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Challenging the invisibility of Asian Americans
in education

Betina Hsieh and Jung Kim

The term “Asian American” is a complicated and contentious one.
Encompassing over 30 different nationalities and ethnic groups and speak-
ing hundreds of different languages, Asian Americans are often seen as a
monolithic group despite their vast diversity. Goodwin (2010) talks about
the “vertical” and “horizontal” diversity found within the group, acknowl-
edging not just the linguistic, national origin, and ethnic diversity (the
“horizontal”), but the intersectional (Crenshaw, 1991) differences stemming
from socioeconomic status, gender, religion, education level, immigration
status, and political perspective (the “vertical”) to name a few. For these
reasons, some activists within the community prefer the more inclusive
though not wholly unproblematic—Asian American and Pacific Islander
American (AAPIA) or Asian Pacific Islander Desi American (APIDA)
labels. However, even monikers like these, which are meant to be inclusive,
can be tokenizing and marginalizing when the unique needs and experien-
ces of Pacific Islanders and Desi Americans are not truly centered. For this
reason, we choose to use the term Asian American in this issue, explicitly
acknowledge the diversity it encompasses, and highlight a variety of Asian
American perspectives and experiences in this special issue. Given the dif-
ferences within the Asian American community, representing a specific
Asian American experience in education would itself be a
“misrepresentation” that oversimplifies the diverse experiences of members
of the Asian diaspora in America.
Comprising just under 6% of the country (L�opez et al., 2017), Asian

Americans are often overlooked in discussions of diversity and race within
this country—particularly within education (An, 2016; Goodwin, 2010;
Hartlep & Scott, 2016). Even when they are included in curriculum, they
are often misrepresented, marginalized or seen only in relation to oppres-
sive circumstances (e.g. Japanese American incarceration, the Chinese
Exclusion Act) erasing the contributions, activism, and contemporary expe-
riences of many Asian American youth (Endo, 2012; Goodwin, 2010;
Hartlep & Scott, 2016). Curricular representations also tend to center East
Asian (particularly Chinese and Japanese) perspectives, lending to the lack
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of awareness and visibility of other Asian American subgroups (Rodriguez
& Kim, 2018).

Stereotypes of Asian Americans

Often imagined as quiet and docile, yet also hard-working and successful,
Asian American students are often rendered invisible in classrooms and
society. They are underrepresented and under-studied in the literature base
examining students of color (Goodwin, 2010), and their assets and chal-
lenges are largely ignored (Pang, 2006). As the fastest growing immigrant
group, though (with 74% of adults born abroad), and an expected doubling
of Asian American public school students between 1990 and 2020
(Budiman et al., 2019), it is critical that this “invisibility” be addressed. It is
particularly critical at this historical moment, where (East and Southeast)
Asian Americans have seen an increase in scapegoating and racist attacks
due to the COVID-19 global health crisis and the accompanying racist lan-
guage used repeatedly by civic leaders in response to this pandemic
(Tavernise & Oppel Jr., 2020). This is reminiscent of the misplaced scape-
goating that Arab Americans and South Asian Americans experienced fol-
lowing the attacks on September 11, 2001 or the extreme anti-Japanese
sentiment in the 1980s that resulted in the death of Vincent Chin. We
must acknowledge the complex and unique challenges, as well as the many
broad resources, Asian Americans deal with and bring into schools.
Perceived as only dealing with “positive” stereotypes, the racialized expe-

riences of Asian Americans are often diminished, forced to fit into a Black-
White binary within schools, or “racially triangulated” in comparison to
Black-White racial histories and dynamics (Kim, 1999). Traditional aca-
demic successes or failures get attributed to various ethnic groups as
“acting” White or Black. Most often Asian American ethnic groups that
have immigrated with higher socioeconomic resources and educational
attainment (e.g., Koreans) are seen as being White or more assimilated
(Tran & Birman, 2010), while those ethnic groups that have come to the
United States as refugees and with less economic and educational resources
(e.g., Hmong) are seen as “Black” (Ngo & Lee, 2007) or Brown–if they are
even acknowledged as Asian American at all. There is little recognition of
the ways in which Asian Americans from distinct ethnic subgroups within
the large Asian diaspora may struggle with stereotypes, histories, and other
experiences unique to them.
Asian Americans, in fact, are almost universally lumped together as being

similar in culture and in educational outcome, even though differences may
be stark. As a result, many Asian Americans do not get the appropriate
services and help they may need (Pang, 2006) and their racialized
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experiences are ignored or misrepresented (Endo, 2012; Lee et al., 2017).
Because of this and a host of other reasons, there have been calls by acti-
vists and educators to disaggregate data (e.g. Paik et al., 2014; Pang et al.,
2011). To claim that a child coming from a refugee camp, displaced for a
generation, with parents lacking much formal education, is similar to a
child coming with college-educated, professional parents for more oppor-
tunity is inappropriate. To this end, the understanding of Asian American
identity as hybrid or intersectional is particularly pertinent, and disaggrega-
tion of data begins to unpack some of these ideas.
The two most predominant stereotypes associated with Asian Americans

both in and out of school are that of the “model minority” (MMM) and
“forever foreigner” (FF). Both stereotypes also presume a docile, quiet char-
acter, although the “forever foreigner” stereotype can also be twisted into
Asian Americans seen as being secretive or sneaky. The MMM, with its
emphasis on Asian American “character traits” of hard work and high
achievement, is used to discredit claims of structural racism, particularly
those of Black Americans (Poon et al., 2016). The MMM perpetuates a col-
orblind ideology which ignores the individual and systemic racism Asian
Americans undergo, obscures their individual and collective needs, serves
as a “racial wedge” to pit them against other racial minority groups, and
positions them as the “good minority” group (Poon et al., 2016).
By painting all Asian Americans as the same, the MMM does not allow

for an understanding of the disparate difficulties and challenges many
Asian Americans confront in schools and systems of education, whether or
not they are able to successfully navigate these institutions. Wing (2007)
discusses the failure to see Asian students’ struggles in schools as a form of
racial violence. This racial violence leads to a range of consequences of
Asian American students. Because of the stronghold the MMM has in
schools, Asian Americans may be offered fewer services and resources in
schools and even go under-diagnosed for special education services (Pang,
2006). This lack of supports are correlated to high drop out rates among
several Asian American subgroups. For example, in California, 20% of
Pacific Islanders drop out of school and 45% of Hmong have less than a
high school education (Chang et al., 2010). Conversely, for those who are
seen as perpetually high-achieving, the MMM allows little room for failure.
Some (Noh, 2007) have even proposed the idea that high levels of suicide
rates, particularly among Asian American women, may be attributed to the
pressures stemming from the MMM and the lack of supports provided to
deal with these pressures.
The FF stereotype presumes that individuals of Asian descent are always

first-generation immigrants, new to the United States, and English
Language Learners (ELLs). This discourse positions Asian Americans as
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never fully American and culturally distinct, even if native-born for several
generations and/or despite attempts to culturally assimilate (Ng et al., 2007;
Takaki, 1998). The FF discourse is reflected in focusing on cultural differ-
ences of certain groups (e.g. Southeast Asian) as explanatory factors for
lack of success in American schools (Ngo & Lee, 2007); highlighting cul-
tural differences in parenting styles (Byun & Park, 2012; Jeynes, 2003; Li,
2006; Sy et al., 2007); and by only discussing Asian American challenges in
education as based on their status as ELLs (Fan, 2015; Han & Scull, 2012;
Townsend & Fu, 2001; Yau & Jimenez, 2003). Echoes of the FF stereotype
can also be heard in problematic calls for Asian Americans to demonstrate
their “American-ness” in order to avoid being perceived as Asian, and
thereby prevent anti-Asian violence perpetrated against them (Fang, 2020).
Cultural difference arguments ignore persistent, structural factors related

to inequality for Asian American students and fail to acknowledge Asian
Americans as Americans. They effectively erase the contributions of Asian
Americans throughout history to the development of the United States
(Goodwin, 2010; Ng et al., 2007) perpetually casting them as a culturally dis-
tinct population living in America. Cultural arguments also limit our under-
standing of how Asian Americans adopt certain adaptive strategies to deal
with racism and how education is seen as one of the few means to gain
social capital (Ng et al., 2007). Further, while approximately 24% of the
Asian American student population are ELLs (Goodwin, 2010; Redondo,
2008), much of the current literature on ELLs shows a lack of understanding
of the language learning and multilingual needs specific to Asian immigrant
populations, particularly for students coming from oral cultures (e.g. Hmong
students) (Goodwin, 2010). While some studies have looked at Asian sub-
groups of ELLs and how to support the literacy strengths of struggling Asian
American ELLs (Fan, 2015; Han & Scull, 2012; Townsend & Fu, 2001; Yau
& Jimenez, 2003), there is a continued need to center the perspectives of
multilingual Asian Americans in education.

From the margins to the center: Amplifying Asian American voices

The articles in this special edition of the Review of Education, Pedagogy
and Cultural Studies center voices and perspectives too often pushed to the
edges of conversations about education, pedagogy, and culture, and–in
some cases–even in discussions of Asian Americans in education. The
authors in this issue advocate for the inclusion of a variety of Asian
American perspectives in curriculum, higher education, and regional con-
texts which help to both challenge the stereotypical discourses placed upon
Asian Americans and speak to the diversity of Asian Americans in the
United States. These perspectives include examinations focused on diversity
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among Brown Asian Americans, the agency of Asian international students,
anti-Asian curricular violence, and Asian American invisibility in regional
and educational contexts.
In Identity Reshma Ramkellawan-Arteaga (2020) discusses the import-

ance of recognizing the diversity within South Asian American commun-
ities through her focus on the complexities of Indo-Caribbean identity.
Ramkellawan-Arteaga explores the ways that diversity within the South
Asian American community, particularly those that come through the
islands, is often erased by those on the outside and can be a source of ten-
sion by those within the community. Through constructs of diaspora and
hybridity, she explores the ways in which constructions of her own Indo-
Caribbean and American identities and those of others across generations
of her family are impacted by tensions from within and outside of the
South Asian American community. Moving from history to praxis, she
then offers a framework for educators to help their students explore their
identities through their histories.
In Participation Joanne Yi (2020) reconsiders notions of participation

through the perspective of two Korean female graduate students. Yi’s article
positions her non-native English speaking participants as active agents and
reveals their processes of negotiation, resistance, and disruption. While
silence and reticence, in the context of mainstream White (male) normative
society, are perceived as signs of weakness, Yi’s participants present alterna-
tive perspectives of their rhetorical choices and strategies, as reflective of
their own cultural norms and cultural negotiation, which they choose in the
face of pressures to conform. Yi also highlights the importance of structural
mechanisms that can recognize and support unique participatory structures
like those of her focal participants and other (Asian) international students.
In Curriculum In Sohyun An’s article (2020), she advocates for more

inclusive Asian American representation as a way to disrupt the
“curriculum of violence” (Cridland-Hughes & King, 2015) that has been
perpetrated against Asian Americans, particularly in relation to K-12 social
studies curriculum. She highlights the consequences of this curriculum of
violence, in the form of physical and psychological anti-Asian racism that
many Asian Americans carry around, beginning at a young age. An dis-
cusses the importance of moving beyond curricular exclusion or histories
that only feature Asian American oppression and toward featuring Asian
Americans who have contributed significantly to American society. An
challenges deficit-framed notions of Asian Americans, including the FF
stereotype, by highlighting the historical and current efforts of Asian
Americans to lead within their own communities and beyond. Curricular
inclusion is essential to affirming Asian American’s existence and identities,
but also more broadly to help non-Asian Americans consider that the his-
tory of America includes Asian Americans.
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In Society Finally, Noreen Naseem Rodr�ıguez (2020) reminds us that
Asian Americans have rich histories in regions outside the West and East
coasts. She highlights the experiences of five second-generation Southeast
Asian Americans in central Iowa, all of whom discuss the challenges of nego-
tiating school contexts in which their identities were unrecognized, misun-
derstood or dismissed, and their histories were invisible. She and her
participants offer several suggestions for educators to support their Southeast
Asian American students: attend to their specific needs and circumstances,
draw from their histories and identities, and affirm their identities. While
this may require going beyond the canon of pedagogical resources,
Rodr�ıguez notes that there are rich cultural resources in Asian American
communities which remain largely unrecognized and under-utilized to enrich
the curriculum for all students.
Across each of these articles, the authors bring forth rich stories from

across the Asian diaspora in America that largely have been silenced or
ignored. The articles demonstrate Asian American resilience, agency, and
advocacy in the face of oppression, psychological (and threats of physical)
violence, and attempted erasure. These voices, with their stories of resist-
ance and action, are ones we must recognize, listen to, and consider when
thinking about Asian American representation in education, pedagogy, and
cultural studies.

Notes on contributors

Dr. Betina Hsieh is an associate professor of teacher education at California State
University, Long Beach. Her teacher education work is informed by her urban middle
school teaching and literacy coaching experiences, work as co-director of the Bay Area
Writing Project, and mothering. Current research interests include Asian American teach-
ers, MotherScholars, identity-informed mentoring in teacher education, and teacher and
teacher educator identity. At the heart of Dr. Hsieh’s work is the exploration of how who
we are shapes what we do (and the choices we make) as teachers and teacher educators.
Her recent publications include articles in Contemporary Issues in Technology and Teacher
Education, English Teaching: Practice and Critique, Literacy Research and Instruction and
Journal of Diversity in Higher Education.

Dr. Jung Kim is a mother, teacher educator, runner, school board member, and researcher.
A former high school English teacher and literacy coach, she is currently an associate pro-
fessor of literacy at Lewis University. She is strongly interested in issues of equity and
inclusion, particularly in regards to representation in curriculum. Her second book on
teaching with graphic novels is forthcoming. Kim has also written on hip-hop, out of
school literacies, and the racial identities of Asian American teachers.

ORCID

Betina Hsieh http://orcid.org/0000-0003-1456-765X
Jung Kim http://orcid.org/0000-0001-9263-9538

100 B. HSIEH AND J. KIM



References

An, S. (2016). Asian Americans in American history: An AsianCrit perspective on Asian
American inclusion in state US history curriculum standards. Theory & Research in
Social Education, 44(2), 244–276. https://doi.org/10.1080/00933104.2016.1170646

An, S. (2020). Disrupting curriculum of violence on Asian Americans. Review of Education,
Pedagogy, and Cultural Studies, 42(2), 141–156. https://doi.org/10.1080/10714413.2020.
1753492

Budiman, A., Cilluffo, A., Ruiz, N. G. (2019). Key facts about Asian origin groups in the
U.S. https://www.pewresearch.org/fact-tank/2019/05/22/key-facts-about-asian-origin-
groups-in-the-u-s/

Byun, S. Y., & Park, H. (2012). The academic success of East Asian American youth: The
role of shadow education. Sociology of Education, 85(1), 40–60. https://doi.org/10.1177/
0038040711417009

Chang, M., Fung, G., Nakanishi, D., Ogawa, R. T., Khatharya, U., Takahashi, L., De, L.,
Cruz-Viesca, M., Shek, Y. L., Kuo, A., Russ, L. (2010). The state of Asian American,
Native Hawaiian, and Pacific Islander education in California. https://www.calstate.edu/
externalrelations/documents/API-Education-MRP-Report.pdf

Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity politics, and violence
against women of color. Stanford Law Review, 43(6), 1241–1299. https://doi.org/10.2307/
1229039

Cridland-Hughes, S., & King, L. (2015). Killing me softly: How violence comes from the
curriculum we teach. In K. Fasching-Varner & N. Hartlep (Eds.), The assault on com-
munities of color: Exploring the realities of race-based violence (pp. 99–102). Rowman &
Littlefield.

Endo, R. (2012). Mis/representations of Asian/Americans in the curricula: Perspectives
from second-generation Japanese American youth. International Journal of Multicultural
Education, 14(1), 1–18. https://doi.org/10.18251/ijme.v14i1.535

Fan, Y. (2015). Lost in institution: Learning to write in Midwestern urban mainstream
classrooms. Journal of Southeast Asian American Education and Advancement, 4(1), 2.
https://doi.org/10.7771/2153-8999.1093

Fang, J. (2020, April 2). Andrew Yang is wrong: Respectability politics won’t save Asian
Americans from racist violence. http://reappropriate.co/2020/04/andrew-yang-is-wrong-
respectability-politics-wont-save-asian-americans-from-racist-violence/

Goodwin, A. L. (2010). Curriculum as colonizer: (Asian) American education in the current
US context. Teachers College Record, 112(12), 3102–3138.

Han, K. T., & Scull, W. R. (2012). Listening to Hyun-woo: What can we learn from a
Korean American English learner? The Clearing House: A Journal of Educational
Strategies, Issues and Ideas, 85(1), 23–32. https://doi.org/10.1080/00098655.2011.606244

Hartlep, N. D., & Scott, D. P. (2016). Asian/American curricular epistemicide: From being
excluded to becoming a model minority. Springer.

Jeynes, W. H. (2003). A meta-analysis: The effects of parental involvement on minority
children’s academic achievement. Education and Urban Society, 35(2), 202–218. https://
doi.org/10.1177/0013124502239392

Kim, C. J. (1999). The racial triangulation of Asian Americans. Politics & Society, 27(1),
105–138. https://doi.org/10.1177/0032329299027001005

Lee, D. M., Duesbery, L., Han, P. P., Tashi, T., Her, C. S., & Ooka Pang, V. (2017). Academic
needs and family factors in the education of Southeast Asian American students: Dismantling

REVIEW OF EDUCATION, PEDAGOGY, AND CULTURAL STUDIES 101

https://doi.org/10.1080/00933104.2016.1170646
https://doi.org/10.1080/10714413.2020.1753492
https://doi.org/10.1080/10714413.2020.1753492
https://www.pewresearch.org/fact-tank/2019/05/22/key-facts-about-asian-origin-groups-in-the-u-s/
https://www.pewresearch.org/fact-tank/2019/05/22/key-facts-about-asian-origin-groups-in-the-u-s/
https://doi.org/10.1177/0038040711417009
https://doi.org/10.1177/0038040711417009
https://www.calstate.edu/externalrelations/documents/API-Education-MRP-Report.pdf
https://www.calstate.edu/externalrelations/documents/API-Education-MRP-Report.pdf
https://doi.org/10.2307/1229039
https://doi.org/10.2307/1229039
https://doi.org/10.18251/ijme.v14i1.535
https://doi.org/10.7771/2153-8999.1093
http://reappropriate.co/2020/04/andrew-yang-is-wrong-respectability-politics-wont-save-asian-americans-from-racist-violence/
http://reappropriate.co/2020/04/andrew-yang-is-wrong-respectability-politics-wont-save-asian-americans-from-racist-violence/
https://doi.org/10.1080/00098655.2011.606244
https://doi.org/10.1177/0013124502239392
https://doi.org/10.1177/0013124502239392
https://doi.org/10.1177/0032329299027001005


the model minority myth. Journal of Southeast Asian American Education and Advancement,
12(2), 1–26. Art. 2. https://doi.org/10.7771/2153-8999.1154

Li, G. (2006). What do parents think? Middle-class Chinese immigrant parents’ perspectives
on literacy learning, homework, and school-home communication. School Community
Journal, 16(2), 27–46.

L�opez, G., Ruiz, N. G., Patten, E. (2017). Key facts about Asian Americans, a diverse and
growing population. http://www.pewresearch.org/fact-tank/2017/09/08/key-facts-about-
asian-americans/

Ng, J. C., Lee, S. S., & Pak, Y. K. (2007). Contesting the model minority and perpetual for-
eigner stereotypes: A critical review of literature on Asian Americans in education.
Review of Research in Education, 31(1), 95–130. https://doi.org/10.3102/
0091732X07300046095

Ngo, B., & Lee, S. J. (2007). Complicating the image of model minority success: A review
of Southeast Asian American education. Review of Educational Research, 77(4), 415–453.
https://doi.org/10.3102/0034654307309918

Noh, E. (2007). Asian American women and suicide: Problems of responsibility and heal-
ing. Women & Therapy, 30(3–4), 87–107. https://doi.org/10.1300/J015v30n03_08

Paik, S. J., Kula, S. M., Saito, L. E., Rahman, Z., & Witenstein, M. A. (2014). Historical per-
spectives on diverse Asian American communities: Immigration, incorporation, and edu-
cation. Teachers College Record, 116(8), 1–45.

Pang, V. O. (2006). Fighting the marginalization of Asian American students with caring
schools: Focusing on curricular change. Race Ethnicity and Education, 9(1), 67–83.
https://doi.org/10.1080/13613320500490754

Pang, V. O., Han, P. P., & Pang, J. M. (2011). Asian American and Pacific Islander stu-
dents: Equity and the achievement gap. Educational Researcher, 40(8), 378–389. https://
doi.org/10.3102/0013189X11424222

Poon, O., Squire, D., Kodama, C., Byrd, A., Chan, J., Manzano, L., Furr, S., & Bishundat, D.
(2016). A critical review of the model minority myth in selected literature on Asian
Americans and Pacific Islanders in higher education. Review of Educational Research,
86(2), 469–502. https://doi.org/10.3102/0034654315612205

Ramkellawan-Arteaga, R. (2020). Just because we look alike doesn’t mean we are the same.
Using an examination of Indo-Caribbean identity to inform a third space lens. Review
of Education, Pedagogy, and Cultural Studies, 42(2), 104–119. https://doi.org/10.1080/
10714413.2020.1757958

Redondo, B. (2008). Left in the margins: Asian American students and the No Child Left
Behind Act. Asian American Legal Defense and Education Fund.

Rodr�ıguez, N. N. (2020). “This is why nobody knows who you are”: (Counter)Stories of
Southeast Asian Americans in the Midwest. Review of Education, Pedagogy, and Cultural
Studies, 42(2), 157–174. https://doi.org/10.1080/10714413.2020.1757377

Rodriguez, N. N., & Kim, E. J. (2018). In search of mirrors: An Asian Critical Race Theory
content analysis of Asian American picturebooks from 2007 to 2017. Journal of
Children’s Literature, 44(2), 17–30.

Sy, S. R., Rowley, S. J., & Schulenberg, J. E. (2007). Predictors of parent involvement across
contexts in Asian American and European American families. Journal of Comparative
Family Studies, 38(1), 1a–29. https://doi.org/10.3138/jcfs.38.1.1a

Takaki, R. (1998). Strangers from a different shore. Little, Brown and Company.
Tavernise, S., Oppel Jr, R. A. (2020, March 23). Spit on, yelled at, attacked: Chinese-

Americans fear for their safety. The New York Times. https://www.nytimes.com/2020/03/
23/us/chinese-coronavirus-racist-attacks.html

102 B. HSIEH AND J. KIM

https://doi.org/10.7771/2153-8999.1154
http://www.pewresearch.org/fact-tank/2017/09/08/key-facts-about-asian-americans/
http://www.pewresearch.org/fact-tank/2017/09/08/key-facts-about-asian-americans/
https://doi.org/10.3102/0091732X07300046095
https://doi.org/10.3102/0091732X07300046095
https://doi.org/10.3102/0034654307309918
https://doi.org/10.1300/J015v30n03_08
https://doi.org/10.1080/13613320500490754
https://doi.org/10.3102/0013189X11424222
https://doi.org/10.3102/0013189X11424222
https://doi.org/10.3102/0034654315612205
https://doi.org/10.1080/10714413.2020.1757958
https://doi.org/10.1080/10714413.2020.1757958
https://doi.org/10.1080/10714413.2020.1757377
https://doi.org/10.3138/jcfs.38.1.1a
https://www.nytimes.com/2020/03/23/us/chinese-coronavirus-racist-attacks.html
https://www.nytimes.com/2020/03/23/us/chinese-coronavirus-racist-attacks.html


Townsend, J. S., & Fu, D. (2001). Paw’s story: A Laotian refugee’s lonely entry into
American literacy. Journal of Adolescent & Adult Literacy, 45(2), 104–114.

Tran, N., & Birman, D. (2010). Questioning the model minority: Studies of Asian
American academic performance. Asian American Journal of Psychology, 1(2), 106–118.
https://doi.org/10.1037/a0019965

Wing, J. Y. (2007). Beyond black and white: The model minority myth and the invisibility
of Asian American students. The Urban Review, 39(4), 455–487. https://doi.org/10.1007/
s11256-007-0058-6

Yau, J.-L., & Jimenez, R. (2003). Fostering the literacy strengths of struggling Asian
American readers. Language Arts, 80(3), 196–205.

Yi, J. (2020). Reticence as participation: Discourses of resistance from Asians in America.
Review of Education, Pedagogy, and Cultural Studies, 42(2), 120–140. https://doi.org/10.
1080/10714413.2020.1757959

REVIEW OF EDUCATION, PEDAGOGY, AND CULTURAL STUDIES 103

https://doi.org/10.1037/a0019965
https://doi.org/10.1007/s11256-007-0058-6
https://doi.org/10.1007/s11256-007-0058-6
https://doi.org/10.1080/10714413.2020.1757959
https://doi.org/10.1080/10714413.2020.1757959

	Outline placeholder
	Stereotypes of Asian Americans
	From the margins to the center: Amplifying Asian American voices
	References


