interaction skills and employability at information technology internships
Cristina Costa-Lobo?, Filomena Castro Lopes?, Carla Santos Pereira?, Natércia Durio?, Miguel Magalhaes?
Res. Asst., Universidade Portucalense Infante D Henrique, Portucalense Institute for Human Development

2 Res. Asst., Universidade Portucalense Infante D Henrique, Research on Economics, Management and Information
Technologies

Email: ccostalobo@upt.pt

Abstract

To implement internships with undergraduate students is a pedagogical option with good results perceived by academic
staff, employers, and among graduates. The Human Interaction Skills development as well as the attractiveness of such
experiences for higher education students are topics assumed as core in the conception and management of the activities
implemented in the undergraduate courses offered at the last three decades in computer science degree and in information
systems technologies degree at one Portuguese private university. The objectives of this paper are to gather evidence of
the Human Interaction Skills explained and valued at Information Technology Internships and to evaluate the importance
and the relevance of these experiences in promoting employability after the Information Technology Internships. Data
collection was based on the application of questionnaire to trainee supervisors and to students who have completed
Information Technology Internships in the last decade at one Portuguese private university. The trainee supervisor,
responsible for monitoring the student’s performance at Information Technology Internships, evaluates the following
Human Interaction Skills: Motivation and interest in the activities developed, interpersonal relationship, cooperation in
company activities, assiduity, ease of knowledge apprehension, compliance with norms, insertion in the work
environment, productivity, initiative, ability to take responsibility, creativity in proposing solutions, and self-confidence.
The results show that in the concluding phase of these undergraduate courses students have positive levels of
development of Human Interaction Skills and that these students, once they finish their degree, initiate remunerated work
functions, mainly by invitation of the institutions in which they perform Information Technology Internships. Findings
provided strong evidence of Human Interaction Skills advantages contribute to widen the analysis of its effectiveness in
terms of future research and actions in regard to the transition from Higher Education pathways to the Labour Market.
Keywords: Human Interaction Skills; Employability; Internships; Information Technology; Higher Education

Introduction

To implement internships with undergraduate students is a pedagogical option with good results perceived by
academic staff, employers, and among graduates. In recent years, the authors of social cognitive theory of career
have been explaining the influence of academic experiences at Higher Education Institutions in various aspects
of vocational development emphasizing that academic experiences are a source of relevant information in the
process of constructing meaning the role of modeling, evaluation, performance and merit, contributing to the
development of higher education students vocational interests and values (Costa-Lobo, 2011; Costa-Lobo and
Ferreira, 2012; Magalhdes et al., 2017). The transition to the labour market is seen as an component of
vocational development which is categorized by a long process in time, which starts before the conclusion of
graduation courses and that endures even subsequently the beginning of the labour activity (Lent, Taveira, &
Costa-Lobo, 2012; Magalhaes, 2017). The research carried out over the last eighty years on the issue of "school-
labour market transition" has been emphasizing the importance of looking at the preparation of higher education
for work in a developmental perspective (Brennan & Little, 2006; Fugate & Kinicki, 2008; Weible, 2009; Yorke
& Khnight, 2007; Zhao & Liden, 2011). There are few learning experiences in a work context during a course
degree, which makes it difficult to understand how the labour market works, what is expected of young people in
a professional context, what skills they need to develop, as well as learn what skills are necessary and valued in
their area of expertise (Brennan & Little, 2006; Daniels & Brooker, 2014; Fugate & Kinicki, 2008; Jesus-Silva,
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Medeiros, Caramelo-Gomes, & Costa-Lobo, 2016; Weible, 2009). These aspects are related to the difficulties in
the transition to the labour market acknowledged both by employers and by young people - the struggle in
adjusting to the hierarchical structure of companies, in understanding what is their role within and demystifying
their expectations on tasks they feel able to do and/or hoping to make and those they really are assigned to do
(Magalhdes et al., 2017; Taveira et al., 2010, Weible, 2009; Yorke & Knight, 2007; Zhao & Liden, 2011).
According to Vieira and Marques (2014) the skills chosen by employers as the most important for professional
purposes in the first five years are: analysis and problem solving, creativity and innovation, adaptability and
flexibility, planning and organization, motivation for excellence. Offer opportunities for the simulation and
experimentation of roles designed to prepare students to solve everyday problems in employment, training in
career management techniques and role-testing are types of intervention strategies recommended in preparing
graduates for the transition to the labour market (Magalhdes et al., 2017). Learning approaches should include
learning by doing, learning by experimenting, learning by interacting, learning from mistakes in a group context,
should promote contribution, problem solving and decision-making, it should also promote teamwork between
individuals with divergent backgrounds, because the diversity of paths can lead to a larger collection of
competences and joint decision-making among actors with complementary competences (Costa-Lobo, 2011).
This paper describes activities implemented at one Portuguese private university, Portucalense University (UPT).
UPT is a private institution of higher education, certified by ISO 9001, recognized by the Portuguese
Government and by the Portuguese Agency for the Evaluation and Accreditation of Higher Education, located in
the city of Porto, in the north of Portugal. The organizational philosophy that supports Information technology
internships at Portucalense University is presented at figure 1.

F Company

I Procurement Whatis the

1 and Student istal
i Preference employabilty?
i Survey
\"'.
~-r-
|
..-'“'."- T
lr!
‘J intemship Evaluation of 'Il
I the Internship
1IL Project e
L1
% i y
\ A~ .
" L
Rt =~ ( Internship L : —
Report )I'
o R /

Figure 1. Information technology internships at Portucalense University: Organizational Philosophy (adapted
from Magalhdes et al., 2017)

Information Technology Internships at Portucalense University are understood in a learning environment
systematized in table 1.
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Table 1 — Information technology internships at Portucalense University: Characterization of the learning
environment (adapted from Magalhdes et al., 2017)

Steps Task

Procedure(s)

Participants

1

4

5

6

Company Procurement
and Student Preference
Survey

Organizational
Philosophy of
Curricular Internship

Internship Project

Internship Report

Evaluation of
the Internship Report

Conclusion of work
contract with the trainee
student

Short list of organizations segmented by area,
location and type of internship.
Identification of the organizations that correspond
to the area, place and typology of preference for
the curricular internship.
Management of the contacts with the welcoming
companies (contacts with the partners and
reception of the requests)

Internship regulations are sent to the organization.

Student CV is sent to the organizations to plan an
interview and select the student.
Appointment of the curricular internship advisor
and supervisor, after approval of the student CV
by the organization.

Assignment of the project to the student and
definition of the respective planning (gantt chart).
At the first internship meeting, the protocol is
presented and the objectives of the internship are
explained.

Signing of the internship protocol between the
organization and the UPT.

Development of the curricular internship project
under the OEC orientation (practical
implementation of the project) and supervision by
the SEC (theoretical framework of the project).
Note whether there are deviations in the project
from the objectives and tasks carried out in
relation to the planned.

Realign the project, if necessary, considering the
organization's initial objectives and expectations.
CCE evaluates and approves the report.

OEC ensures that the writing of

the internship report fulfils the objectives and
initial expectations of the OAE organization.
SEC guarantees that the writing of

the internship report complies with the guidelines
pre-defined by the Internship Coordinating
Council of UPT (CCE).

ECC critically evaluates the report proposing
suggestions for continuous improvement and
good practices of the curricular trainee projects to
the OEC.

OEC assigns a qualitative evaluation on a Likert
scale of 5 points, according to 12 evaluation and
performance criteria.

SEC and CCE quantitatively evaluate the
student's report and oral test from 0 to 20 values.
Student submits the report to the CCE and
requests the marking of the oral test made up of 3
elements (SEC, OEC and CCE).

Student demonstrated throughout the

curricular internship project to have certain skills,
abilities and knowledge of the labour market
interest that are important and attractive to the
company.

Curricular internship student (AEC)
Internship Coordinating Council
(CCE)

Welcoming trainees Organization
(LAO)

Curricular internship advisor (OEC)
Curricular internship student (AEC)
Curricular internship supervisor
(SEC)

Direction of the Department of
Economics, Management and
Informatics

Internship Coordinating Council,
UPT (CCE)

Welcoming trainees Organization
(LAO)

Core of internship:

Curricular internship advisor (OEC)
Curricular internship student (AEC)
Curricular internship supervisor
(SEC)

Curricular internship advisor (OEC)
Curricular internship student (AEC)
Curricular internship supervisor
(SEC)

Internship Coordinating Council
(CCE)

Curricular internship advisor (OEC)
Curricular internship student (AEC)
Curricular internship supervisor
(SEC)

Internship Coordinating Council
(CCE)

Curricular internship advisor (OEC)
Curricular internship student (AEC)
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This learning environment is characterized by the following properties: Participatory and Problem-solving
oriented. Information Technology Internships at Portucalense University apply a student centered approach
where they are actively engaged in the learning process, using learning-by-doing and experience-based
approaches. The Human Interaction Skills development as well as the attractiveness of such experiences for
higher education students are topics assumed as core in the conception and management of the activities
implemented in the undergraduate courses offered at the last three decades in computer science degree and in
information systems technologies degree at UPT.

The objectives of this paper are to gather evidence of the Human Interaction Skills explained and valued at
Information Technology Internships and to evaluate the importance and the relevance of these experiences in
promoting employability after the Information Technology Internships.

Method

Data collection was based on the application of questionnaire to trainee supervisors and to students who have
completed Information Technology Internships in the last decade at Portucalense University. The data
presented and discussed for this study are based on a sample of 60 students from IT courses referring to nine
school years (2006/07 to 2015/16). This sample is predominantly composed of male students (83.3%), a
pattern that is constant throughout the school years studied. The trainee supervisor, responsible for monitoring
the student’s performance at Information Technology Internships, evaluates the following Human Interaction
Skills: Motivation and interest in the activities developed, interpersonal relationship, cooperation in company
activities, assiduity, ease of knowledge apprehension, compliance with norms, insertion in the work
environment, productivity, initiative, ability to take responsibility, creativity in proposing solutions, and self-
confidence. Statistical analyzes were performed using IBM SPSS software, v.22. Pearson's correlation
coefficient was used to study the relationship between the assessment attributed by the curriculum internship
advisor and the final grade obtained by the student. Regarding the students’ performance in the curricular stage
carried out in the company, the evaluations attributed by the company advisor regarding the cognitive skills,
business skills and human interaction skills (questions Q1 to Q12) were analyzed, separately by sex. To
evaluate the validity of the use of the Exploratory Factorial Analysis (EFA) the KMO criterion (Kaiser-Meyer-
Olkin measure of sampling adequacy) was used with the criteria of classification defined by Mar6co (2014a,b).
Having observed a KMO = 0.803, EFA was used because this value indicates that the use of this factorial
model is adequate; more, the Bartlett's test of sphericity has associated a level of significance of 0.000 that led
to the rejection of the hypothesis that the correlation matrix is an identity matrix, reinforcing the existence,
already verified, of correlation between the variables. If this were not the case, the use of this factorial model
would be reconsidered (Pestana & Gageiro, 2008). In order to verify if these variables are strongly associated
with each other independently of the student’s sex, and given their nature (ordinal qualitative variables) was
used Spearman's correlation coeficient. The relational structure of the 12 variables relating to the evaluation of
curricular internship was evaluated by EFA based on correlation matrix, with extraction of the factors by
Principal Component Analysis with orthogonal Quartimax rotation. The application of EFA allowed to retain
two common factors that explained approximately 66% of the total variance. Finally, with the objective of
grouping the variables into homogeneous groups and reinforcing the conclusions obtained by EFA, was used
Hierarchical Cluster Analysis (exploratory multivariate data analysis).
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Findings

The information was monetized concerning year in which the trainee student completed the 1st cycle of studies
at Portucalense University, sex, bachelor's degree course attended (Informatics, Management Informatics,
Informatics-software branch and Informatics-Information Systems branch), degree’s final classification, and
concerning internship final classification (these last two classifications were measured on a scale between 0
and 20 values). Each student indicated if was employed at the time of graduation and, if so, if was employed at
the place where he / she performed the curricular internship. In addition to these data, information was
collected on a set of 12 questions (Q1 to Q12) concerning the quantitative evaluation carried out by the
curricular internship advisor based on the classification of a five-point Likert scale (1- poor, to 5-high), being
the questions corresponding to components of the following skills: motivation and interest in the activities
developed (Q1), interpersonal relationship (Q2), cooperation in company activities (Q3), assiduity (Q4), ease
of knowledge apprehension (Q5) , compliance with norms (Q6), insertion in the work environment (Q7),
productivity (Q8), initiative (Q9), ability to take responsibilities (Q10), creativity in proposing solutions (Q11)
and self-confidence (Q12).

Pearson's correlation coefficient was used to study the relationship between the assessment attributed to the
curriculum internship advisor and the final grade, and a moderate positive correlation (r = 0.47) was found to
be statistically significant at 1% (rejects the null hypothesis of the correlation is 0).

It can be concluded that the better is the student's academic performance (measured by their final grade), the
better is their performance in the stage (as measured by the curricular stage grade) and the average final grade
of these students is approximately 12,5 values (SD= 0.96), with a mean score of 15.4 (SD = 1.25), which
indicates that students are well prepared while their curricular training is in progress. Hence, the high
employability rate at the end of the curricular traineeship (77.8%) and the high percentage (57.1%) of these
undergraduate degrees alumni who work at the company where they completed the internship are not
surprising. These classifications were also analyzed separately by sex and it was found that there were no
significant differences.

Regarding the performance of students in the curricular stage carried out in the company, the assessments
attributed by the company advisor regarding cognitive skills, business skills and human interaction skills (Q1
to Q12) are presented in Table 1. This study was conducted separately by sex (see Table 2). For both sexes all
the evaluations present an average score of over 4 (between good and very good), except for Q8 (productivity)
and for Q9 (Initiative) for the female sex (being Mean = 4.8 in females, and being Mean = 4.4 in males). It
should be noted that the average score obtained for male students is higher in all questions than the scores
obtained for female students, except for "assiduity” (Q4) where the trend reverses (m = 4.8 in the Females vs m
= 4.4 in males). These high ratings reinforce and explain the high classifications obtained in the curricular
stage in detriment of the markedly lower scores in the final grade of the degree.
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Table 2 — Descriptive statistics for questions Q1 to Q12

Gender
Male Female
Mean Std. Deviation Mean Std. Deviation
Q1. Motivation and interest in the activities 4,52 ,646 4,30 ,675
developed (Mean=4,48)

Q2. Interpersonal relationship 4,40 ,782 4,20 ,632
(Mean=4,37)

Q3. Cooperation in the activities of the company 4,24 1,001 4,00 ,667
(Mean=4,20)

Q4. Assiduity 4,42 ,928 4,80 422
(Mean=4,48)

Q5. Ease of knowledge apprehension 4,28 ,948 4,10 ,568
(Mean=4,25)

Q6. Compliance with norms 4,68 ,551 4,40 ,699
(Mean=4,63)

Q7. Insertion into the work environment 4,36 1,005 4,30 ,823
(Mean=4,35)

Q8. Productivity 4,33 718 3,90 316
(Mean=4,25)

Q9. Initiative 4,28 ,834 3,80 ,789
(Mean=4,20)

Q10. Ability to take on responsibilities 4,28 ,784 4,30 ,949
(Mean=4,28)

Q11. Creativity in proposing solutions 4,12 ,824 4,00 471
(Mean=4,10)

Q12. Self-confidence 4,13 ,789 4,10 738
(Mean=4,12)

To verify if these variables are strongly associated with each other, regardless of the gender of the student, and
given their nature (ordinal qualitative variables) Spearman's correlation coeficient was used. The correlations
found are positive and globally high, namely between interpersonal relationship (Q2) and cooperation in
company activities (Q3) (rs = 0.642), between productivity (Q8) and creativity in proposing solutions (Q11) rs
= 0.705) and between creativity in proposing solutions (Q11) and self-confidence (Q12) (rs = 0.648).

To evaluate the validity of the use of the Exploratory Factorial Analysis (EFA) was applied the KMO criterion
(Kaiser-Meyer-Olkin measure of sampling adequacy) with the criteria of classification defined in Maroco,
2014. Having observed a KMO = 0,803 the EFA was useful, because this value indicates that the use of this
factorial model is adequate. More, the Bartlett's test of sphericity has associated a level of significance of 0.000
that led to the rejection of the hypothesis that the correlation matrix is an identity matrix, reinforcing the
existence, already verified, of correlation between the variables.

Based on these results, the option was based on a multivariate analysis with the aim of identifying which skills
contribute most to the curricular evaluation of internship advisor, and how these variables are associated with
each other. A relational structure of the 12 variables relating to questions regarding the evaluation carried out
by curricular internship advisor was assessed by EFA, based on correlation matrix, with extraction of the
factors by Principal Component Analysis with orthogonal Quartimax rotation Revealed as the most
appropriate), which allowed for an easier and more evident interpretation of the factorial structure. The finding
of the factors potentiated to identify structural relations among the variables, structural relations that would
otherwise go unnoticed in the set of the original variables. The application of EFA allowed to retain two
common factors that explained approximately 66% of the total variance. Table 3 summarize the factorial
weights of each variable in their factors and their eigenvalues.
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Table 3- Exploratory factorial analysis results

Components

1 2
Q1- Motivation and interest in the activities developed ,617 ,050
Q2- Interpersonal relationship ,784 115
Q3- Cooperation in the activities of the company 442 784
Q4- Assiduity ,157 877
Q5- Ease of knowledge apprehension ,322 ,820
Q6- Compliance with norms ,623 ,075
Q7- Insertion into the work environment ,326 ,830
Q8- Productivity ,798 ,309
Q09- Initiative ,765 -,068
Q10- Ability to take on responsibilities ,843 -,026
Q11- Creativity in proposing solutions ,820 217
Q12- Self-confidence 741 ,181
Eigenvalues 5,912 2,004

The first factor (component 1) shows high factorial weights on the variables "Interpersonal relationship™ (Q2),
"Productivity" (Q8), "Initiative" (Q9), "Ability to take on responsibilities" Proposing solutions "(Q11) and"
Self-confidence "(Q12). The second factor (component 2) shows high factorial weights on the variables
"Cooperation in the activities of the company"” (Q3), "Assiduity" (Q4), "Ease of knowledge apprehension
"(Q7). Figure 1 shows Component plot in rotated space, with map of factorial weights obtained display.

It is emphasized that, in relation to the 1st factor, factor defined by the variables Q2 and Q8 to Q12, all of them
have positive weights which justifies their positioning on the same side of the axis, allowing to conclude that,
the greater the student's creativity in the proposal of Solutions, the greater the productivity, the initiative, the
self-confidence, the ability to take on higher responsibilities is the quality of the interpersonal relationship. As
for the 2nd factor, a factor defined by variables Q3 to Q5 and Q7, the high weights allow us to conclude that
the more easily the student is able to apprehend knowledge, the better the student is inserted in the work
environment, being more cooperative in company activities and being more assiduous.
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Figure 2. Component plot in rotated space

Looking at Figure 2, the 1st factor (component 1) defines human relations skills, and explains 49.3% of total
variance, and the 2nd factor (component 2) defines organizational skills and competences, and explains 16.7%
of total variance. Finally, with the objective of grouping the variables into homogeneous groups and
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reinforcing the conclusions obtained by EFA, was used Hierarchical Cluster Analysis (exploratory multivariate
data analysis).

The dendogram obtained (see Fig. 3) suggests that there are two distinct clusters of variables: the clusters
formed by the variables Q3, Q4, Q5, Q7 and the other formed by the remaining variables Q1, Q2, Q6, Q8, Q9,
Q10, Q11, Q12.

Dendrogram using Average Linkage (Between Groups)
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Figure 3- Dendogram for questions Q1 to Q12

It is interesting to note that this clustering in two clusters justifies the retention of two factors in EFA.

As for the first cluster, the most similar variables are Q3 (cooperation in company activities ) and Q7 (insertion
in the work environment), which reveals that the better the student enters the work environment, the more he
participates in the company's activities. However, for the last cluster, the division between the variables (Q1,
Q6) and the remaining ones (Q2, Q8, Q9, Q10, Q11, Q12) seems clear. In this last cluster, the closest variables
are Q8 (productivity) and Q11 (creativity in proposing solutions), which reveals that the more creative the
students are in proposing solutions, the more productive they are. It should be noted that these conclusions are
similar to those obtained in the EFA, with respect to the two retained factors.

Results, conclusions and recommendations

These students, once they finish their degree, initiate remunerated work functions, mainly by invitation of the
institutions in which they perform Information Technology Internships. The greater these students are in
proposing solutions, the greater will be their productivity, initiative, self-confidence, as well as ability to take
responsibility and good interpersonal relationship, and the more easily the student is able to apprehend
knowledge, the better is inserted in the work environment, thus being more cooperative in the company's
activities, and consequently more assiduous.

The results show that these undergraduate courses promote the development of Human Interaction Skills, and
in this study human relations skills explains 49.3% of total variance, and organizational skills and competences
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explains 16.7% of total variance. Through these results, in the curricular units attended prior to the beginning
of the internship, and during the supervision of the internship practices, training strategies in the fields of
human relations skills and organizational skills and competences are of interest.

These are undergraduate courses predominantly attended by boys, while performances (in both sexes) are
equivalent. It is noteworthy that girls, compared to boys, are more assiduous, less productive and have less
initiative. It is mainly significant to involve boys in the training and valuation of attendance, signaling with the
girls, at formative contexts, both learner and non-learner contexts, behavioral options that increase the levels of
productivity and initiative. The average grade in the internship is, higher than the average final grade of all the
activities of the degree, which shows the good performance in the companies by the students as well as the
recognition and appreciation of the trainees’ competences by them. In the classifications issued by trainee
supervisors, there are high scores (level 4 and level 5, in the scale of 1 to 5) for all 12 questions that assess
students’ competences in companies.

Findings provided strong evidence of Human Interaction Skills advantages contribute to widen the analysis of
its effectiveness in terms of future research and actions in regard to the transition from Higher Education
pathways to the Labor Market. This article, following the work of Magalhées et al. (2017) presents information
that reinforces that it is important to consider the following suggestions and intervention strategies to be
implemented with higher education students: to improve communication between teachers and students in
order to build more and better supports and academic resources; create psychoeducational interventions to
boost academic self-efficacy and outcome expectations; psychological counseling centered in the training of
relations skills and in the training of organizational skills and competences; increase the level of practical
experiences provided to young people during their academic career (e.g. job shadowing programs); help to
identify the strengths and weaknesses of each individual in order to implement skill development techniques
directed towards the real and personal needs of young people; the implementation of programs with the
purpose of mentoring, coaching and talent development, and personal and social skills supports within and
outside the education system.
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Abstract

The aimed of this study is to explore the perceived justice of the undergraduates with regards to classroom management
practices. Perceived justice is an important factor which allows for students to have a sense of belonging in the teaching and
learning environment. The universe of this study consists of 1,892 undergraduates of the Sakarya University and students
enrolled in the Formation Certificate Program of the Faculty of Education of Sakarya University during the spring quarter of
the academic year of 2016-17. The sample of this study, on the other hand, consists of 320 undergraduates enrolled in
pedagogical formation programs who participated in the study on a volunteering-basis using Simple Random Sampling
Method. Simple Survey Model, one of the General Survey Models was used in this study. The data collected in this study was
coded and analyzed using IBM SPSS Statistics V22.0 software. The results of this study show that students’ perceived
procedural justice differs depending on the variable of department type. In this context authors recommend future studies to
focus on perceived justice in the classroom with respect to its many dimensions.

Keywords: Justice, Classroom Management, Pedagogic Formation, Perception, Teacher

INTRODUCTION

Justice, in general terms, refers to “the quality of being just, and being able to distinguish between right and
wrong”. In this respect, one may suggest there is a relationship between justice and ethics and religious rules
when justice is defined both in terms of a situation and people’s behaviors. Justice, as a notion, also incorporates
a view addressing, studying and criticizing human behavior with respect to the rules of ethics and morality.
Organizational justice, on the other hand, can be explained with the need for adoption of justice in order to be
able to efficiently manage the people who form a social system where the power of the people is coordinated in a
voluntary and regular basis in order to achieve their goals. Therefore, organizational justice is a notion gained
importance due to the effect of the perception people working in an organization about how just a working
environment is and the impact of such a perception with individual and organizational consequences.
“Considering the significance of satisfied employees with high working performance for both individuals and
organizations”, it can be said that “organizational justice can be an important measure of employee behavior”
and may be used accordingly (Irak, 2004: 40). A closer look into the literature showed that organizational justice
is defined in terms of a number of dimensions.

Dimensions of Organizational Justice
Studies on organizational justice showed that the research most commonly focused on five dimensions of
organizational justice.

Distributive justice: The concept of distributive justice builds on the Equity Theory developed by Adams (1965) and
it posits being rewarded equally for equal effort (fscan and Naktiyok, 2004:187). According to this theory, individuals
tend to compare their inputs (education, experience, etc.) with the outputs (salary, fee, award, etc.) they obtain in
return. If the result of such a comparison between input and output is perceived equitable and just by the employees,
then it will lead to a sense of equality. However, if such a comparison results in a perception of inequality in the
employees, then such inequality may lead to tension in many respects. In such cases, employees tend to act in a way to
decrease their effort in the business in order to find a new balance (Igerli, 2010:79).

Procedural justice: Justice does not only concern the compensation of the employees, but it also concerns how
the distributive decisions are made for the output. As a result, procedural justice emerged as the second type of
organizational justice. Procedural justice involves the impartiality and objectivity of the decision-making process
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with regards to reward distribution. Thibaut and Walker (1975) suggested two sub-dimensions of procedural
justice. The first one, also known as formal procedure, concerns the structural characteristics of the procedures
and practices used in the decision-making process. This dimension covers the practices such as giving a say to
employees before making decisions and listening their input and suggestions. The second sub-dimension,
transactional procedure, concerns the manner the policies and practices used in the decision-making process
implemented by the decision-makers. Managers’ behavior towards employees in the implementation of a
process, and managers’ sincerity and honesty in explaining the reasons behind a decision may have a positive or
negative impact on the perception of employees about the impartiality of the process (Cit. Igerli, 2010:84)

Interactional justice: Interactional justice defines the opinion of individuals about the quality of the
interpersonal interaction in the organizational process. Interactional justice is about ‘how employees treat each
other’. If an employee shares the information he/she obtains with his/her colleagues and if he/she avoids being
rude and/or dishonest behaviors towards his/her colleagues (Cropanzano, Bowen and Gilliland, 2007:38), then it
may lead to anhonest interaction. It was found that distributive and procedural justice is disregarded by
employees in settings where interactional justice is at a high level. In other words, when employers are respectful
towards their employees, it was found that employees show an increased tendency to disregard unjust salary
distribution and unjust procedural transactions due to an elevated tolerance (Karademir and Coban, 2010:57).

Interpersonal justice: Interpersonal justice focuses on group behavior and their respect towards the social
identities of the members of that group. Interpersonal justice incorporates group-value model (Lind and Tyler,
1988) and relational model of authority.

Informational justice: Informational justice can be defined as just and honest information provision to the employees
about the interest distribution and other events in the organization. In adverse cases such as declined work, providing
more information about the process increases the possibility of a more just and positive perception. It may be more
important to inform employees about processes than the salary they are paid in terms of employee satisfaction
(Cropanzano and Greenberg, 1997; Eker, 2006; Folger and Cropanzano, 1998 Cit. Titrek, 2009).

Studies showed increased justice perception by the employees as the information level of employees was
elevated. In this context, the communication channels between employees and the management are important
antecedents in the formation of the perception of justice among the employees (Dogan, 2002: 72).

Justice in Classroom Management

Among the dimensions of classroom management are management of physical environment, education
management, time management, relationship management and management of student behavior. Classroom
climate is addressed under the dimension of management of student behavior (Celik, 2012). The ability of the
teacher to build a sound teacher-student relationship in the classroom depends on a better communication and
warm classroom climate (Agca, 2009). As the facilitator of an effective classroom management, the teacher’s
ability to create a warm classroom climate is important in terms of achieving the goals of education in an
efficient and effective manner. And this is only possible through an effective classroom management. A positive
classroom climate is a result of trust and a sense of belonging, socializing, engagement in decision-making, peer
support, dynamism and morality of the teachers and other school personnel, sincerity, justness and
communication between teachers, other school personnel and students, clear expectations and learning outputs

It is shown that schools have been focusing more on identifying their level of organizational justice especially in
the last decade. Most of the studies available in the Turkish literature focusing on organizational justice in
educational organizations are commonly performed at an primary school level (Atalay, 2005) Studies focusing
on secondary school level such as Polat (2007) and Polat and Celep (2008), on the other hand, attempted to
identify the perception of secondary school teachers with regards to organizational justice, organizational trust
and organizational citizenship behavior. Comert et al. (2008) studied the organizational justice perception of high
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school teachers employed in the city of Malatya. Comert et al. (2008) attempted to see if the perception of the
participants on organizational justice differed depending on variables such as “gender, field, occupational
experience, type of high school and the number of teachers employed in a school”. The authors tried to define
the organizational justice perception with regards to the sub-dimensions such as interpersonal relationships and
relationship with managers. However, the authors did not assess organizational justice perception in general
terms. Other studies available in Turkish literature are found to analyze organizational justice perception in terms
of its sub-dimensions. Yilmaz and Tasdan (2009) suggested that further studies must focus on the variable of
“type of school” when analyzing organizational justice in primary school setting. In the light of the predecessors
available in the literature, this study aims to analyze “the perception of justice of the undergraduates with regards
to the classroom management practices of their teachers”. In this context, the following are the sub-problems of
this study:

1. Is the perception of justice of the undergraduates studying in the Hendek district of the city of Sakarya with regards
to the classroom management practices of their teachers vary;
1) with regards to gender,
2) with regards to the department,
3) with regards to the economic status,
4) with regards to the education level of parents,
5) academic success of the student?

METHOD
This study aims to uncover the characteristics of a population collecting data form the same population.
Therefore, the model used in this study was descriptive review model (Biiyiikoztiirk, 2012).
Universe and Sample
The original universe of this study consists of approx. 1900 undergraduates studying in Sakarya University
during the academic year of 2016-17 as part of a pedagogical formation program. The sample of this study, on
the other hand, consists of 320 students enrolled in pedagogical formation programs who participated in the
study on a volunteering-basis using Simple Random Sampling Method. According to the sampling formula, 320
out of 1900 students were selected (Balci:112). Having reached this figure, it was regarded as the minimum
acceptable number and due to factors such as time invested and budget, the survey was completed. Using this
sampling method, each unit in the universe has an equal and independent probability of being included in the
sample. In other words, it is a sampling methods which applies equiprobability rule. Such equiprobability rule
suggests that any possible sample of varying size can be extracted from the universe (Balc1,2005:6).

Table 1. Demographics of the participants

Variables Category Frequency Percent
Gender Female 237 74.1
Male 81 25.3
Family’s economic status TL1000 or less 17 5.3
1001-2000 85 26.6
2001-3500 139 434
3501-4000 41 12.8
TL4001 or more 38 11.9
Education Status of Family Iliterate 13 4.1
Primary 178 55.6
Secondary 53 16.6
High School 51 15.9
University 24 75
Post Graduate 1 3
Education Status of Father Iliterate 2 .6

Primary 102 31.9
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Secondary 78 24.4

High School 92 28.8

University 42 13.1

Post Graduate 4 1.3

Academic Progress Rate 2.5 or less 86 26.9
2.51-3.00 150 46.9

3.01-3.50 63 19.7

3.51-4.00 20 6.3

Department Faculty of Science and Letters 135 422
Faculty of Theology 92 28.8

Other 93 29.1

A closer look into the demographics of the participants, it was found that 74.1% are female while 25.3% are
male. With respect to the economic status of the family, it was found that the majority (43.4%) was earning
between TL2001 and TL3500.

Education level of the mothers showed that 55.6% are graduated from primary school. Education level of the
fathers showed that 31.9% are graduated from primary school.

Data Collection and Data Analysis

The data collection tool used in this study was the “Perception of Justice in Classroom Management Scale”
developed by Nural (2015). The data collected were analyzed using ‘IBM SPSS Statistics 22 suite. First, the
distribution of data was checked for being in a normal range. For this purpose, Kolmogorov-Smirnov test was
performed using the SPSS suite and kurtosis and skewness coefficients were observed with respect to data
distribution.

Table 2. Reliability analysis
Variable Cronbach’s Alpha Number of items
Perception of justice 0,941 16

The reliability of the 16-item justice measure used in this study in order to measure the perceived justice of
students was found to be 0.941 (Cronbach’s alpha internal consistency coefficient) which indicates a rather high
confidence in the scale. This value showed that the scale is very reliable.

FINDINGS
Table 3. Main statistics of the variables
Variables Average Standard dev. Skewness Kurtosis

Total justice 2.94 0.76 -.051 .072
Procedural justice 3.10 0.925 -.219 -.510
Reward justice 2.95 1.04 -.130 -.666
Interactional justice 3.00 0,895 -.050 -.367
Distributive justice 2.68 0.85 .068 -423

According to Bityiikoztiirk (2011), a normal distribution can be identified and parametric tests may be applied if
the arithmetic mean, median, and mode values of the dataset are similar, and if Skewness and Kurtosis values
range between -1 and +1. Normal distribution of the dataset was observed according to the normality tests and
parametric statistical methods were employed for analyses. Having defined the students’ perception of classroom
management of the teachers with the data obtained, the results were compared to a number of variables.
Independent sample t-test was used in the analysis of gender-related differences, while one-way ANOVA was
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used in the analysis of variables with more than two subgroups. A significance level of 0.05 was expected to be
obtained in all the analyses performed.

ANOVA analysis was performed in order to find if the perception of justice varies depending on department,
gender, family’s economic status, mother’s education level, father’s education level, an